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INTRODUCTION 
PSYCHOLOGY 


CLIFFORD MORGAN 


Professor Psychology 
The Johns Hopkins University 


This new and different text presents the principles and applications 
modern psychology readable and interesting form. intended for 
the first college course psychology, ordinarily taken freshmen and 
sophomores. Comprehensive coverage, also suitable both for the 
terminal course and for the course prerequisite other psychology 
courses. presents broad perspective psychology, including both 
its physiological and social aspects. 


ABUNDANCE EXCELLENT 
ILLUSTRATIONS 
most carefully illustrated and 
introductory book. Illustrations are being 


Thoroughly date and abreast develop- 
ments the different areas psychology 


This outstanding new book more practical 
approach, less discursive, much easier under 


stand, and more applicable everyday prob- specially prepared, and the format strik- 
lems. Chapters not usually found such ing two-column one. 


books are: 


PREJUDICE AND SOCIAL CONFLICT 
WORK AND EFFICIENCY 
LANGUAGE AND SPEECH 


MORE STUDENT AIDS 


the only text have: 
effective 


INTERNAL ENVIRONMENT for Review and 
ANIMAL BEHAVIOR following each chapter 
TECHNIQUES STUDY Glossary 
less technical, more interesting, and covers wider range subject matter. 
OUTSTANDING TEACHING AIDS 
STUDENT WORKBOOK will published simultaneously with the text. 


TEACHER’S MANUAL will also published containing, among other things, objective examination 
questions and lists films. 
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The American Psychological Association, founded 
1892 and incorporated 1925, the major psy- 
chological organization the United States. The 
purpose the APA advance psychology 
science, profession, and means promoting 
human welfare. attempts further these objec- 
tives holding annual meetings, publishing psycho- 
logical journals, and working toward improved stand- 
ards for psychological training and service. also 
publishes monthly Employment Bulletin containing 
notices vacancies and situations wanted. The 
APA maintains office Washington, C., which 
acts coordinating center for all APA activities. 
Journal subscriptions, membership applications, per- 
sonnel placement resquests, and general APA business 
procedures are handled this office. The staff 
always glad answer inquiries from individual mem- 
bers and from the public. 


All general communications, inquiries concerning 
membership, letters concerning dues, subscriptions, 
and changes address, and requests for placement 
should directed to: 


American Psychological Association, Inc. 
1333 Sixteenth Street 
Washington 


Publications the American Psychological 
Association 


American Psychologist. Editor: 
American Psychological Association. Con- 
tains all official papers the Association and articles 
concerning psychology profession; monthly. 
Subscription: $8.00 (Foreign $8.50). Single copies, 
$1.00. 

Contemporary Psychology. Epwin 
Harvard University. Contains critical re- 
views books, films, and other material the field 
psychology; monthly. Subscription: $8.00 
eign $8.50). Single copies, $1.00. 

Journal Abnormal and Social Psychology. 
Editor Social Science Research 
Council, New York City. Contains original contribu- 
tions the field abnormal and social psychology, 
and case reports; bimonthly, two volumes per year. 
Subscription: $16.00 for vols. (Foreign $16.50). 
Single copies, $3.00. 

Journal Applied Psychology. 
University Minnesota. Contains ma- 
terial covering applications psychology business, 
industry, and education; bimonthly. Subscription: 
$8.00 (Foreign $8.50). Single copies, $1.50. 

Journal Comparative and Physiological Psy- 
chology. Editor: Harry University 
Wisconsin. Contains original contributions the 
field comparative and physiological psychology 
bimonthly. Subscription: $8.00 (Foreign $8.50). 
Single copies, $1.50. 

Journal Consulting Psychology. 
LAURANCE SHAFFER, Teachers College, Columbia 
University. Contains research relevant clinical 
psychology—psychological diagnosis, psychotherapy, 
personality, and psychopathology; bimonthly. 
scription: $8.00 (Foreign $8.50). Single copies, 
$1.50. 

Journal Experimental Psychology. 
Research Center, Lackland AFB, San Antonio, 
Texas. Contains original contributions ex- 
perimental character monthly, two volumes per year. 
Subscription: $16.00 for vols. (Foreign $16.50). 
Single copies, $1.50. 

Psychological Abstracts. Editor: 
Wayne University. Contains noncritical abstracts 
the world’s literature psychology and related 
subjects; bimonthly. Subscription: $16.00 (Foreign 
$16.50). Single copies, $3.00. 

Psychological Bulletin. Editor: 
Brooklyn College. Contains evaluative reviews re- 
search literature, and articles research methodol- 
ogy psychology; bimonthly. Subscription: $8.00 
(Foreign $8.50). Single copies, $1.50. 

Psychological Monographs: General and Ap- 
Education, Washington, Contains longer re- 
searches and laboratory studies which appear 
units; published irregular intervals, about twelve 
numbers per year. Subscription: $8.00 per volume 
(Foreign $8.50). Single copies, price varies accord- 
ing size. 

University Michigan. Contains origi- 
nal contributions theoretical nature; bimonthly. 
Subscription: $8.00 (Foreign $8.50). Single copies, 
$1.50. 

Send subscription orders to: 
American Psychological Association 
1333 Sixteenth Street 
Washington 
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ANNUAL CONVENTION THE 
AMERICAN PSYCHOLOGICAL ASSOCIATION 


Hotels Sherman and Morrison, Chicago 


Thursday, August through Wednesday, September 1956 


APA CONVENTION PROGRAM COMMITTEE 


Introduction 


APA Program Committee herein an- 

nounces Call for Papers and Symposia 

for the 1956 Convention held Chi- 
cago. Please read the relevant rules carefully 
you plan take part the program. Note espe- 
cially the deadlines, the new form for abstracts 
contributed papers, the forms for symposium 
proposals, the new form the Schedule Card 
(formerly “Pledge Card”) and the proper per- 
sons receive your correspondence. The per- 
tinent references have been collected into boxes 


Individual Reports. you wish submit 
individual report, please check these sections: 


| page | 

VI. Individual Reports....... 

Research Reports....... 


Other Individual Reports........ 
Form Abstracts and Summaries 


~I 
Nm 


Where Send Abstracts and Summaries 
Divisional Rules for Individual 


XII. Summary Deadlines............... 
Names Addresses Program Chairmen. 


Other Activities. For information other activi- 
see these sections: 


page 
II. Kinds Programs and Sessions.......... 
IX. Miscellaneous Meetings and Special Sessions 


this page for your convenience. Information about 
hotel accommodations, registration procedures, and 
local arrangements committees will appear the 
April American Psychologist. 

This year there will again APA Day with 
sessions designed interest APA mem- 
bers all divisions. The tentative plan for the 
day’s activities include session broad interest 
appeal, outstanding “outside” speaker, the re- 
port the membership, and the presidential ad- 
dress and reception. hoped that APA Day 
will again find favor with the membership. 


Symposia. you wish initiate, participate in, 
symposium check these sections. 


page 
III. Who May Participate. 

Initiation....... 
Form Symposia Proposals 
Special Divisional Rules for Symposia.. 


XIII. Names Addresses Program hairmen. 


Special Programs. you wish initiate par- 
ticipate Special Program, please check these 


page 


VIII. Special Programs. 
Conference 

Divisional Plans for Special 
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II. Kinds Programs and Sessions 


The meetings regularly contain many kinds 
programs and sessions, including research papers, 
symposia, group discussions, addresses, business 
meetings, and film sessions, well other forms, 
reunions, dinners, social hours, and the like. 
general, requests for information should sub- 
mitted either divisional program chairmen the 
the Chairman the APA Program Committee. 

The majority the program content will 
organized the divisional committees. Non-APA 
groups, such the Society for Projective Tech- 
niques, the Psychometric Society, and government 
agencies, must submit their substantive program 
content through the divisional committees. (The 
precise meaning “substantive” little difficult 
state. general, refers programs made 
of, including, research papers, symposia, 
addresses, group discussions, and the 
sional program chairmen should receive all con- 
tributed papers arid final symposium details 
April 16. (See Section XII, Summary Dead- 
lines. 

There are, however, two major types activities 
which are the responsibility the APA Program 
Committee. the case programs which clearly 
fall outside the proper concerh any division, 
requests should received the Chairman 
the APA Program Committee April 16. For 
example, groups like the International Council 
Women Psychologists may submit their program 
proposals the APA Program Committee. 

The Chairman the APA Program Committee 
should also receive requests for the scheduling 
nonsubstantive program activities such re- 
unions, nondivisional dinners, luncheons, and the 
like. Because these activities not have 
approved divisional committees the APA Pro- 
gram Committee, such requests may submitted 
somewhat later. insure publication the con- 
densed program, however, all the details must 
received May 15. 


III. Who May Participate 


Volunteered papers. Any member the 
APA may read paper, provided that has been 
accepted the program committee division 
and placed that division’s program. Membership 
the division not necessary. 


nonmember the APA (Foreign Affili- 
ates, members the Student Journal Group, and 
others) may read paper provided that spon- 
sored member the APA and provided that 
his qualifications and the quality his paper are 
acceptable the program committee the division 
concerned. The APA member who agrees spon- 
sor nonmember must submit the abstract the 
nonmember’s paper the chairman the appro- 
priate divisional program committee with ac- 
companying description the nonmember’s sci- 
entific qualifications plus the names recognized 
scientific societies which the nonmember holds 
membership. the nonmember graduate stu- 
dent, the sponsor’s letter should indicate level 
training and any other information which might 
aid divisional program committee determining 
the nonmember’s fitness present paper. 

Symposia and invited addresses. divi- 
sional program committee the APA Program 
Committee may invite distinguished nonmembers 
contribute the program special speakers 
participants symposia. Because symposia 
often involve topics extending beyond the compe- 
tence APA members, frequently desirable 
include nonmembers participants. Accept- 
proposal divisional program committee 
the APA Program Committee constitutes the re- 
quired sponsorship nonmember participants. 


IV. Limits Individual Participation 


Over the past several years the APA’s program 
committees have, after careful consideration, de- 
veloped several ground rules for the limits in- 
dividual participation the annual convention pro- 
gram. These rules are designed insure the 
widest possible participation APA members and 
also prevent troublesome conflicts the time 
schedule. Briefly, the rules have been that each 
member may present more than one volunteered 
paper and that each member may, addition, par- 
ticipate more than one session such 
symposium, discussion group, and the like. 

Because increasing problems involved ini- 
tiating and arranging symposia, the Program Com- 
mittee this year trying out “safety valve” ruling 
participation symposia, discussion groups and 
the like. If, the member’s opinion, pressure for 
participation second such session becomes great 
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enough, may participate two. However, 
still strongly recommended that member should 
participate only symposium, discussion 
group, similar session. If, result this 
“safety-valve” feature, too many difficulties arise, 
then future years the committee may forced 
give up. 

The specific rules for the limits individual 
participation follow: 


You may present more than one volun- 
teered paper. 

ticipate only one symposium, discussion group, 
the like. (Chairmen are considered participants, 
well speakers and discussants, because they 
customarily take active part the meeting.) 
However, member may participate two such 
sessions. 

You may present volunteered paper and also 
participate maximum two symposia, dis- 
cussion groups, and the like. 

The above rules mean that you should submit 
only one paper with accompanying schedule card 
and should sign more than two symposium 
schedule cards. 

Although you may present only one paper, 
you may listed second author, sponsor 
others. You may also chairman paper- 
reading session present film. 


Preconvention Sessions 


expected that there will few requests 
for preconvention sessions. The APA Program 
Committee will not take responsibility for the 
scheduling sessions held prior August 
30, but will list them the Convention program 
provided the necessary information 
Chairman the APA Program Committee May 
15. This information should include time meet- 
ings, room assignments, topics, and names par- 
ticipants. The Convention Manager will assist 
the scheduling preconvention sessions, but the 
responsibility for hotel reservations and meeting 
rooms rests with the persons concerned. 


VI. Individual Reports 


Unless otherwise indicated under Special Divi- 
sional Rules, four 12-minute papers will sched- 
uled for each one-hour session. Papers may not 


presented proxy. this rule may 
waived cases where the author’s attendance 
prevented circumstances beyond his control. 
instances multiple authorship the person 
whose name listed first will expected read 
the paper. 

paper previously read any regional meeting 
may not read the Annual APA Convention 
unless substantial elaboration (additional 
findings, etc.) preliminary report. Two volun- 
teered papers which report highly similar findings 
from cooperative project may not read the 
Convention. 

The APA Board Directors and Council 
Representatives have voted that, for reasons 
economy (saving $3,500 $4,000), this rule shall 
followed: Abstracts Printed the American 
Psychologist May Longer than 100 
Words. recognized that more de- 
tailed information will needed the divisional 
program committees for use selection papers. 
The procedures for research reports and other indi- 
vidual reports are described below. 


Research reports. Each author re- 
search report must submit 100-word abstract 
copy), for publication the paper ac- 
cepted, and also 300-word summary 
copies) for committee consideration. Only re- 
ports completed research should submitted. 
This means that all the data should have been ob- 
tained and the analysis completed the time the 
abstract and summary are submitted divisional 
program chairman. 

Other individual reports. Theoretical pa- 
pers, case studies, and the like are perfectly accept- 
able for the program. The 100-word abstract 
nonexperimental paper must, however, 
accompanied the manuscript the com- 
plete paper. The complete manuscript required 
order that the divisional program committee may 
better position judge its contribution 
the program. 

Form abstracts and summaries. All ab- 
stracts and summaries (including carbons) must 
typed one side the paper only, double-spaced 
throughout and 11” paper. The 100- 
word abstract and the first copy the 300-word 
summary should regular bond manuscript 
paper, not onion skin other thin paper. 
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The 100-word abstract. The purpose the 
short published abstract provide information 
concerning the psychological relevance the pa- 
per, not primarily justify its scientific validity. 
Hence abstracts should concerned with content 
and theory, rather than with method and technique 
(unless the purpose the paper essentially 
methodological). Examples good short ab- 
stracts many different fields may found 
the Psychological Abstracts. 

Abstracts must limited length 100 words 
(not counting title, author(s), institution, and in- 
formation about slides). Longer abstracts will not 
printed but will listed title 
stracts should not contain tables, drawings, foot- 
notes, bibliographic entries, since such material 
will not printed. 

The following outline should followed pre- 
paring the abstract: 


Title paper: 
Author(s): 
Text abstract (not exceed 
100 words) 
Size slides (if any): 


Sponsor (if any): 


Because the 100-word abstrdct will sent 
the printer, not underline type anything with 
all capital letters. The typewritten abstract should 
checked and proofread carefully, since will 
printed the form which submitted. 

The 300-word summary. The text the 
summary will normally include statement the 
problem, subjects used, procedure, results, and 
conclusions. 

Summaries must limited length 300 
words (mot counting title, author(s), institution, 
and information about slides). Summaries should 
not contain tables, drawings, footnotes, biblio- 
graphic entries. 

The form for submitting the 300-word summary 
should exactly the same for the 100-word ab- 
stract except, course, for the longer text. 

Four copies are needed. Author, sponsor, and 
institution should appear the first copy only. 
The first copy the one that will used the 
APA Public Relations Office. The other three 
copies, without identifying data will used 
divisional program committees for judging the ac- 
ceptability the paper. 
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Schedule cards. Each person submitting 
abstract must also send with signed 
card the form indicated this section. 
The cards fulfill not only the pledge function. The 
APA Program Committee uses these cards aid 
the increasingly complex process scheduling 
papers, symposia, business meetings, committee 
meetings, etc. 


(Senior) author: 
(Print) 


Title paper: 
this paper accepted and placed the pro- 


gram, promise appear person unless pre- 
vented conditions beyond control. 


Size slides 
Signed: any: 


(Do not write bottom inch card. This 
space will used for Division Number and title 
session (Divisional Program Committee) and 
the day and hour meeting (APA Program 
Committee). 


Each person submitting schedule card should 
print type his name, address, and institu- 
tional affiliation (if not the address) the 
back the card. 


Please proofread carefully the spelling the 
name and title paper before signing the card. 
Also note that the size slides (if any) 
indicated the schedule card and the abstract 
and summary. Standard lantern slides 
are preferred since projectors for 
slides are less adequate supply. While every 
effort will made provide projectors for 
slides they are requested, the availability pro- 
jectors for this size slide cannot guaranteed. 
Members are urged consider presenting graphic 
and tabular material mimeographed handouts. 

Where send abstracts and summaries. 
Copies the abstract and summary volun- 
teered paper should sent one the divisional 
program chairmen listed page this journal. 
abstract given paper may submitted 
only one division. Select the division which 


The deadline for the receipt abstract and 
summary the divisional program chairman 


April 16. 
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best represents the area interest covered the 
paper. One need not member the particular 
division which sends his abstract and summary. 
Special divisional rules for individual re- 
ports. Some the divisions have special rules. 
Members planning submit papers the following 
divisions should carefully note the special rules. 


Division General Psychology. This Di- 
vision will not present programs individual re- 
search papers. Its program will consist sym- 
posia, invited addresses, and theoretical papers. 
Papers that summarize and organize particular 
fields (30 minutes) are especially desired. 
This Division very interested co-sponsoring 
cross-divisional symposia and invites early corre- 
spondence topics joint interest. Individuals 
who wish present theoretical papers should sub- 
mit them the Program Chairman Division 
the accepted form for individual reports. 

Division Developmental Psychology and 
Division Personality and Social Psychology. 
the Divisional Program Committee’s discretion, 
some the individual reports will accompanied 
invited discussants. Where this done, one- 
hour session will consist three papers and dis- 
cussion, and two-hour session will consist six 
seven papers and discussion. The 12-minute 
time limit will maintained for individual reports 
these sessions. 

Division Society for the Psychological 
Study Social Issues. This Division’s program 
for the 1956 APA Convention will consist largely 
symposia and discussion groups. has been the 
policy Division for several years that individual 
reports research which might ordinarily con- 
sidered fall its domain handled instead 
Division the Division Personality and Social 
Psychology. 

Division 12, Clinical Psychology. The 
Program Committee developing experimental 
program format which may permit the acceptance 
larger proportion the papers prepared for 
presentation. The forms presentation will vary 
from session session and will determined 
each individual case the Committee after the 
abstract has been received. 

Division 14, Industrial and Business Psy- 
chology. This Division plans program made 
exclusively symposia and addresses reports 
invited speakers. 


VII. Symposia 


Symposia are usually presented two-hour ses- 
sions, organized provide for discussion 
important topic two three well-prepared par- 
ticipants and permit discussion from the floor. 
order realize the unique value the sym- 
posium, the chairman must select able speakers 
early date, arrange for the participants ex- 
change papers (or notes) two three weeks 
advance the session, and see that least 
minutes are allotted for discussion among 
the participants and contributors from the audience. 
The successful symposium seems more akin the 
New England town meeting than the question- 
and-answer forum. Contributors from the floor are 
often well informed the topic being discussed 
the invited speakers. The chairman should en- 
courage contributions from the entire assembly 
being genuinely appreciative different points 
view and trying show how they relate the 
previous discussion. 

Topics for symposia should reflect important 
issues the work divisional members. ‘The 
Convention programs the last two three years 
may scanned avoid unnecessary repetition 
discussion topics. symposium topic last year 
represents growing area interest division, 
may course repeated with appropriate 
shift emphasis. Titles all symposia should 
selected provide maximum information 
about the issues discussed. 

Surveys convention goers’ reactions have 
shown that the well-planned symposium ex- 
tremely popular form communication. How- 
ever, number members have commented that 
the the typical symposium has tended 
deteriorate recent years. particular, there 
has been reaction against symposia which effect 
become detailed reports three four experimen- 
tal studies, followed discussion. Since about 
per cent divisional program time was devoted 
symposia 1955, seems important that 
maintain high level quality for such time- 
consuming type program. planning, in- 
terdivisional cooperation, and broad participation 
the selection timely topics appear desirable. 


Initiation symposia. Any member 
the APA may suggest symposium topic the 
chairman any divisional program committee. 
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Such proposals must made early date since 
the successful symposium requires much planning 
and correspondence. member may also submit 
fully organized symposium for any divisional pro- 
gram. committee’s consideration. 

Symposia may also initiated the divisional 
program committees, response topics suggested 
interdivisional planning. Interdivisional symposia 
are encouraged the APA Program Committee 
one the more effective means fostering intra- 
disciplinary communication. 


Form symposium proposals. 


Suggestions divisional program com- 
mittee. When member only suggests but does 
not organize symposium, should indicate the 
title the topic for discussion, comment the 
significance the topic, and list the names and 
addresses the proposed chairman and other par- 
ticipants. Such suggestions should sent the 
appropriate divisional program chairman least 
March 15. 

Symposia independently organized. 
proposed symposium may organized independ- 
ently divisional program committee action and 
should then submitted the, program chairman 
the appropriate division. Each such proposal 
should indicate the title the symposium and list 
the names the chairman and participants, to- 
gether with the titles participants’ contributions, 
these titles are published. Each symposium 
proposal should accompanied signed sched- 
ule card from each participant (including the chair- 
man) promising appear and participate 
person unless prevented conditions beyond his 
control. This pledge made schedule 
card described the next lettered paragraph: 
“C. Schedule cards.” 


Completed symposium including 
schedule cards, must submitted divi- 
sional program chairmen April 16. The 


topic and the participants’ names should 
typed quintuplicate. 


Symposia organized divisional pro- 
gram committees. Symposia may also organ- 
ized the divisional program committees them- 
selves, either response the requests APA 
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members self-initiated endeavors. The divi- 
sional program committee should obtain signed 
schedule cards from each participant (including the 
chairman) for symposia which organizes. The 
form the schedule card described the next 
lettered paragraph: “C. Schedule cards.” 

Schedule cards. When symposium or- 
ganized, the person committee organizing 
should obtain signed schedule card from each par- 
ticipant (including the chairman). the card the 
participant promises appear and participate 
person unless prevented conditions beyond his 
control. 

The schedule card for symposium participants 
and chairmen similar the form for members 
submitting individual reports (see Section VI. D., 
72). The only differences are these: 
Where the form says “Author,” there should 
placed the name the symposium partici- 
pant (chairman participant); Where 
the form says “Title paper,” there should 
placed the title the symposium (not the 
name the participant’s contribution). 

especially important that the schedule cards 
obtained for symposium and discussion group 
participants because the signed card indicates 
definite commitment. Much confusion and mis- 
understanding have resulted when expressions 
interest tentative acceptances hae been inter- 
preted definite. participants will listed 
the program unless they have signed schedule 
card. 


Special divisional rules for symposia 


Division Experimental Psychology, Di- 
vision Developmental, and Division Per- 
sonality and Social, require that proposals for 
member-organized symposia accompanied ab- 
stracts. These are limited 100-word 
general statement (five copies) about the nature 
and importance the symposium topic plus 300- 
word abstract (five copies) the presentation 
each participant. These are for the use the 
divisional program committee and will not 
printed the American Psychologist. 

Division Society for the Psychological 
Study Social Issues, requires that proposal 
for member-organized symposium accompanied 
200-word statement copies) about the 
nature and importance the symposium topic. 
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VIII. Special Programs 


Divisional program committees are urged ex- 
periment with new kinds programs order 
determine the best and most efficient ways foster- 
ing intercommunication. Topical discussion groups, 
small interest groups, case presentations, demon- 
strations research and clinical procedures, head- 
quarters rooms, etc. are often valuable alternatives 
papers and symposia. Individual APA members 
are invited forward their suggestions for new 
types programs the divisional program chair- 
men. Special sessions which involve extensive plan- 
ning should suggested least March 15. 

Conference groups. Following suggestion 
the Hoc Committee, the APA Program Com- 
mittee this year trying out the scheduling small 
conference groups. These may made three 
five members who wish get together and dis- 
cuss special topic and would welcome the presence 
and participation other members interested 
the same topic. hoped that this way per- 
sons whose similar interests are not well represented 
the program will able make contact with 
each other. Members arranging conference 
group should submit divisional program 
chairman card containing the words 
“Conference Group” the top, the title the 
conference topic, and alphabetical list 
three five participants with schedule card 
from each. (For form schedule card, see Sec- 
tion VI. D.) Participation conference group 
does not fall under the ruling limits partici- 
pation (Section IV.) Conference groups will 
scheduled rooms are available (usually rooms for 
persons) and other scheduled sessions 
permit. 


All plans for Special Programs (including 
signed schedule cards from participants) must 


submitted the appropriate divisional 
program chairmen April 16. 


Divisional plans for special programs 


Division Personality and Social Psy- 
chology, inviting members hold small discus- 
sion groups specialized topics. These can an- 
nounced the program and assigned rooms. 
Groups from persons are anticipated. 


circulation manuscripts planned, these details 
should indicated the request hold such 
meeting. The name the person responsible for 
each group will printed the program. 

Division The Society for the Psycho- 
logical Study Social Issues, invites suggestions 
from its members for small discussion groups 
special topics. The suggested format includes: (1) 
Title. (2) statement more than 200 words 
indicating (a) the relevance the specialized topic 
the field psychology encompassed Division 
the contribution such discussion group 
would make the program Division well 
indication some the main themes and ideas 
that the group might discuss, and (c) the manner 
which the group led. (3) The sug- 
gested chairman such group should also 
stated. expected that such discussion group 
will consist more than members. 

Division 12, Clinical Psychology, plans the 
continuation last year’s topical discussion groups. 
Small discussion groups, dealing with special topics, 
will arranged. member wishing participate 
such group should send the divisional program 
chairman card, giving his name one 
side and one more topics special interest 
him the other. Participation this type pro- 
gram will not constitute program participation 
the sense reading paper participating 
symposium (with respect the general rule limit- 
ing the participation individual member the 
Convention’s program). 


IX. Miscellaneous Meetings and 
Special Sessions 


Divisions, boards, committees, etc. the APA 
desiring business meetings should make their needs 
known the Chairman the APA Program Com- 
mittee May 15. This should include state- 
ment estimated attendance, time required, time 
and day preferred, and whether arrangements for 
luncheon and dinner are desired. 

Luncheons, dinners, headquarters, social hours, 
and other special meetings may arranged 
alumni groups, government agencies, test publishers, 
non-APA organizations, and the like requesting 
space from the Chairman the APA Program 
Committee. These events will listed the Con- 
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vention program only the necessary arrangements 
are made May 15. 


Audio-Visual Presentations 


Individual members, commercial film producers, 
distributors who wish present films, film 
strips, other audio-visual aids (including sound 
recordings) should send them finished form 
the Chairman the Committee Audio-Visual 
Presentations April 16. This committee will 
select the audio-visual materials which are 
presented part the APA program. Audio- 
visual aids may also presented under the rules 
governing Exhibits. 

Members wishing show films other audio- 
visual aids which have been existence for one 
more years should send the titles and distribu- 
tors’ names the Chairman the Committee 
Audio-Visual Presentations April 16. the 
showing more than one audio-visual aid re- 
quested, order preference should indicated. 


XI. Exhibits 


Arrangements will made for exhibits, insofar 
space and suitability will permit. Individual 
members are encouraged offer for exhibit ap- 
paratus, teaching aids, special tests, and other mate- 
rials scientific and applied interest. Commercial 
distributors books, apparatus, tests, films, etc. 
are invited request arrangements for exhibits. 
All commercial exhibitors will charged for space. 
Both commercial and noncommercial exhibitors 
wishing make arrangements should write the 
Convention Manager soon possible (see ad- 
dress this page), indicating type exhibit and 
approximate space needs. assignment space 
made the order which requests are received, 
late applicants may not find suitable space available. 


XII. Deadlines 


March Symposium suggestions should 
the hands divisional program 
chairmen this date. early 


start essential symposia be- 
cause the time consumed 
carrying preliminary develop- 
ment mail. 
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XII. Deadlines—continued 
April Abstracts, manuscripts, final sym- 
posium details, discussion groups, 
and other types program must 
the hands the appropriate 
divisional program chairmen (see 
list, pages 
Requests for scheduling sub- 
stantive programs which clearly 
fall outside the proper concern 
any division should received 
the Chairman the APA Pro- 
gram Committee. 
Audio-visual materials must 
hands the Chairman the 
Committee Audio-Visual Pres- 
entations (see below for address). 
Requests for business meetings, 
luncheons, dinners, etc. APA 
divisions, boards, committees, etc. 
must the hands the Chair- 
man the APA Program Com- 
mittee (see below for address). 
This procedure also applies sim- 
ilar requests from special interest 
and non-APA groups. 


April 


April 


XIII. Program Chairmen 


Chairman the APA Convention Program Com- 
mittee 
Dr. Richard Youtz 
Barnard College 
607 West 119th Street 
New York 27, New York 
Convention Manager 
Prof. George Speer 
Technology Center 
3329 South Federal Street 
Chicago 16, Illinois 
Chairman, Committee Audio-Visual Presenta- 
tions 
Dr. Elliott McGinnies 
Department Psychology 
University Maryland 
College Park, Md. 
Division Division General Psychology 
Dr. Halsey MacPhee 
Department Psychology 
University Delaware 
Newark, Delaware 
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CALL FOR PAPERS AND SYMPOSIA 


Division Division the Teaching Psy- 
chology 
Dr. Wilbert Ray 
Air Force Personnel Training Research Center 
Box 1557 
Lackland Air Force Base 
San Antonio, Texas 


Division Experimental Psychology 
Dr. Richard Solomon 
303 Emerson Hall 
Harvard University 
Cambridge 38, Mass. 


Division Division Evaluation and Measure- 
ment 
Dr. Jerome Doppelt 
The Psychological Corporation 
522 Fifth Avenue 
New York 36, New York 


Division Division Developmental Psychol- 
ogy 
Dr. Harry Levin 
Department Child Development 
Cornell University 
Ithaca, New York 


Division Division Personality and Social 
Psychology 
Dr. Ephraim Rosen 
Department Psychology 
University Minnesota 
Minneapolis 14, Minnesota 


Division Society for the Psychological Study 
Social Issues 
Dr. Daniel Wilner 
School Hygiene Public Health 
The Johns Hopkins University 
615 North Wolfe Street 
Baltimore Maryland 


Division 10. Division Esthetics 
Dr. Rudolf Arnheim 
Deshon Ave. 
Bronxville, New York 


~ 


Division 12. Division Clinical Psychology 
Dr. George Kelly 
Department Psychology 
Ohio State University 
Columbus 10, Ohio 
Division 13. Division Consulting 
Dr. Jay Otis 
Psychological Research Services 
Western Reserve University 
Cleveland Ohio 
Division 14. Division Industrial and Business 
Psychology 
Dr. Glen Grimsley 
909 West Jefferson Blvd. 
Los Angeles California 
Division 15. Division Educational Psychology 
Dr. Harry Rivlin 
Queens College 
Flushing 67, New York 
Division 16. Division School Psychologists 
Dr. Kenneth Lund 
Director Pupil Guidance 
Chicago Board Education 
228 North LaSalle Street 
Chicago Illinois 
Division 17. Division Counseling Psychology 
Dr. Edward Roeber 
School Education 
University Michigan 
Ann Arbor, Michigan 
Division 18. Division Psychologists Public 
Service 
Dr. Joseph Colmen 
8601 Milford Ave. 
Silver Spring, Maryland 
Division 19. Division Military Psychology 
Dr. Barmack 
Dunlap Associates 
429 Atlantic Street 
Stamford, Connecticut 
Division 20. Division Maturity and Old Age 
Dr. James Birren 
Section Aging 
National Institute Mental Health 
Bethesda 14, Maryland 
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THE IDENTIFICATION AND CRITICISM IDEAS: 


NEW APPROACH THE INTRODUCTORY 
COURSE 


CARL PFAFFMANN HAROLD SCHLOSBERG 


Brown University 


Identification and Criticism Ideas 

novel program courses being offered 

Brown University the humanities, social 
studies, and sciences part educational ex- 
periment under the auspices the Carnegie Cor- 
poration. The basic philosophy this program 
developed Wriston, President Brown 
University, can best summarized quoting 
from the prospectus. 


The experiment seeks fresh and sounder approach 
the life the mind; designed stimulate the impulse 
the students develop intellectually. Students who 
selected the new curriculum would follow throughout the 
first two years; would constitute their distribution pro- 
gram. Each would take two three such courses each 
year together with the required foreign language study, and 
many cases, ROTC. 

The basic idea make classic the founda- 
tion for course study. The first objective discover 
the ideas originating developed the book, particularly 
those which have proved long-range significance and 
which reappear vital concepts later literature and 
experience. 

The method would identify the theses, analyze their 
origin and their consistency, interpret their meaningfulness 
and the relationship which they bear experience. Crit- 
icism the ideas would require extensive reading outside 
the central classic order see how other minds have 
dealt with the same problems, and how experience, research, 
and discussion have modified the points view expounded 
the author. 


Thus the experimental program was within 
the field education” replacing the exist- 
ing distribution requirements the standard 
curriculum. 

addition, several changes teaching tech- 
niques were proposed. Classes, with maximum 
enrollment per section, were the dis- 


paper was presented the annual meeting the 
American Psychological Association, September 1954, 
symposium “New Courses Introductory Psychol- 
ogy” arranged the Division the Teaching Psy- 


chology. 


cussion rather than the lecture type, with students 
and professor seated around large hollow ring- 
shaped table. Enrollment the program was re- 
stricted students the upper half the entering 
class based entrance examination scores and 
weighted prep school records. This latter stipula- 
tion alone raised many cries 
when was included the plan. Actually steps 
are now being taken sample more widely from 
the college population large. However, before 
considering the merits demerits the experi- 
mental design the project, should like 
consider the general philosophy underlying this 
plan instruction, particularly might apply 
the teaching science general and psychol- 
ogy particular. 

Many faculty members felt that the new method 
wouldn’t work very well for the sciences; psychol- 
ogy biological science Brown. The reason 
for this opinion seemed the widespread belief, 
“Science highly factual.” But believed that 
the very prevalence this misconception science 
furnished the best argument for emphasizing the 
“great aspect science liberal arts 
curriculum. felt that should concerned 
less with teaching the factual results the scientific 
method, and more with giving the future citizen 
intelligent appreciation the nature and methods, 
the aims and limitations this important approach 
understanding the universe. particular, 
felt that our traditional elementary course 
psychology apt display large number 
facts, most which will forgotten distorted 
few years—perhaps fortunately, for they may 
well obsolete then! But the new type 
course offered the opportunity letting students 
actually work through some problems just 
psychologist works through them: reading, dis- 
cussion, experimentation, writing, 
etc. This approach should make student under- 
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stand the nature the psychologists’ problems and 
how they are formulated and studied. should 
learn that there are some questions phrased that 
they can’t answered all, and that most ques- 
tions are answered only terms limited validity. 
The student needs program that will help him 
assess new old psychological ideas en- 
counters them. should able read and 
evaluate the dianetics tomorrow. 

The great ideas science are the theories 
science. We, mature scientists, appreciate great 
experiments and great ideas for their theoretical 
significance well for their intrinsic factual 
content. The interplay empirical fact with the- 
ory essential aspect the scientific method. 
understanding this method perhaps the 
most important thing can hope impart the 
beginning student. Such philosophy teaching 
the part our colleagues well ourselves 
made psychology for the program, 
known the Brown campus. 

Actually, the specifications for this type course 
resembled the plan our senior seminar which all 
majors psychology take the capstone their 
work psychology. sure, the senior seminar 
frankly course with historical orientation, 
covering the contemporary schools psychology 
with Woodworth’s book the same title the 
usual text. Much reading the journals and other 
original sources included the senior course. 
This senior seminar has long been favorite under- 
graduate course for both staff and students. 
interest that from time time students have 
suggested that this course should come the be- 
ginning the major program rather than the end. 
Our stock answer has been that the beginner was 
not ready for problems systematic psychology 
without the background provided other courses. 
However, there were times when questioned the 
validity this answer. Not infrequently the senior 
student seemed rather ignorant the contents 
some background course taken several years before. 
The program provided the opportunity try 
“ideas course” early the undergraduate’s 
career, before the background courses. 

Our plan for the course did not include the 
whole gamut historical systematic psychology. 
Rather, strove for some consistent core 
restricting our approach what systematic terms 
would called behaviorism and psychoanalysis. 


Actually the title our course “Psychology 
the Science Behavior.” 
the following prospectus: 


was expanded 


Modern American psychology dominated the view 
that the only dependable way study psychological proc- 
esses the objective method natural science. Such 
view tenable, because upon close scrutiny, the data 
psychology are found behavioral. know other 
people only what they say and what they 
their verbal and non-verbal behavior). try explain 
understand their actions making inferences about 
their psychological processes. Let take example from 
everyday life. observe that man writes good 
book presents brilliant lecture, say that has 
“good mind”; observe that active and out- 
spoken and that takes the role leader, say 
has dominant personality. Furthermore, attempt 
make predictions about his future courses action (be- 
havior) the basis such inferences. only know 
about another man’s ideas, perceptions feelings what 
says does. case can observe directly his 
mind his mental processes; from the scientific standpoint, 
these are constructs. Thus, the study human psychology 
requires simply that the general rules science applied 
the observation human 
behavior all organisms, 
amenable study this way. 


behavior. Obviously, the 


man and animal alike, are 


Pavlov’s classical experiments Conditioning de- 
scribed his “Lectures Conditioned Reflexes,” provide 
starting point from which trace the growth this idea. 
Pavlov’s lectures contain not only technical account 
his experiments with their rigorous controls, but include 
well comments and ideas the relation conditioning 
problems human conduct and psychology general 
The further elaboration these ideas psychology itself 
will examined the provocative writing John 
Watson Behaviorism. The later development the 
contemporary viewpoint can followed reading ap- 
propriate experimental and theoretical articles psycho- 
logical journals and other sources. 

Any contemporary treatment psychology must include 
the currently active field human motivation and per- 
sonality. its earlier years Behavior Science left these 
areas largely the psychoanalysts, but the last decade 
vigorous attempt apply objective methods psycho- 
The juxtaposition 
selected readings Freud with these critical studies will 
permit the student evaluate movement that has had 
wide repercussions beyond the confines psychology itself. 


analytic concepts has developed. 


Laboratory work would integral part the course, 
give the student firsthand experience with the observa- 
tion facts, control variables, and the interpretation 
data where behavior the object study. 

the conclusion the course, the student should have 
not only contemporary view psychology the science 


behavior, but would also have some insight into the 


nature the scientific method general. 
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How did attempt fulfill our prospectus? 
selected four core books: Pavlov, Lectures 
Conditioned Reflexes (Gantt, Ed.) give the 
beginnings objective system, Keller and 
Schoenfeld, Principles Psychology general 
presentation current system, (c) Freud, Gen- 
eral Introduction Psychoanalysis for contrast 
both method and subject-matter, and Horney, 
New Ways Psychoanalysis contemporary 
example psychoanalytic thinking. While the 
class was reading Pavlov, and Keller and Schoen- 
feld, student teams were appointed read and 
report the class such related writings as: Wash- 
burn, Animal Mind, Loeb, Forced Movements, 
Tropisms and Animal Conduct, Jennings, Behavior 
Organisms, Darwin, chapters Higher Mental 
Functions Descent Man, Ebbinghaus, Memory, 
James, Principles Psychology, Thorndike, Ani- 
mal Intelligence, Watson, Behaviorism. Three writ- 
ten papers words each were assigned 
the general area the background the ob- 
jective approach and its development through Wat- 
son modern learning principles. Thus the first 
semester was devoted largely setting the his- 
torical and factual stage carrying the students 
through studies conditioning and extinction, 
generalization and chaining, and 
secondary reinforcement. 

The second semester began with consideration 
problems motivation and emotion. Before 
reading Freud, the background psychological 
thought purposive behavior, instincts, and 
physiological drives was obtained through reports 
the original writings McDougall, James, Wat- 
son, Tolman, Hunter, Richter, Beach, and Tinber- 
gen. The influence early infantile experience 
adult behavior was gained from papers Car- 
michael, Dennis, and Hunt. 

After consideration motivation from ob- 
jective standpoint, turned the writings 
Freud and the idea Psychic Determinism. 
this point there was something minor crisis 
because the students had become objective that 
they were almost incapable using the word 
“mind.” However this difficulty was soon over- 
come and followed the development early 
psychoanalytic views presented Freud’s “Gen- 
eral Introduction.” Readings parts Horney 
were assigned the same time show the dif- 
ferences thinking more socially oriented 
modern psychoanalyst. 


this point the students began remark that 
they had two separate courses, one objective 
psychology, and the other Freud. The second 
term paper was devoted the problem bringing 
these seemingly divergent points view within 
“speaking used readings original 
papers French the “Relation Pavlov and 
psychoanalysis,” Miller relating psychoanalytic dis- 
placement stimulus-response generalization, and 
Masserman and Liddell experimental neurosis 
and conditioning. addition, the problems 
assessing therapeutic procedures objective notes 
and the use recorded therapy sessions were in- 
troduced suggest that the methodology stressed 
earlier the course was applicable the complex 
problems human behavior. apparent that 
the bridgework between Freud and Pavlov was 
made available via modern learning theory and 
experimental studies psychoanalytic phenomena. 
Included this second report were certain papers 
psychosurgery and mental health. 

The actual class sessions (50 minutes, times 
per week) were conducted series different 
methods. When the major works were being read 
several chapters time, the instructor might 
bring questions ask simply open the class 
meeting for discussion. Sometimes group two 
three students were designated lead the dis- 
cussion with the instructor playing completely 
nonreactive role. When outside papers were 
reported, one more students were made re- 
sponsible for reporting the rest the class. 
There was rarely dearth talk and discussion. 

course there were dull days well good 
ones, but occasion there were some completely 
exhilarating days which the discussion reached 
the level that graduate seminars. Naturally 
some students tended the main talkers, while 
others remained rather quiet. This method 
teaching does put premium upon the reactive 
students and particular pains must taken 
prevent them from monopolizing the class time. 
Some evidence the amount speaking time dis- 
played each student shown Figure 
small group does most the talking. But when 
asked the students whether they had enough 
opportunity heard (making use rating 
scale), the opinion was the affirmative. They 
liked the way was. 

far have said little about the laboratory. 
There were two hours laboratory per week; 
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Number participations 


lam CLASS 
CLASS 


20th 


STUDENT 


Fic. Distribution participation each two classes. The instructor and each 
student (represented rank number) are entered the baseline. The ordinate shows 
the number times during four-day period that each member spoke, commented, 


initiated discussion, otherwise participated. 


was credited with only one participa- 


tion spoke several times the same point. Notice that one class was much more 
reactive than the other; the reason not clear. 


during both semesters the laboratory was keyed 
with the work the class. Thus the early 
studies learning Ebbinghaus were paralleled 
verbal learning experiment; trial and error 
learning, finger maze experiment. Our most 
successful and popular experiments the first 
semester involved the use Skinner’s operant con- 
ditioning method manner similar that 
described for the Columbia laboratory Keller 
and the second semester, two 
periods motivation and the effect punishment 
concluded the rat experiments. Then, several film 
sessions experimental neurosis and mental health 
served preparation for series field trips. 
One included visit the Waltham State Hospital 
where Dr. Skinner and Mr. Lindsley are 


should like thank Skinner, Keller, Schoenfeld, and 
Verplanck for advice the practical details which made 
these rat experiments work well. 


conducting research operant conditioning 
psychotic 

This was followed two-week period case- 
history study and visit hospital for emo- 
tionally disturbed children. Rubin, staff psy- 
chologist, who also teaches part time Brown, 
conducted the case history, coupled with visit 
the children’s hospital itself during the second week. 
Since this institution largely psychoanalytically 
oriented the class members were given first-hand 
acquaintance with this type therapy. 

The last four laboratory periods the term were 
devoted minor research project the ease 
learning emotionally toned words compared with 
neutral words determined Word Association 
Test. attempt was made have the students 


8We are indebted Mr. Lindsley for making their 
facilities available and the staff the Hospital for in- 
cluding tour the wards our visit. 
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participate designing this experiment after free 
discussion and planning. this point were 
running short time, and the sessions became 
hurried, that, although the basic design was 
followed, the terminal project was not altogether 
satisfactory. The progression the laboratory, 
thus, was through the carefully controlled experi- 
ments, familiarization with case material field 
trips and then return the laboratory examine 
controlled fashion some the complex vari- 
ables the case situation. 

Now comes the $64 question! Did succeed? 
Our answer for the moment enthusiastic but 
qualified yes, but let assure you that make 
our optimistic report knowing full well that there 
were many independent variables. Small, elite 
classes students let know each one per- 
sonally. These students were admitted the pro- 
gram because they were superior aptitude and 
past achievement, and were self-selected for intel- 
lectual curiosity. Further, they were participating 
the latest thing the campus that was the cen- 
ter academic conversation during the entire year. 
Their morale was the highest. Everyone worked! 
never had resort punitive measures get 
papers time. Students kept bringing news 
items and clippings, even during the summer (in- 
cluding post card from Europe). saw more 
students during office hours than with classes 
twice the enrollment. Class discussion was active 
and very high plane. one class, for example, 
Miller’s paper displacement and generalization 
was criticized because the aggression shown was 
not frustration-instigated, and thus illustrated only 
generalization, not displacement aggression. 
sophomore picked this point. 

This not say that there could changes 
for the better. This year are trying one two- 
hour seminar class instead three one-hour ses- 
sions per week, since discussion often just got going 
nicely the end the class hour.* Some the 


4Since this was written, have had semester ex- 
perience with the two-hour plan. find that having 
only one meeting per week retards the development 
rapport; perhaps additional one-hour session would 
helpful, especially during the first month. 

should pointed out that the course extremely 
costly terms instructors’ time and energy. Three sec- 
tions, totalling students, bit heavier than the usual 
teaching load Brown, the writers discovered last year 
—despite some help from Dr. Pierrel. 1954-55 the 


early laboratory sessions were too “unstructured,” 
especially regard reports, and this will cor- 
rected. The readings Pavlov were not too suc- 
cessful, for the “Lectures” are repetitive; this year 
are assigning fewer chapters. But didn’t 
run into trouble the most likely place, presenting 
the Freudian theory neuroses underclassmen. 
There was some initial hesitancy class, but dis- 
cussion soon went along its usual pace and was 
carried out the same mature way that had char- 
acterized less threatening topics. Further, in- 
dividual difficulties came our attention. fact, 
there seemed more worry about the relation 
between the objective and religious approaches 
understanding man than there was Freud’s 
approach! 

have some information students’ perform- 
ance this course compared with that the 
usual one-semester lecture course which was still 
being continued for another group students. 
was possible include common items 
the final examination both courses. The range 
topical coverage the course less than 
that the regular course but more intense. 
should expect them better than their col- 
leagues these selected questions. Furthermore 
did not pair the two groups for general ability: 
presumably the group was better. When scored 
the common items the final examination, the 
two means were: Regular, 15.8; IC, 16.2. 
short objective examination showed significant 
difference factual knowledge acquired the two 
groups. Perhaps this indicates that the lecture 
method effective, not more so, than the 
for imparting factual content. Further 
study with larger sample necessary along this 
line. 

The two classes were given the same rating blank 
asking for responses five-point scale where 
was favorable, 2.5 neutral, and unfavorable. 


number sections has been increased seven, with Drs. 
Pierrel and Laties each taking over two, more reasonable 
load. spite this cost, all instructors involved find 
the effort quite rewarding. 

Since this was written, the increasing enrollment has 
made desirable establish parallel course, rather than 
increase the number sections the original course. 
The new course, taught Drs. Levy and Engen, en- 
titled “The Measurement Mind.” The content this 
new course suggested part the classic papers re- 
printed for its use, described the American Psychologist, 
1955, 10, 839. 


1, Did this course help you understand yourself better? 


2. Did this course help you understand other people better? ... ee 
3. Did the course contain much materia] that you think you will remember? ...... 


lk. Does the course have cultural 


Does the course have any relation everyday life’ 


you think the course aid you later 
Does this course have practical walue dealing with 
Did you find the course interesting? 


® 9. Did you find the course too indefinite? ..... +--+ +e ees 


* 10. Did you find the course monotonous’ 


ll. Did the course give you a better understanding of the scientific method in general? 
12. Did you find the laboratory instructive? ..... ees 
13. Did you find the laboratory interesting? ees 


Mean Ratings 


Did the laboratory give you insight into the scientific 


15. Do you consider psychology as treated in this course to be a science? 


* Questions 9 and 10 are so phrased that it was necessary to invert scores for 


consistancy in plotting. 


Fic. Graphical summary mean ratings both and regular lecture classes Introductory Psychology. 
Both groups consisted approximately students. the scale 5.0 was favorable, 2.5 neutral, and 1.0 unfavorable. 
Questions and were phrased that was necessary invert the scores for consistency plotting. 


Figure shows the mean ratings the regular 
lecture class versus the group. Note that the 
mean ratings for both classes were ali above the 
neutral point (2.5). out instances, the 
received higher rating. These included such 
items interest, understanding oneself and 
others, relevance everyday life, etc. Questions 
concerning understanding the scientific method were 
particular interest us. Although the lab- 
oratory rated below the regular laboratory for in- 
terest and instructiveness, rated high teaching 
scientific methodology. The course whole 
was rated high imparting understanding 
the scientific method general. 

What can say conclusion? The instruc- 
tors and members the class are enthusiastic about 
this method teaching! Whether the enthusiasm 
springs from the different orientation subject 
matter, selection students, the size the classes, 
even the doughnut-shaped ring tables, would 
hazardous guess. Both authors agree that the 


student papers and class discussion are better than 
had hoped for, often reaching the graduate level. 
Compared with our senior undergraduates brought 
the “sit and listen these people 
were more reactive and more communicative their 
own ideas. think that the whole departmental 
teaching program will take step forward, because 
the time the students become psy- 
chology, they will prepared see each new fact 
the over-all picture psychology science. 
have tried avoid being doctrinaire, present 
both sides any question, and let the students 
read anything anyone they chose. Our aim was 
not convert them any position but give 
them insight into what two large groups 
workers psychology were doing and thinking. 
Obviously our own biases must have come through, 
but take high compliment that the 
last day class one group students asked the 
instructor, you really think Freud?” 


Received January 27, 1955. 
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ISSUES UNDERGRADUATE EDUCATION 


CLAUDE BUXTON 


Yale University 


American educational pattern one 

which the first two years beyond high school 

are largely nonvocational purpose and 
general character. This statement holds fairly 
true for even avowedly vocational programs, since 
engineering and comparable fields there con- 
siderable allowance for the study the liberal 
arts. For many students the statement true for 
four years following high school, rather than two. 
therefore not overly sweeping generalization 
say that the distinguishing concern American 
collegiate education the provision period 
for continued growth, the maturing interests 
and skills, rounding out intellectual experi- 
ences. this realm that liberal education 
presumed pre-eminent. 

this country, the only available route into 
graduate school (and the usual route into several 
kinds professional schools) the four-year lib- 
eral arts program. The character the psycho- 
logical profession the future therefore directly 
dependent upon the interests, skills, and knowledge 
that liberal arts education leaves with students. 
More important, for psychological profession in- 
cluding many teachers and feeling increasingly 
sense responsibility for its impact our cul- 
ture, the liberal arts tradition must seen one 
which may contribute effectively the de- 
velopment that individual” who 
responsible and effective citizen. 

Perhaps can said that all issues under- 
graduate education stem from the question: just 
what mean “contributing the develop- 
ment the well-rounded individual”? Certainly, 
most the issues that seem outstanding pressing 
are this kind. the discussion which follows, 
however, shall not proceed giving preferred 
general answer this question, but rather shall give 
thought the kinds specific issues discovered 
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when try make such concept come 
reality our students. 


PLANNING, FREEDOM CHOICE, AND 
RESPONSIBILITY 


One the very first realizations the thoughtful 
teacher that decisions must inevitably made, 
implicitly explicitly, planning for and con- 
ducting any course, and these decisions have 
made someone. Banal that statement is, 
leads what psychologists have recent years 
regarded very live issue: “Who responsible 
for determining the objectives, and the means for 
reaching them, liberal education?” (We refer, 
course, only psychology’s contribution the 
larger program.) This broad issue can best 
deal with making into several related sub- 
questions. 

First, who responsible for planning the over-all 
undergraduate program psychology? 
begin with the fact that there wide range 
differences among institutions. Colleges and uni- 
versities vary with respect the needs their stu- 
dents, the interests and qualifications the faculty, 
and the accepted assigned objectives the total 
institution. These deeply rooted differences among 
colleges and universities seem make unlikely 
that any single type undergraduate program 
psychology would appropriate for every institu- 
tion. Consequently, responsibility for defining its 
total program must assumed the psychology 
faculty each institution (in consultation with 
other departments, the administration, with stu- 
dents). one else could competently. 
may expected that each local program will in- 
fluenced events national scope our profes- 
sion, but such influences necessity have 
interpreted and evaluated against the realities 
tradition and practice existing any particular 
institution. 

can also note that social institution, 
definition, maintained and passed along suc- 


ceeding generations. this way that wisdom 
(or prejudice, for that matter) accumulates. 
comparable way, the present faculty generation 
that provides continuity and stability for the chang- 
ing student population. therefore the faculty 
which, out its collective experience maturity, 
must decide what most wisely offered the 
students, and the democratic tradition defend 
stoutly need the right make such decisions 
and act upon them. 

The second subquestion here is, who respon- 
sible for the objectives single course the 
psychology program? judge persistence 
comment and disagreement, this more difficult 
question answer than the one about the total 
program. Disagreements center about such prob- 
lems whether courses should student centered 
content centered, whether within the 
scope education help students fulfill their 
personal needs, whether therapy-oriented courses 
have place undergraduate programs, and on. 
These controversies will presumably not resolved 
until submit them the test research, and 
perhaps not for very long time even then because 
they are intimately related values and philos- 
ophies which are verbalized incompletely only 
with difficulty. 

The query, should courses student centered 
content centered may be, now think, inade- 
quate formulation the issue. The main ques- 
tion probably whether course student 
centered teacher centered, that is, whether the 
responsibility for determining the objectives the 
course reside with the students with the 
teacher. have some confidence this re- 
formulation because reports that even 
course which largely student controlled the ac- 
tivity often turns out least part con- 
tent directed. Students, for example, may very 
well decide they need the traditional content 
order pass certain departmental examination. 

can analyze the student-vs.-teacher control 
problem further. taking responsibility for deci- 
sions about objectives and means upon himself 
alone, the teacher risks teaching course that does 
not exactly meet the needs the students (thus 
requiring him lean very heavily upon substitute 
means motivation, such grades and examina- 
tions). Or, really does want keep all the 
responsibility and yet fulfill student needs, must 
assume better diagnostician the students’ 


needs than are the students themselves. (That 
can be, course, precisely what some 
educators argue.) Contrariwise, the teacher gives 
the students exclusive responsibility for determining 
course objectives, may find himself teaching 
something which neither interested nor pro- 
ficient. Also the students are effect denied the 
opportunity utilize the special competences, 
knowledge, and experience the instructor. 
middle position, would appear that the re- 
sponsibility for determining the objectives 
single course can some reasonable degree 
shared students and instructor, the selection 
objectives can based upon both their common 
and their unique aspirations for the course. 

The notion joint responsibility, however, cre- 
ates new problem, for variations among courses, 
between sections prerequisite course, create 
practical problems heterogeneity the enrollees 
for any succeeding course. assume that they 
could again brought together process 
group decision goals the new course simply 
blinks the fact that their backgrounds and their 
learnings will different, and the content their 
education, well the meaning marks de- 
grees offered them, inevitably changed from the 
the customary meaning. this, course, not 
overly jaundiced instructor can retort that there 
very little meaning now, lost changed, 
and furthermore, prerequisite system ever makes 
student groups homogeneous, this aspect the 
matter not worth stressing. 

Mention should made also the real obstacles 
placed the path genuine group decisions 
sheer size class and sheer pressure schedules. 
many institutions simply not possible for 
instructor encourage much classroom discus- 
sion handle the mechanics his job yields 
much control over his class. Also, there are ques- 
tions about institutional traditions practices, 
the student body among the faculty, and how 
readily these permit the group-decision pro- 
cedure. necessary ask, also, whether 
given instructor may feel threatened this pos- 
sible procedure. Finally, one may ask, can there 
not enough flexibility essentially teacher- 
controlled courses that class activities 
sponsibilities can adapted meet student needs? 

Another version the second subquestion 
this: should any given course emphasize the in- 
tellectual needs the students their personal 
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needs? The underlying issue has been stated the 
recent Cornell report (Wolfle terms 
whether proper for the teacher undertake 
therapeutic activities. the light our just pre- 
vious paragraphs, may questioned whether 
the teacher should ever undertake any goal that 
exclusively the goal the teacher. any rate, 
effective, therapeutic goal would have 
imposed upon group that personally ac- 
cepted the students, and this immediately en- 
counters difficulties both ethics and learning the- 
ory. imposition personal-help objec- 
tive the instructor not, then, issue, for 
one would propose this. 

Yet cannot avoid the question whether 
sound for group (students and instructor) 
choose such objective “personal therapy” 
“personal adjustment.” has been suggested, 
argument against this idea, that the usual aca- 
demic framework implies, part, judging grad- 
ing rather than permitting accepting, and that 
such setting not conducive good therapy. 
Also, the meaning course credits, revert 
point mentioned earlier, definitely altered where 
therapy objectives have entered in. has been 
suggested, furthermore, that psychologists having 
special training clinical cannot 
safely ethically permit their courses turn 
remedial therapeutic directions. reply, has 
been argued that whether not adjustment ob- 
jective chosen, that name, nevertheless 
and naturally going one the major objec- 
tives college-age youth any psychology course. 
Furthermore, the so-called intellectual motivations 
are acquired only with the support prior and 
more personal kinds motives. The adjustment 
objective some form might well, according 
this argument, made explicit. see clear 
basis, fact logic, for resolution this argu- 
ment present. 

However, pertinent that those who have been 
willing have their classes set personal-help ob- 
jectives, who have literally tried inducing them, 
say that free choice the objective personal 
therapy fact quite unlikely. would prob- 
ably occur only several conditions coincided, e.g., 
the title the course frankly suggesting therapy; 
the instructor known proficient it; lack 
any other place secure it; the needs the group 
for personal therapy being great outweigh 
needs for academic learning, course credit, prepara- 


tion for subsequent courses departmental ex- 
aminations; and on. 

The foregoing discussion several forms the 
responsibility issue leads the old question, should 
psychological teaching directed “the whole 
man” primarily intellectual aspects the 
student’s development? Psychologists, their 
wont, have differed sharply among themselves 
this. one extreme were those (e.g., who 
felt that any psychology course should contribute 
something the student’s personal view him- 
self his world, make him better more 
effective individual. There were others who argued 
firmly that our first business the presentation 
science discipline, letting the student make 
what would for his personal life (3, 6). The 
implication now drawn from the whole our 
preceding discussion that neither the most 
extreme views can much longer defended. 
Teachers psychology are likely have con- 
cede that the intellectual man part the whole 
man. The whole man has many needs which bear 
upon intellectual functioning but which themselves 
are very different kind. Educational pro- 
cedures any kind can only place relatively greater 
stress one conception than upon the other. Sim- 
ilarly, impossible take exclusive ex- 
treme stand the student-centered vs. teacher- 
centered issue, upon the most general form 
the question, whether liberal education concerned 
with conduct knowledge, for our different 
ways, our different teaching opportunities, 
are concerned with both. 


THE DISCIPLINE AND THE CURRICULUM 


date psychology has been full conflict about 
the proper definition subject matter and method- 
ology. are accustomed finding these con- 
troversies the Psychological Review, but have 
often overlooked the fact that they are reflected 
the various catalogs which describe offerings our 
students. appears that have developed 
greater understanding about the methods which 
scientific and philosophical arguments are 
dealt with, the journal literature contains fewer 
running battles opinion. may also true that 
extreme merely opinionated course and curric- 
ulum plans will also decrease number. This will 
depend, however, upon our seeing more clearly just 
what kinds problems encounter translat- 


ing scientific discipline into 
program. 

not likely that any single best curriculum 
will flow from examination these problems. 
There are many different student groups 
served, has been pointed out previously, and 
many different teaching situations are encountered. 
And psychologists continue differing minds 
about what important them. can only 
indicate some the kinds variables that are 
involved. 

What aspects our discipline should taught 
all most undergraduate programs? answer 
this must weigh each topic its importance 
for fair understanding the science psychol- 
ogy. This very difficult, especially very many 
psychologists are supposed agree very closely. 
alternative approach shall discuss some 
the subquestions which crop whenever cur- 
riculum work begins. may also useful 
anticipate the only firm conclusion which such 
discussion can presently arrive, namely, that any 
curriculum plan ought carefully organized 
and self-consistent internally the faculty can 
make it. should representative possible 
present-day psychology, not that decade 
ago. And underlying anything else may say 
about the curriculum the evident requirement 
that scholarly standards and intellectual sense, 
rather than happenstance convenience, should 
determine what offer our students. 

usually start curriculum revision asking 
ourselves what behavioral processes functions 
should “covered”? The answer this question 
depends first all upon our judgment which 
processes functions are basic, i.e., control, 
are involved in, the greatest proportion the 
variance behavior. This judgment still partly 
function one’s theoretical bias. Nevertheless, 
where deliberate efforts have been made agree 
within limited group psychologists differing 
theoretical propensities, like the authors the 
Cornell report (Wolfle 8), certain topics 
appear “self-selecting.” 

Those authors readily agreed, for example, that 
functions such learning, motivation, perception, 
thinking, and maturation could listed basic, 
even though the conference participants persisted 
the theoretical slant they wished use discussing 
these functions. With certain other functions 
processes such emotion the group had more 


trouble. addition, qualitatively different cate- 
gories, such personality individual differences, 
appeared create new problems decision, for 
they seemed deal, not with the question 
does man do,” rather more with the question 
“what concepts can the scientist best any 
synthesis facts about functions. The fact that 
must make such distinctions suggests that al- 
though agreement steadily increases, will 
some time before confidently state list 
basic processes concepts. The criteria eventually 
employed decide this will presumably multiple 
rather than simple character. 

may next ask ourselves, what methodolog- 
ical concepts should included, and what 
means they taught? Obviously, each de- 
partment will reach its own decisions this mat- 
ter; probably effort should exerted make 
all departments stress the same methodologies, 
the present stage maturity immaturity our 
discipline. 

One the perennial methodology problems cen- 
ters around quantitative techniques. widely 
agreed that elementary statistics should part 
the undergraduate’s introduction psychology, 
but where and with whom, for example, 
teaching begin—in the introductory course, 
specific courses statistics, laboratory courses? 
What topics include under that rubric 
elementary statistics? care about comput- 
ing skill? Should beyond elementary sta- 
tistics teach other kinds mathematical ap- 
proach psychological problems, or, for that mat- 
ter, deal logarithms and little bit 
Finally, should stress mode thought 
attitude pervading all modern psychology, more 
than any specific technical concepts? 

can only comment here that, despite the 
difficulties dealing with undergraduates whose 
palms sweat the thought numbers who are 
illiterate regarding them, the trend psychology 
quite certainly toward more quantification. The 
issue resolved really how that trend should 
reflected make the curriculum portray fairly 
the nature our discipline. The issue thus worded 
will most pointedly debated the minority 
who, the one hand, say that psychology 
(whether generally quantified not) has great 
deal offer students without ever stressing its 
quantitative aspects, and those who, the other, 
feel that the real sense and discipline psychology 
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cannot conveyed without due stress its in- 
creasing precision and quantification. The latter 

Another class methodological problems con- 
cerns how much attention should given ex- 
perimental techniques and what manner. There 
are psychologists who feel that knowledge, not 
the technical detail but rather the principles, 
experimentation more important liberal 
education than are any specific psychological con- 
cepts. But there are those who feel that formal 
precise experimental techniques are simply not 
applicable yet whole ranges classes social- 
psychological personality problems. This may 
lead them think that time wasted thoroughly 
learning the uses and limitations formal experi- 
mental technique, the cost learning about psy- 
chological processes generally, about the various 
less precise methods investigation that are neces- 
sary some the less well exploited subfields 
psychology. 

Perhaps there underlying confusion here 
about what meant experimental technique. 
Certainly this term interpreted few psychol- 
ogists referring apparatus construction, animal 
care, routinely dull psychophysical labors. But 
others believe there are general principles pro- 
cedure, experimental design, scientific problem- 
solving that are communicable without stressing 
specific details limited significance. The issue 
about teaching scientific method the under- 
graduate level may perhaps resolved, then, when 
more are better able state, and thus 
teach, what general and transferable our 
knowledge about experimental technique. 

Among the methodologies coming into greater 
prominence, the only possible ones for attacking 
certain problems and also exploratory techniques 
precede the use more exact ones and guide 
their design, are those call clinical, including 
testing and interviewing. Such techniques have 
sometimes been regarded with considerable suspi- 
cion those who hold strictly liberal arts ob- 
jectives, because, for example, they might put 
premature use insufficiently trained persons. 
Furthermore, felt that some these techniques 
have been developed initially without careful atten- 
tion the psychological principles involved their 
use precautions dealing with the data they 
produce. Also the contexts which they are dis- 
cussed the undergraduate level tend service- 


oriented rather than general and intellectual. 
our own feeling that sophistication gradually in- 
creases concerning all these matters, however, and 
again may that with the clear development 
generalizable principles underlying such techniques, 
increased attention should given teaching 
them methodology undergraduates (with any 
necessary attention ethical questions). Indeed, 
the generality experimental methods becomes 
clearer, and the clinical methods well, many 
common concepts begin appear and the appro- 
priateness the material for liberal arts purposes 
less questionable. Contrastingly, courses aimed 
developing professional level skill in, e.g., 
the polling employment interview, 
apeutic interview, the Rorschach test are best 
postponed the professional graduate level 
training. 

What should the role psychological theory 
undergraduate education? Many faculty mem- 
bers feel that their first task present the factual 
materials psychology, and its methods, with the- 
ory being presented primarily more advanced 
students “points view” recent history. 
many such teachers, the question not much 
whether theory should taught, but whether there 
time teach and everything else too. There 
are, however, teachers who feel that facts are im- 
portant primarily they illuminate lead the 
creation general principles and finally body 
theory. Such instructors usually feel that 
well-nigh impossible anyway teach facts without 
giving them theoretical slant, without having 
already decided the light one’s own realized 
unrealized biases which facts present. 
them eclecticism threatens always become mud- 
dle-headedness. They argue, therefore, that the 
fullest meaning given empirical conceptual 
materials presenting them from the beginning, 
majors and alike, some kind 
coherent theoretical framework (see 6). 

Perhaps partial resolution this issue 
view now: can aim present psychology, even 
the beginning student, developing discipline. 
so, will learn that make progress 
theories must made scientists and tested 
them, that there are techniques for this, and that 
very large measure intellectual effort others 
and himself well must into examining current 
alternative theories various phenomena and im- 
proving upon them. All the while, must study 


the factual materials, concepts, and methods upon 
which psychological theory-building based. 
may thus led think always theory-oriented 
way, without prejudging what will eventually the 
most appropriate theory, and without forcing theory 
into realms which are not yet ready for it. this 
process should not the extreme believing 
facts unimportant, the extreme thinking 
theories all speculation and unnecessary 
verbiage. 

Perhaps comment should made about the 
meaning the term here. For our purposes 
the word should given broad meaning, that 
connotes, e.g., the “theory theory-making” and 
the uses operationism, and the conceptual con- 
sequences methodological choices the intro- 
duction phenomenally historically defined con- 
structs. this broad meaning, theory relevant 
even the very first learnings our field, and 
whether technical language used not, the con- 
tributions the philosophy science should 
allowed influence the teaching psychology. 
Clearly, however, our argument assumes that psy- 
chology taught general and liberative, 
not narrow merely practical. 

what extent should our special psychological 
vocabulary stressed? one extreme posi- 
tion represented those who argue that the 
learning our language should stressed from the 
very first, because this has bearing upon success 
later courses, upon ability read psychological 
literature, and upon the capacity discuss and 
think about psychological ideas generally. Opposed 
are those who say that could teach with fewer 
hindrances and more interestingly reserved 
our technical language for advanced and/or pro- 
fessional communications. People who hold this 
view note that much psychological language but 
redefinition lay terms, with resultant confusions 
which might avoided our concepts could 
presented, least the beginning student, prop- 
erly chosen lay language throughout. They also 
object strongly the nonfunctional character 
much language learning the first courses, and 
the distracting effects which concentration lan- 
guage can have student who does not yet 
understand the operations which language con- 
fusions may reduced and concepts given precise 
meanings. 

One suggested resolution this particular con- 
flict has been reserve technical language for 


courses for majoring students, and use more 
general courses only such technical language 
important for any educated layman reading 
sharing popular discussions psychological mat- 
ters. This proposal has two flaws, one being that 
both majoring students and nonmajors typically are 
found most courses, and the other being 
that very difficult indeed judge just what 
technical language the minimum essential, espe- 
cially age when times appears that every 
educated person, and many who are not, reads 
sporadically psychology (or writes about it). 
Such proposals and their difficulties suggest that, 
for the present, may have try choose one 
horn the dilemma the other, i.e., either avoid 
language pedantry much possible the under- 
graduate level, from the beginning teach care- 
fully chosen and consistently used vocabulary. 
shall then have invent criteria which shall 
learn which procedure point fact better. 

essential place psychological concepts 
historical perspective? This question has had 
more less affirmative answer for the last two 
decades, when books like Heidbreder’s Seven Psy- 
chologies Woodworth’s Contemporary Schools 
Psychology were read almost all senior majors. 
Dissatisfaction with this kind approach psy- 
chological history has been fairly widespread, 
the grounds that typically history persons 
rather more than ideas, that leaves the student 
more aware that psychologists have disagreed and 
bickered than that they have developed methods 
for ascertaining agreement and progress, and that 
leaves the nonmajoring student with sense 
the origins and evolution psychological ideas. 

avoid having live with this kind dissatis- 
faction, some psychologists have argued that our 
undergraduates should receive the best can give 
them contemporary psychology and, con- 
centrate this, scant time available show the 
historical roots present concepts. reply 
has been said that need modify the overdose 
strictly empirical and methodological material 
means which the average student presently 
gested, should develop somewhat different kind 
historical approach which various psycho- 
logical notions are teased out their cultural set- 
tings, their evolution analyzed, and their meanings 
related important ideas movements trends 
adjacent parts the culture related disci- 
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plines. This once suggestion that true 
history psychological ideas what needed, 
and pedagogical hint that the historical perspec- 
tive might provide the method introducing the 
student our modern science, bringing into 
focus the end his formal study it. 
This proposal for psychology course related 
very closely the kind general education move- 
ment which natural science, for example, 
taught historical setting and concept 
system, rather than mass current tech- 
nical detail. ideas” kind psychology 
course, cousin it, now being developed 
several institutions, and shall interested 
see whether can related usefully the re- 
within the curriculum psychology. 

According what dimensions criteria should 
the undergraduate offerings psychology sub- 
divided into commonly remarked 
(7, 8), present-day courses (and the textbooks 
written for them) are defined variously according 
the kind organism discussed (comparative, 
animal), its age (child, adolescent), condition 
(abnormal), according methodology (experi- 
mental, clinical), the vocational field represented 
(industrial), the number organisms (individual, 
social), etc. may that some such hodgepodge 
inevitable, even desirable, but must 
admitted that presently seems lead much 
waste motion and repetitiveness teaching. 

search for rationale curriculum-organiza- 
tion plans certainly seems called for. The authors 
the Cornell report (8) attempted, for example, 
organize curriculum around what seemed 
the intuitively phenomenally given behavioral 
processes. They suggested that the central educa- 
tion psychology student should therefore deal 
with perception, thinking, motivation and on. 
part the same rationale, learning, although 
considered very important topic for course, was 
regarded not immediately given behavior but 
rather derived process, change behavior. 
The learning course was thus given different place 
and function their curriculum than was, say the 
course perception. Whether the report right 
wrong such reasoning, does propose cur- 
riculum plan which has its own inherent sense, 
capable explication student. Quite clearly, 
the number alternative plans almost infinitely 


large. shall learn which ones work best only 


when there have been more ventures into curric- 
ulum revamping (and the very great labor re- 
writing one’s own courses). 

Certain other questions will once confront 
anyone who attempts create logically consistent 
curriculum, and there are presently data 
these questions either. For example, really 
need prerequisite first course psychology, 
might the students just well start anywhere? 
Should each course offered both analytical and 
synthetic, should departmental curriculum 
planned that the first courses are analytical 
character while the advanced courses attempt 
provide synthesis? must recognized that 
courses instruction, not say textbooks and 
curriculum organization American psychology, 
have developed simple accretion, not planned 
creation and test, modification and retrial. 
the latter and more nearly investigative process 
which should direct our curriculum planning the 
future. 

what degree 
courses requirements adapted the student 
populations served? This question stems first 
all from the fact that there are several discernible 
groups students for whom are responsible: 
those who major, with the intent becoming pro- 
fessional psychologists; the larger number who 
major with but who choose psychology merely 
liberal arts major, prior life business 
homemaking or, with increasing frequency, medical 
school law school; those who study psychology 


should curricular offerings, 


for vocational reasons (prospective teachers, nurses, 
commerce students), expecting get direct benefit 
from these studies without advanced specialized 
training; the still larger number students who 
take one very few courses with us, satisfy 
curiosity, fulfill distributional requirements 
biological social sciences, round out their 
programs general education. 

Without doubt, the coming together single 
classroom most these varieties students, 
our lower-division courses especially, has given 
much difficulty deciding teaching objectives 
and methods reaching them. The solution 
some institutions has been create, for example, 
different courses class-sections for particular 
groups students. some cases special courses 
have been created deal with things greatest 
interest special groups (e.g., Advertising, the 


Commerce School; Personnel, the Engineering 
School). 

This kind adaptiveness the part the 
psychology faculty has been criticized several 
grounds. For one thing, has been charged that 
overly great adaptability the above sense 
shirking intellectual responsibility for represent- 
ing the discipline psychology actually is, 
rather than particular subgroups other than our 
own would like see define it. can also 
said that serious practical problems are created for 
transfer students, students whose interests pat- 
terns change. Therefore the values adaptiveness 
for the many may outweighed the frustration 
caused the few. Perhaps the central concerns 
those who object this kind adaptation the 
student population are that implies lowering 
standards, that there likely teaching 
the merely practical rather than what practical 
the light and under the precautions engendered 
basic knowledge, and that there may failure 
convey the student full sense what be- 
havioral science and does the modern world. 

reply has been said that the interest the 
student the major determiner whether will 
learn anything. Therefore one should adapt the 
existing interests students catch and hold their 
attention and make possible the acquisition fur- 
ther motives learn scientific material. Further- 
more, continues this argument, the people who ob- 
ject most strongly adapting their instruction 
the students they teach are typically those who 
have not had much teaching, who have 
taught inadequately. Direct contact with the needs 
special interest groups very persuasive the 
genuineness, defensibility, and oftentimes the ma- 
turity their demands for what psychology can 
give them. And finally, adapting one’s teaching 
one’s students need not necessarily imply lowered 
standards, mere practicability, quest for 
superficial popularity. 

the long run may expected that this 
particular issue will resolve itself, and will turn 
present time, have said previously, are 
simply not very clear what the basic principles 
our science are. Therefore cannot say exactly 
what has the starting point teaching it, 
whether someone not making travesty 
that science adapting the interests special 
groups his teaching. Yet, while not state 


basic laws with confidence, are least beginning 
identify basic functions processes with some 
confidence. this confidence increases quite 
probable that all who introduce students 
our science, matter how different they may be, 
will find most meaningful and indeed, simplest, 
teach the same general body law and method. 
And that same millennium, criticism will 
offered the teacher who makes any necessary 
adaptations his teaching method his ex- 
amples secure and re-educate the interests 
tastes his students. 

Our views what psychology department 
should teach, and the way which its materials 
should taught, always involve the query, how 
much stress should placed materials from re- 
lated disciplines, and what way? The list 
subject matters which various ones would 
strongly prefer our students have studied before 
coming us, study while they are with us, 
amazingly long: genetics, sensory physiology, 
neuroanatomy, endocrinology, gerontology, evolu- 
tion, physical anthropology, metabolism, mechanics, 
electricity, acoustics, optics, quantitative and quali- 
tative chemical analysis, organic chemistry, cal- 
culus, social anthropology, sociology, German, 
French, Russian, English composition, library prac- 
tice, drawing and graph-making, philosophy 
science, and what not. 

Evidently there are three kinds problems here. 
One the departmental version the general edu- 
cation problem which all contemporary college 
faculties have had face, and can only point 
out here that the issue that degree special- 
ization versus breadth scholarship. the de- 
gree that want our students acquire breadth, 
can arrange for and require outside courses 
other contacts with the disciplines needed. 

second kind problem departmental, pri- 
marily, but may involve knotty questions who 
responsible for what, and may even have 
ethical aspect times. This the problem 
how much shall decide incorporate, our 
own teaching, from the related disciplines. this 
just problem whether taught elsewhere 
manner which useful our students 
statistics sensory physiology), the facts can usu- 
ally fairly well ascertained exploration, and 
the matter dealt with negotiation quietly 
incorporating the (properly taught!) material 
one’s own course somewhere. The pride depart- 
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ments involved, however, and one must always 
sensitive that fact. 

But the general problem can take third form: 
just what, from related disciplines, truly func- 
tional our own? Scholarly rather than tactical 
questions are now involved. For example, how 
much functional good physiology, psychological 
theorizing? knowledge information theory? 
This third form the problem much more im- 
portant; can only expect live with for 
long time, continually working toward answer. 

final question about the curriculum may 
raised: there “best” kind preparation for 
graduate training? likely that two graduate 
departments the country look for identical lists 
things application for admission, even 
transcript courses and credits. There are some 
fairly widespread agreements, however, and some 
psychologists, the colleges well the 
graduate departments, have been concerned with 
whether could both our undergraduates and 
our graduate schools service agreeing upon 
common core required pregraduate training. 

define the term somewhat, such common 
core might include requirements in, say, areas such 
the following: courses specified psychological- 
content topics; nonpsychological tool subjects and 
skills, such foreign languages, mathematics, shop 
practice, public speaking; training specified 
disciplines which are related psychology, such 
sociology, philosophy science, etc.; 
background for acquisition skills, diagnostic 
testing, personnel practice, computing, interviewing, 
etc.; formal attention ethical standards; re- 
search experiences, preferably experimental, such 
amount and quality that they testify the stu- 
dent’s capacity for further learning this area. 

Our concern here not for what might constitute 
the best core program for prospective graduate stu- 
dents, but for whether the core idea good one. 
favor may proposed such arguments the 
following. Screening prospective graduate stu- 
dents, teaching with them, would 
made easier, implied above. Introductory grad- 
uate teaching would easier plan because enter- 
ing students would have more homogeneous back- 
grounds (assuming that only primarily students 
having the core background would admitted). 
From the viewpoint the undergraduate, and still 
favoring the notion core program, might 
expected that the expected core preparation 


were well publicized, the student would not often 
found taking every available psychology course, 
the hope including his transcript any de- 
manded the particular graduate schools finally 
applies to. This would leave more time for general 
education. Also, provided the core list require- 
ments were carefully planned, the task advising 
the undergraduate meaningful program, 
synthesizing various course offerings into mean- 
ingful whole, would made easier. And the 
advantage the undergraduate department, 
might well expected that the presently long and 
heterogeneous list course offerings could 
trimmed, concentrate faculty time and energy 
and institutional funds upon fewer courses more 
effectively taught. some cases, doubt, local 
departments would glad have nationally 
worked out model examine while doing their own 
educational planning. 

the other side this issue the convincing 
argument that the time simply not right for in- 
ducing uniformity into undergraduate education. 
are period forward progress, from stage 
being not very confident about exactly what our 
science is, what should the training for pro- 
fessional entrance into psychology, exactly what 
should psychology’s share role liberal edu- 
cation. have yet know how live 
discipline which both profession under control 
and science kept free. This time, then, 
force conformity freeze probably inadequate edu- 
cational patterns. Variation and evaluation 
evidence, not regulation, should our watchwords. 


RECRUITMENT FOR GRADUATE TRAINING 


the academic world common for faculty 
member take pride the number and quality 
his students who have become members his 
own professional group. Often really not clear 
whether the student had basic predilection for 
field, made deliberate decision enter it, 
was drawn only after experiences course. 
can assumed, however, that only rarely does 
student into field spite the training 
both inevitable and proper that the liberal arts 
educator concerned part with the effect his 
teaching will have upon the numbers and the qual- 
ity those later recruited into his profession 
general, the academic aspects particular. 


There issue, then, whether there should 
attention such matters, but rather the ques- 
tion, how best may recruitment and preparation for 
graduate training brought about educa- 
tional program which all will agree not directly 
oriented toward such end? 

First, may ask, what kind relationship be- 
tween faculty and student most effectively strength- 
ens student’s motivation become professional 
has been suggested, for example, 
that accepting, student-oriented approach 
effective this respect because gives student 
the feeling that counts, that the things that 
matter psychology are real and human, rather 
than artificial and unimportant. Furthermore, 
said, unless the student finds something personal 
value field will not stay with long enough 
learn its more general values, develop any 
motive intellectual curiosity. 

This view countered those who say falsely 
implies that the only values really accepted 
students are related personal hap- 
piness and social acceptance. Students fact have 
many other kinds interests and are quite capable 
exhibiting subject-matter interests such. This 
argument then develops: subject matter learned 
taught such way that sense high stand- 
ards and rigor, and unlimited intellectual 
opportunity, are acquired the student, be- 
comes able this basis experience feelings 
achievement, have satisfactions directly related 
the content the field rather than merely the 
people working it. 

may well that lead the resolution 
this issue suggested evidence already available 
(4). studies the reasons underlying choice 
science profession and career, found that 
quite commonly the undergraduate education 
particular budding scientist has been dominated 
instructor who was personality, de- 
manding much work high standard, and 
oftentimes setting the pace for students his own 
example. Such effective instructors were typically 
clear-cut father figures, admired, respected, perhaps 
feared, their students. The suggestion may be, 
then, that before will elect spend his life 
particular professional field with subject matter 
the student must feel that intellectually re- 
spectable. addition, must believe there 
room for additional people (that is, one can 
mobile upward it), and that respect and 


prestige are achievable through this kind work 
and association with others it. Both the stand- 
ards met and the rewards for meeting them 
Either extreme mere warm acceptance mere 
impersonal dictation standards probably in- 
effective recruiting procedure. 

Related the question just discussed the fur- 
ther question: what kind curriculum will best 
attract able and qualified students, and lead them 
toward graduate training? should first 
remarked that the question whether curriculum 
should difficult easy need not discussed 
here, both because the implication the preced- 
ing paragraph that sense rigor and high stand- 
ards desirable liberal education, and because 
have previously noted that the over-all policy 
for curriculum must finally left the depart- 
mental faculty (and the faculty will presumably 
motivated teach the highest standards pos- 
sible with the students must serve). 

Vocationally oriented students who expect 
enter training for already chosen career (as 
medicine engineering) are strongly desirous 
anticipating that training. For example, although 
comparative anatomy not required for admission 
into most medical schools, perhaps the majority 
premedical students take make sure they can 
pass work which they know ahead them 
professional school. Arguing analogy, some 
psychologists have said that draw unto ourselves 
students who are likely ahead into graduate 
training, should give least our majoring stu- 
dents close sample can that graduate 
training. (They may also feel that undergraduate 
education would assume, then, more the screen- 
ing function for our graduate schools that chemistry 
courses serve for medicine, mathematics for engi- 
neering schools. 

This leads concretely the view that under- 
graduates should able learn technical skills 
such interviewing, testing, and statistical com- 
puting (for the scientific components graduate 
work are well introduced now) which they will en- 
large and polish graduate school, and that the 
availability such learning will influence recruit- 
ment and serve also the useful function dis- 
couraging those who find that such activities are not 
actually interest them. There are least two 
difficulties with such view. the extent that 
specific, vocational skills-oriented 


ke 

ale, 

Rey 


THE AMERICAN PSYCHOLOGIST 


vades the undergraduate curriculum, the general 
liberalizing values that curriculum are likely 
threatened. Furthermore, such technical teach- 
ing may very well postponed the graduate 
years and indeed handled more efficiently there 
the view many, but takes the time the 
undergraduate cannot devoting himself 
other disciplines which are both related psychol- 
ogy useful way and important developing 
more coherent picture man and society. 

probable, then, that the curriculum the 
undergraduate years, such, should shaped 
the objectives liberal education rather than 
vocationally slanted objectives. Only the sense 
presenting discipline which genuinely worth- 
while substance, and rigorous method, should 
curriculum content utilized the interests 
recruitment. Noteworthy this connection the 
feeling good many psychologists that the qual- 
ity applicants for admission graduate school 
has recently declined, and that this due large 
part the relatively formless, popularized, and 
even spineless introductory course which they be- 
lieve common today. 

Another question about our curriculum re- 
cruiting agent relates the degree perfection 
which try exhibit what our students are 
expected learn psychology. There are those 
who suggest that, particularly since many our 
students are with only for course two, 
our responsibility teach what best known, and 
show finished product our students 
possible. Not only will this achieve the highest 
degree respect for the subject matter, argued, 
but will allow for the possibility that our students 
may deliberately unwittingly use what they learn, 
that anything less than the most accurate 
edge disservice them (or their friends and 
One can also suggest that would 
both reassuring and challenging students ob- 
serve that least few psychological laws can 
confidently stated, the evidence readily evaluated, 
and the uses surely reasoned out. 

contrasting view may stated follows. 
First, part what psychologists, scientists, have 
teach (and fact have almost unique oppor- 
tunity teach), the changing, imperfect, unfin- 
ished character any science; student our 
discipline should deluded into thinking has 
learned immutable datum method law. 
Perfection should therefore not stressed except 


implication and extrapolation, teach the 
methods achieving improved understanding 
behavioral events. Furthermore, and this more 
directly pertinent the problem recruitment, 
hard improve upon perfection, i.e., students are 
less attracted what seems settled than they 
are the areas which work and controversy ac- 
tively exist. (It said that recruitment into fields 
like mathematics and anatomy suffers from student 
misconceptions the effect that about everything 
known, settled, these 

consequence this observation that many 
psychologists believe serve both the liberalizing 
aims science education and any recruitment aims 
may have aiding the student, early and late, 
learn how too can contribute the processes 
which knowledge acquired, for himself for 
society. curriculum planned person holding 
such view would stress early introduction 
research methods and problems. would stimulate 
the student move quickly prepared 
for into original work, for whatever good might 
eventually accrue science through his work, and 
for the good might derive from such method 
increasing his own maturity and ingenuity 
problem-solving. 

College faculty members and large agree that 
they have responsibility for counseling students, 
although many disagree about how much counseling 
should done, needed, wanted. These 
disagreements extend the question: what the 
responsibility the faculty counseling students 
about graduate school? 

There are teachers who feel that they are obli- 
gated teach psychology the most honest and 
lively way they can, and this far they 
should and can influencing the choice psy- 
chology profession. such teachers the no- 
tion more directly influencing the student’s choice 
lifetime career method preparing for 
proselyting, and they will have none it. 
Against this view has been said that the two 
functions, teaching and advising, simply cannot 
separated this sharp fashion, whether the in- 
dividual teacher thinks not. For example, 
may noted, every lecture gives has bearing 
upon the formation student attitudes and in- 
terests, and only natural development that 
some time his undergraduate career the stu- 
dent should seek more specific and concrete infor- 
mation about further training. 


might added that the teacher has obliga- 
tions not only his students but also his pro- 
fessional group and the graduate schools, such 
that ought indeed help the student interested 
graduate school decide whether his, and 
the profession’s, best interests all, where 
should apply. Such counseling might reduce the 
widespread practice manifold applications 
graduate schools, and help decrease the widespread 
dissatisfaction with what encountered the first 
year later the graduate school chosen. Fur- 
ther, direct service the student student, 
the teacher should perhaps held responsible for 
giving information about stipends, about strong and 
weak points graduate departments, about costs 
and lengths graduate education, etc. appears, 
then, that instead feeling can avoid influenc- 
ing the student’s vocational choice and his choice 
graduate schools, may more wisely feel that 
are obligated take some degree initiative 
help him make the most intelligent choices. 
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POPULAR LITERATURE THE UNDERGRADUATE 
SOCIAL PSYCHOLOGY COURSE 


HOLLANDER 


Carnegie Institute Technology 


recent paper Wood (3), calling at- 
tention his use popular literature 
the teaching course motivation, 
strikes familiar chord this quarter. We, our- 
selves, have just concluded trial with substan- 
tially similar approach undergraduate social 
psychology course. The results obtained, terms 
enthusiasm and learning elicited, fully support 
the continued application this device our 
course. Perhaps there are others who will find 
so. For them, and for the casual bystander 
well, are pleased pass our experience. 
With Wolfle (2), accept the premise that 
addition teaching facts, principles, and scientific 
approach, the first course psychology should 
develop ability understand and deal with 
adjustment problems everyday life. Still fur- 
ther, however, hold that this latter point has 
applicability certain courses even beyond the 
introductory level. our institution, one such 
course would social psychology. elected 
substantial number students, only limited 


portion whom are psychology majors; its com- 
position heterogeneous with the biggest segment 
drawn from women undergraduates enrolled the 
general studies home economics curricula 
Margaret Morrison Carnegie College. and 
large, would seem that the bulk our students 
will ultimately attain careers housewives, moth- 
ers, and clubwomen. 

Faced with this situation, which means 
unique our campus, set upon developing 
approach which would present the empirical 
findings and theoretical precepts social psychol- 
ogy while still ferreting out their relationship 
the reality social existence. This goal keep- 
ing with the problem-centered orientation utilized 
Carnegie our introductory course for engi- 
neering students, previously described these pages 
Gilmer and Karn (1). achieve our goal, the 
notion grew that suitably graphic material might 
selected with discrimination from the vast breadth 
popular literature. Uppermost among the virtues 
noted the utilization such material 
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the opportunity affords for students diverse 
background gain common acquaintance with 
some life experience. 

selecting pertinent works for our course, the 
considerations involved were eventually reduced 
these: that the work (a) high-light several the 
fundamental areas principles social psychol- 
ogy; understandable the student the 
sense possessing integrity, immediacy, and re- 
lationship previous experience; (c) literary 
merit and interest-sustaining character; (d) 
available inexpensive edition. 

With the last criterion amply cared for the 
volume pocket editions now available moderate 
cost, many selections desirable nature may 
made. Bearing mind that these are neither sug- 
gested nor endorsed the author, his institution, 
the APA, would seem essential report that 
the three novels finally selected for the course were: 
George Orwell’s 1984, Thomas Heggen’s Mr. 
Roberts, and Philip Wylie’s The Disappearance. 

Whatever the selections made, some doubts 
questions will persist. One these challenges the 
novel short story. Our practice rests the 
belief that the novel introduces highly crucial time 
dimension along which significant social interactions 
proceed; this dynamic flow, going from 
“here” “there,” which has the important function 
illustrating groups transition. 

Still another question concerns the reality ele- 
ment the novel; “real life’? this point 
the subject controversy our literature 
which more properly belongs periodicals lit- 
erary comment, should suffice say that novel 
may approximate the reality demanded for our 
purposes. his paper, Wood has said the pro- 
fessional writer: description the behavior 
certain person, really skilled writer, will 
evoke the mind the reader full, rich, rounded, 
and very lifelike picture person-in-action 
seen against the background his life and times” 
(3, 32). 

general, our course not fundamentally dif- 
ferent from social psychology courses en- 
countered elsewhere. use standard text plus 
widely-known book readings; the students each 
write final, technical term report; and, class 
research project also completed. The popular 
literature serves only tool. 
Early the course, for example, review the 
essential concepts learning and adjustment. This 
then leads dual consideration social learning 


and “human nature.” During this past semester, 
1984 was assigned this point and subsequently 
discussed class for two periods. paper was 
then required covering certain problem areas which 
had been pin-pointed question form; answers 
could developed with appropriate reference 
the text, outside readings, class materials, and the 
novel itself. 

way illustration, the first four questions 
the 1984 assignment read follows: “On page 
205, O’Brien tells Winston: ‘You are imagining that 
there something called human nature which will 
outraged what and will turn against 
us. But create human what 
ways are O’Brien’s comments accord with social 
psychology? what ways might they con- 
sidered incorrect, the same token?” This 
typical the procedure followed with the other two 
novels well. 

Mr. Roberts was introduced the class began 
consideration group structure, leadership, morale, 
and related points. particular, the book’s depic- 
tion informal and formal leadership appeared 
quite graphic the students. Very near the end 
the semester, the class read The Disappearance 
which describes the emergence distinct male and 
female societies under dramatic circumstances. 
This work offered rich opportunity for discussion 
wide range social phenomena and helped 
tie together many aspects the course material. 

From the student point view, the course was 
evidently success. have experimental 
verification this assertion, but have evi- 
dence the form many comments encouraging 
the continued use the innovation. While other, 
unaccounted for variables may have produced this 
effect, are frankly delighted the pervasive 
interest generated. Moreover, feel that the 
students achieved something more than academic 
acquaintance with social psychology. There rea- 
son believe, therefore, that the impact the 
undergraduate course social psychology may 
considerably enhanced the discriminating use 
popular literature. 
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OPPORTUNITIES FOR CLINICAL PSYCHOLOGISTS 
RESIDENTIAL TREATMENT CENTERS 


ELI 


Emma Pendleton Bradley Home and Brown University 


ESIDENTIAL treatment centers are rapidly 
becoming one the most important de- 
velopments the treatment emo- 

tionally disturbed children. There is, course, 
still serious shortage these inpatient facilities 
(2); fact, correctional and adult institutions and 
group placements, which are obviously unable 
give necessary services, have children their care. 
However, both public and private resources are now 
being used construct new residential centers 
many areas, notably New Hampshire, Connec- 
ticut, New York, Illinois, Ohio, and Kentucky. 
present, relatively few psychologists have had train- 
ing experience the field residential treat- 
ment for emotionally disturbed children. Yet this 
expanding field offers many opportunities for serv- 
ice, research, and training; presents new chal- 
lenge for clinical psychology and for the individual 
psychologist. 

Residential treatment provides service for chil- 
dren who cannot adequately treated elsewhere. 
Institutionalization the method choice only 
when all other community resources have been tried 
and have failed. such cases, treatment may 
effective only setting outside the home. For 
example, child may not respond outpatient 
treatment disturbed relationships his family act 
block his psychological development. The 
child’s symptomatic behavior may reinforced 
the stimulation his parents’ attitudes. some 
instances, the child’s behavior provides much 
neurotic satisfaction his parents’ psychic econ- 
omy that they cannot accept his improvement. 
This vicious circle may interrupted only 
separating the child from his home. 

other cases, the disturbance may lie the 
child’s relationship his environment. Aggressive, 
destructive behavior often upsetting the 
community that seeks protection from the child’s 
antisocial tendencies. The society about the child 
may then take retaliatory steps against him. Place- 


associated with the Lafayette Clinic, Chil- 
dren’s Unit and Wayne University. 


ment treatment center can, consequently, serve 
protection for both the child and the com- 
munity. 

One the most significant advantages residen- 
tial treatment that offers total approach 
the child and his family. child who expresses his 
anxiety hostile rebellion against the rules 
society finds himself less threatening environ- 
ment. More socially acceptable outlets for his im- 
pulses are made possible. makes friends with 
his peers through planned activities which allow the 
inhibited, anxiety-ridden, fearful child better 
chance find release for his feelings and learn 
assume mastery over his environment. The 
adults who serve his substitute parents provide 
environment that helps him grow up. 
Through individual therapy, receives the neces- 
sary treatment develop the motivation make 
use his environment. 

primary goal the treatment center plan- 
ning for the future, which generally involves the 
child’s return his home and family. Treatment 
the parents is, therefore, essential part the 
total plan. Very often the parents cannot 
treated effectively while the child home. 
When the anxiety created the parents their 
child’s behavior has been relieved placement, 
they are often better able make use their 
strengths and resources help the child. they 
become better able interact with their child 
rational basis, home visits are planned, and the 
first steps toward reintegration the family are 
thus taken. The emphasis the residential treat- 
ment center active rehabilitation for eventual 
return the child his home and his community. 

Activities carried the Emma Pendleton 
Bradley Home will illustrate some the oppor- 
tunities for psychologists residential treatment 


centers. Clinical psychologists the Bradley 
Home serve integral part the team-treat- 
ment method, with psychiatrists, caseworkers, 
teachers, group workers, and nurses all being part 
the team. this interdependence depart- 
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ments that affords clinical psychology the far-reach- 
ing opportunities for service, training, and research. 
many such centers, his use diagnostic test- 
ing and psychotherapy, the psychologist the 
major representative the clinical approach. 
the Bradley Home the diagnostic picture obtained 
with objective and projective tests integrated 
with the child’s social history and the detailed re- 
ports his behavior recorded child-care workers 
over continued period time. This kind 
behavior sampling can yield valuable data re- 
search test validation. Neurological study and 
electroencephalograms supplement the total diag- 
nostic approach. Because study the child some- 
times long four years—the psychologists and, 
particularly, the psychology trainees are able 
recheck and re-evaluate their test interpretation and 
predictions against real behavior. 

Another use diagnostic techniques the 
Bradley Home the program psychological test- 
ing with parents. For several years, projective 
tests have been routinely administered parents 
children admitted the Bradley Home part 
recent report has suggested criteria for the evalua- 
tions parents’ responses casework treatment 
(1). The testing results are further supplemented 
the social worker’s account the parents’ inter- 
action with their child. Through this interdis- 
ciplinary research effort, the staff Bradley has 
learned great deal about the development 
emotional disturbances children. 

Individual psychotherapy the cornerstone 
the treatment. the Bradley Home, psychology 
trainees conduct their own therapy sessions with 
the children under the supervision more experi- 
enced clinical psychologists and psychiatrists. 
doing therapy, the psychologist, whether staff 
member trainee, becomes more aware the 
dynamics human interaction. Through super- 
vision, the therapist helped focus on, and 
learn the use of, his own behavioral reactions 


treatment tool. Here again, many opportunities 
for correlational study and research emerge 
deeper knowledge the child gained ther- 
apeutic sessions and the meaning his behavior, 
reflected either test performance observed 
behavior, becomes more evident. 

general, can said that the psychologist 
trained research method will find wealth 
material explore. Many opportunities are avail- 
able for the study child development, therapeutic 
diagnostic methods, for the investigation 
psychological concepts. 

final contribution the psychologist these 
centers his work with the teachers. Because 
trained child development and problems 
learning, can great value the teachers 
emotionally disturbed children. the Bradley 
Home the clinical psychologist acts consultant 
the school department, holding weekly sessions 
with the teachers order establish common 
understanding the child’s behavior from which 
better methods teaching and management may 
devised. 

This brief article merely sketches some the 
many opportunities for the psychologist residen- 
tial treatment centers. the emphasis this 
kind treatment increases, more and more psy- 
chologists will required. Universities and clinical 
departments will called upon train and 
encourage students enter the 
psychology will play major role the develop- 
ment this program. 
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RELATIONSHIPS BETWEEN PSYCHOLOGY AND 


PSYCHIATRY: THE HIDDEN 


DAVID AUSUBEL 


Bureau Educational Research, University Illinois 


substance this paper was written more 

than five years ago effort explore 

the underlying bases friction between the 
professions psychology and psychiatry. 
person who had been trained both disciplines 
and had played both professional roles, felt that 
might able handle with some objectivity 
and impartiality certain the more sensitive issues 
that chronically aggravate relationships between 
the two professions but are generally regarded 
too indiscreet aired public discussions. 
However, was soon dissuaded (by colleagues 
both professions) from offering this manuscript for 
publication. The postwar “era good feeling” 
was still effect. Mutually complimentary and 
conciliatory statements were the order the day. 
The official view the two APA societies was that 
rational basis for discord competition existed, 
and that members the two professions could co- 
operate and mutually complement each other 
members clinical team. 

Although was skeptical then that all was sweet- 
ness and light the rank-and-file level daily 
relationships, and felt that few sores are ever healed 
pretending they not exist, yielded the 
admonition, “for heaven’s sake, don’t rock the 
boat.” Subsequent history has since vindicated 
original skepticism. the absence genuine 
elimination basic sources conflict emanating 
from deep-seated differences attitudes and out- 
look, official proclamations peace and harmony 
could never more than postpone temporarily 
the outbreak hostilities. Each party merely 


Editorial Note: Because the somewhat unusual na- 
ture this paper the editor, upon accepting it, attempted 
secure comment upon from psychologist and 
psychiatrist. The simultaneous publication the paper 
and the comments, idea was, would constitute some 
kind “symposium” relations between psychology and 
psychiatry. The plan, for perfectly good reasons, did not 
quite materialize. this article with the succeed- 
ing article Eugene Brody and the comment George 
Kelly make least stimulating array material 
relations between the two professions. 


made mental reservations that enabled him in- 
terpret compromise “solutions” accordance with 
his original prejudices. Little little ripples 
suspicion and antagonism swelled until even the 
official pretense surface amity could longer 
maintained. 

have now reached state armed truce. 
Only proposed moratorium overt actions dis- 
turbing the status quo prevents the eruption all- 
out war. the writer’s opinion, the time has come 
face the issues squarely. Frank words per 
cannot now disrupt cordial relationship that 
longer exists. 


SOURCES FRICTION EMANATING FROM PSYCHIATRY 
Medical and Degree Worship 


sensible person our society wants have 
his shoes mended selects shoemaker who has 
demonstrated past performance that can 
repair shoes competently. the 
sions, however, the situation somewhat more 
complicated. The layman position 
evaluate adequately the competence lawyer 
physician. Hence protect the public, society 
has invented symbols competency such degrees 
and licenses. These verbal and legal symbols 
not constitute direct evidence performance abil- 
ity. They merely guarantee that certain minimum 
standards training have been observed and that 
certain indirect measures purporting sample vari- 
ous aspects professional competency have been 
applied and successfully passed. Because the 
complexity the competencies involved, would 
unfeasible for society attempt any more direct 
appraisal fitness practice learned profession. 

Unfortunately, however, the origin and meaning 
cultural symbols tend get lost time. The 
degree that originally invented highly fallible 
but necessary and convenient symbol actual com- 
petence soon displaces authority and presumed 
validity the reality was designed represent. 
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Hence competency becomes function possessing 
degree rather than vice versa. 

This situation not very serious the early 
stages the development profession when 
still possible for the average practitioner 
reasonably well conversant with all phases his 
profession. The notion that possession degree 
automatically confers competence the possessor 
first becomes dangerous when given discipline 
undergoes marked differentiation. the course 
time, some subareas inevitably become highly 
developed while others lie fallow and are developed 
other disciplines. under these circumstances, 
the broad claim competency represented the 
original degree not abandoned either the neg- 
lected the highly specialized subareas, loses 
all intrinsic validity and exists fiat omni- 
science and degree worship alone. 

The history medicine illustrates these trends 
beautifully. For hundreds years basic medical 
tradition accepted both patient and physician 
has been that the latter, upon receiving his degree, 
thereby endowed automatically with more com- 
petence diagnose and treat human ailments 
than anyone not holding this degree. Naturally 
various special fields knowledge developed 
within medicine, various degrees competence were 
recognized depending upon special training and ex- 
perience. Few physicians claimed expertness all 
branches medicine. Degree perversion first be- 
came serious problem when medical science ex- 
panded scope and complexity the point where 
allied subspecialties arose within practiced 
individuals who did not hold the medical degree, 
e.g., optometrists, dentists, X-ray and laboratory 
technicians. 

The latter practitioners were regarded with 
marked distrust their medical colleagues and 
their areas operation were carefully circumscribed 
the medical practice statutes most states and 
nations which defined the practice medicine 
the diagnosis and treatment amy human ailment. 
Nevertheless, virtue specialized training and 
experience they acquired greater competence 
medical questions bearing their specialties than 
the average general medical practitioner. But al- 
though was compatible with hallowed medical tra- 
dition for the physician acknowledge the greater 
competence the opthalmologist and surgeon 
their particular specialties, required complete 
break with tradition for him adopt the same 
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view relation nonphysician medical specialists. 
MD, must know more about lesions 
the mouth (apart from the teeth) than the dentist, 
more about diseases the eye (apart from errors 
refraction) than optometrists, etc. his pro- 
fessional relations with these other specialists 
tended somewhat contemptuous their train- 
ing, holding their doctoral degrees inferior 
his. was willing tolerate them long they 
subordinated themselves him and acknowledged 
his pre-eminence. 

only against this historical background that 
can understand what happened when clinical 
psychologists entered the field mental disorder. 
This branch medicine had become separated from 
the main stream medical progress; nevertheless 
medicine still retained its claim the field 
virtue the fact that psychiatrists were trained 
physicians. Psychologists, the other hand, con- 
tended that abnormal psychology was essentially 
clinical branch general psychology; and from the 
standpoint logic and subject matter their position 
was quite defensible. But psychiatrists had already 
pre-empted the field. They occupied almost all 
hospital and clinical positions concerned with be- 
havior disorders and dominated the field private 
practice. Outside the academic fold clinical psy- 
chologists had standing. they attempted 
engage actual clinical work they could only 
subordinate capacity technicians (psy- 
chometricians), else confine themselves the 
minor disorders treated psychological clinics. 
Diagnosis and therapy were for the most part 
placed outside their province; and the few in- 
stances where wasn’t, they played only adjunc- 
tive role working under the responsible direction 
psychiatrist. course, some exceptions this 
relationship have always existed and still do. How- 
ever, the situation described represents the norm 
has prevailed over the past three decades. 


Psychiatric Rationalizations Medical Omniscience 


responsible psychiatrist would ever think 
defending his attitudes regarding the role the 
psychologist terms medical omniscience 
vested professional interests. When pressed state 
his case insists limited and subordinate role 
for psychologists for two main reasons: (a) The 
psychiatrist virtue his medical training 
better equipped than the “academically” trained 
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psychologist diagnose and treat serious cases 
emotional disturbance behavioral maladjustment. 
The psychiatrist because his medical training 
better equipped handle behavior disorders with 
organic psychosomatic basis. will im- 
portant challenge these two propositions detail 
because either one both are accepted large 
number clinical psychologists basic work- 
ing agreement between psychiatrists and psychol- 
ogists. (2), for example, while insisting 
that there insufficient time for psychotherapy 
the curriculum clinical psychology, blandly as- 
sumes that the medical degree some mysterious 
way confers competence psychotherapy. This 
assumption gratuitously made without attempting 
any way assess the relevance medical train- 
ing, the adequacy present-day psychiatric 
training for psychotherapy. Furthermore, makes 
the startling assumption that 
longs order psychological therapeutic 
processes for which training psychology ir- 
relevant, since persons trained psychology are 
held inadequately prepared for psychotherapy, 
whereas psychiatrists untrained psychology are 
considered properly qualified. 

The first proposition regarding appropriateness 
training for handling serious disorders has neither 
fact nor logic recommend and clearly 
product medical omniscience. This becomes im- 
mediately apparent when consider that 
the psychiatrist, but almost every regards him- 
self more competent than the psychologist 
treating behavior disorders. Does not know 
more than the dentist about serious lesions the 
mouth and jaws, and more than the podiatrist about 
serious diseases the feet? Then, ipso facto, 
any disorder serious, (next the medical 
specialist involved) must most qualified deal 
with it. now examine the facts the case 
more closely can find other logic but such 
medical omniscience underlying this proposition. 

what conceivable way can medical training 
with its emphasis organic pathology and physical 
disease more relevant basic the behavior 
disorders than psychology which definition 
the science behavior? The typical psychiatric 
trainee after five full years medical training has 
had one-semester lecture course each medical 
psychology and clinical psychiatry, course clin- 
ical demonstrations, and perhaps month clinical 
clerkship psychiatry. approaching cases 
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serious mental disorder, but babe the 
woods comparison with the adequately trained 
clinical psychologist who has had two three full 
years graduate work psychology and year’s 
clinical internship, well training research 
tools and methods. 

One might argue that the psychiatrist makes 
for this initial disadvantage his subsequent train- 
ing. But this far from the case. 
purposes the data social psychology, experimen- 


For all practical 


tal psychology, child development, etc., are non- 
existent for the psychiatrist. Psychiatric training 
programs are heavily weighted with neuroanatomy, 
neurophysiology, neuropathology, and clinical neu- 
rology. Somewhat less emphasis given clinical 
psychiatry and even less attention psychopathol- 
ogy. Where all this program psychology 
which admittedly basic psychopathology 
physiology and histology are pathology? 
medical school the country would think elim- 
inating the first year medical school (anatomy, 
histology, biochemistry, and physiology) and start 
directly with pathology. But this precisely 
what advocated the training psychiatrists. 
Not one hour devoted psychology the 
elaborate training program especially designed 
the New York State Department Mental Hygiene 
meet certification requirements psychiatry. 
true that recent recommendations the Amer- 
ican Board Psychiatry and Neurology include 
training “medical and social but 
this obviously inadequate from the point view 
time, scope, and emphasis, and seldom im- 
plemented 

Hence, with respect the first proposition—rela- 
tive adequacy training for treating the psycho- 
genic disorders—the shoe assuredly the other 
foot. the psychiatrist who suffers lamentably 
prepared and must lean the traditionai ap- 
plicability his medical degree all serious dis- 
orders. Thus, Wright (3) after frankly discussing 
the nonuniformity, haphazardness, and theoretical 
inadequacy psychiatric training falls back this 
pathetically weak argument: 


The psychiatrist, matter what other fields has studied, 
has the working knowledge physician about organic 
illnesses; has the doctor’s forced habit responsibility and 
decision; has the physician’s experience choosing and 
taking the most workable approximation 
course; has experience the detailed observation 
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person whole organism; and experience long-term 
relationships with the individual. addition these 
considerations necessary and important mention 
that only the physician legally authorized take the 
responsibility for the handling sick people, and that 
highly inexpedient, well unlawful for anyone else 
such responsibilities. 


other words, this argument, reduced its essen- 
tials, merely reiteration omniscience 
reinforced with legal club. 

The second proposition dealing with the organic 
components behavior disorder stands some- 
what more solid ground. There denying the 
fact that medical training provides advantage 
understanding the nature behavior disorders with 
organic etiology somatic symptoms. But the 
importance this fact has been grossly exaggerated 
(2, and needs many serious qualifications: 
Even mental disorder organically determined 
begin with, the symptoms any given case can- 
not understood apart from the patient’s per- 
sonality structure. Also, Cameron (1) and 
others have pointed out, many the symptoms 
the so-called organic psychoses are not determined 
specific organic lesion but the patient’s 
mode reacting his disability. Psychiatrists 
commonly point the dangers involved over- 
looking organic condition psychiatric patient 
not treated medically trained person. With 
this argument few people could take issue. for 
this very reason that every psychiatric patient 
should first examined medical specialist and 
neurologist. The typical psychiatrist who has 
not kept with medicine since completed in- 
ternship qualifies neither, and his physical ex- 
amination very inadequate insurance against the 
possibility missing serious organic lesion. 
physician would ever think eliminating possible 
organic pathology sending patient psy- 
chiatrist. Hence, the necessity for adequate prior 
physical examination medical specialist applies 
the psychiatric patient regardless whether 
atrist, and cannot used argument for dis- 
qualifying the psychologist cases with possible 
evident organic etiology and symptomatology. 


Enter the Pecking Order 


Some the psychiatrist’s objectionable attitudes 
toward the psychologist stem from the fact that 
himself low man the medical totem pole. One 
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way raising his status and achieving some meas- 
ure respectability among his medical confréres 
has been designate his field neuropsychiatry. 
This implies that also sophisticated the area 
organic pathology and does not merely deal with 
intangible personality disorders. Actually, there 
little more rationale combining the areas 
neurology and psychiatry into one speciality than 
coupling the latter with endocrinology internal 
medicine. second way elevating his status 
has been erect new totem pole the behavioral 
sciences, and naturally assign top position him- 
self. His success this endeavor has, course, 
only been possible because disciplines lower the 
pecking order have accepted this hierarchical 
arrangement. 

One undesirable aspect pecking-order psychol- 
ogy its contagiousness and the constant need for 
the low man find someone lower than 
Thus, psychologists are now exhibiting comparable 
attitudes toward therapists trained university 
departments education and speech. Another 
regrettable aspect that reinforces omniscience 
and degree worship: the particular department 
which man takes his degree becomes more im- 
portant fiat than his actual training and com- 
petence for the work doing. 


Enter the Dollar Sign 


One reason for the relative absence friction 
the postwar era was the fact that clinical installa- 
tions were expanding rapidly and few psychologists 
were entering private practice. With retrenchment 
government spending, however, more clinical psy- 
chologists turned private practice. Concom- 
itantly, psychologists sought legalize their status 
and outlaw charlatans introducing licensure laws 
state legislatures. This activity obviously rep- 
resented economic threat psychiatrists. The 
private practice psychiatry exceedingly lucra- 
tive, but can only remain the number 
psychotherapists limited, since self-evident 
that only persons the upper income brackets can 
afford the high cost 
more, since the majority patients seen private 
practice are persons suffering from neuroses and 
“character disorders” rather than from psychoses 
disabling behavior disorders, would diffi- 
cult indeed for psychiatrists apply the criterion 
seriousness invoke the restrictive provisions 
medical practice acts. 


q 
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Dogmatic Approach Theory 


One aspect the psychiatric approach that many 
psychologists find very irritating the tendency 
assert various theories personality development 
and organization they were self-evident 
definitively established truths rather than highly 
tentative hypotheses. the same vein the 
traditional psychiatric confusion 
tion and evidence. prove hypothesis, psy- 
chiatrists characteristically cite single illustrative 
case; and anyone still skeptical, im- 
mediately assured that this case means 
atypical. 

Much the psychiatrist’s theoretical dogmatism 
and failure appreciate the rules evidence that 
apply the behavioral sciences can attributed 
lack training and sophistication the content 
and methods psychology. However, this cannot 
the entire explanation since both tendencies 
are also extremely common 
especially among psychoanalytically oriented clin- 
ical psychologists. Reliance dogmatic assertion 
undoubtedly reflects part the absence ade- 
quate body credible theory and empirical evi- 
dence the field psychopathology; and for this 
void our knowledge, psychologists are equally 
blame. Until relatively recently, they have been 
unwilling acquire the clinical experience neces- 
sary for generating fruitful theories behavior dis- 
order. Their research this area had been largely 
restricted animal experimentation and experi- 
mental testing psychoanalytic concepts. 
any wonder then that the theoretical vacuum had 
filled with dogma and loose opinion? 


SOURCES FRICTION EMANATING FROM 
PSYCHOLOGY 


Psychological Omniscience and Degree Worship 


Psychologists like believe that pretensions 
omniscience and degree worship are diseases re- 
stricted medical men and psychiatrists. 
ever, these diseases are more peculiar psy- 
chiatrists and physicians than “pecking order” 
behavior theoretical dogmatism. Just the 
typical psychiatrist overvalues clinical experience 
and minimizes the importance theoretical back- 
ground psychology, many psychologists tend 
credit themselves wtih amazing clinical intui- 
tion which some mysterious manner makes them 
competent discuss, diagnose, and prescribe for 


the behavior disorders without ever having had 
bona fide clinical experience. not setting 
the dictum that clinical experience necessarily con- 
fers competency managing behavior disorders. 
only assumption here that genuine compe- 
tency can not acquired without such experience. 

Prior World War (and even today), ab- 
normal psychology has been taught our colleges 
men who have, for the most part, carefully 
shielded themselves from contact with abnormal 
persons. They have taught their subject 
most academic and pedagogically unsound manner 
requiring students parrot the names syn- 
dromes and symptoms which, the absence 
concrete experience, could not possibly have any 
conceptual meaning for them. And what even 
more astounding, they have frequently written 
definitive textbooks the behavior disorders with- 
out the benefit any more clinical experience than 
could gained viewing motion pictures such 
“The Snake Pit.” 

Another illustration psychological omniscience 
the frequency with which some psychologists tend 
refer knowingly the psychosomatic basis 
various medical disorders without having the vagu- 
est notion the organic pathology and etiological 
agents involved, the physiological mechanisms 
mediating psychological variables. 


Clinicians Fiat 

When psychologist took his doctoral degree 
1910, was fairly competent most areas 
psychology. However, although this situation has 
not prevailed for the past years, many psy- 
chologists still behave does, thereby dis- 
playing the same omniscience and degree worship 
physicians and psychiatrists. All sudden 
the middle when clinical psychology 
blossomed forth the plush field, many psycholo- 
ogists who received their degrees ten twenty years 
previously experimental, social, educational 
psychology decided change their areas special- 
ization. The more professionally humble persons 
among them sought some additional education 
training. Others merely jumped the clinical 


bandwagon, and—by fiat alone—became clinical 


counseling psychologists, psychotherapists, and di- 
rectors clinical training programs. Then, 
legalize their questionable status, many these 
self-designated clinicians applied for and usually re- 
ceived certification the ABEPP 
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under the controversial “grandfather clause.” 
qualify for such status, all that was necessary was 
PhD psychology granted prior certain 
limiting date and training that was tangentially re- 
lated clinical psychology, e.g., experience con- 
structing psychological tests. this way numer- 
ous completely untrained and inexperienced clinical 
psychologists were foisted upon the general public. 

rationalizing this admittedly undesirable situa- 
tion, psychologists have been quick point out that 
whenever new set standards legislated for 
given profession, old practitioners the field 
who have equivalent experience but formal train- 
ing have exempted from both new entrance 
requirements and any schedule required examina- 
tions. Few persons could quarrel with the reason- 
ableness this proposition. For example, 1934 
when specialty boards were created medicine, 


similar clause” was instituted. But 


qualify “grandfather” surgery, physician 
had have many years hospital experience 
major surgery. qualify “grandfather” 
psychiatry, many years clinical experience 
mental hospitals private psychiatric practice 
and psychiatry respectively were mot granted 
general medical practitioners whose surgical experi- 
ence was limited incising boils whose psy- 
chiatric experience was limited informal counsel- 
ing brides-to-be. true, course, that cur- 
rent requirements for new diplomates clinical 
psychology are perfectly adequate. But how much 
respect can psychiatrists have for clinical psy- 
chologist’s training when they know that the ma- 
jority the diplomas have been issued “grand- 
and that many the latter, despite their 
venerable age, are still clinically unsophisticated? 


Defensiveness Relation Psychiatrists 


Another source interprofessional friction lies 
the defensive attitudes many psychologists 
which stem from inadequacy feelings related 
their lack medical training. Although they may 
openly the irrelevancy such training for 
the handling behavior disorders, and often exhibit 
marked undercurrent hostility and resentment 
toward medical men, they still tend overvalue 
covertly the importance medical background. 
How else can one explain the relative frequency 
with which psychologists pursue medical degree 


chiatrist seek psychological degree? 


SUMMARY AND CONCLUSIONS 


This examination hidden issues the psy- 
chiatrist-psychologist relationship was undertaken 
the belief that frankness self-assessment and 
clear understanding the historical evolution 
existing friction, although unpleasant and “indel- 
are indispensable conditions for genuine 
resolution conflict. 

The major source conflict emanating from 
psychiatry long-standing tradition that only 
persons holding the medical degree are adequately 
prepared diagnose and treat amy serious dis- 
order. have attempted show that this 
omniscient attitude supported neither relevant 
factors education and experience nor current 
practices the management behavior disorders. 
Contributing causes discord include heightened 
economic competition and the psychiatrist’s inclina- 
tion propound dogmatic theoretical propositions 
and manifest “pecking order” behavior his 
dealings with psychologists. 

The present assumption adequacy psy- 
chiatric training, based the fiction 
medical omniscience, the most serious single im- 
pediment facing psychiatric education today; and 
little progress can made until psychiatrists come 
accept psychology the primary basic science 
for the behavior disorders. The present-day sub- 
ordination clinical psychology psychiatry, en- 
forced administrative control clinical facilities 
and medical practice statutes, completely 
unwarranted logic equity. The latter statutes 
are coercive weapons which prejudice advance 
any equitable solution the problem. 

The major source friction emanating from 
psychology has been the disposition older (and 
professionally influential) psychologists trained 
nonclinical areas assume clinical competency 
fiat. Instead insisting that glaring deficiencies 
clinical training remedied realistic post- 
doctoral programs, certifying boards professional 
psychology have tried cover them indis- 
criminate application the “grandfather 
genuine progress can made improving 
interprofessional relationships until such time the 
American Psychological Association and the ABEPP 
are willing acknowledge past laxness these 
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matters and restrict the application the 
“grandfather clause” persons who genuinely 
meet the experiential not the formal require- 
ments certification. 

the field the behavior disorders there 
room for persons trained either psychiatry 
clinical psychology. However, drastic changes must 
made the relationship between the two dis- 
ciplines and the training programs designed for 
each. The psychiatrist needs minimum two 
years training psychology, and the clinical psy- 
chologist could benefit appreciably from courses 
the physiology and pathology organ systems 
apart from the nervous system. Given these mod- 
ifications training, either would adequately 
prepared for general psychiatric practice, but each 
might inclined specialize fields most closely 
related his primary training. 

The general concept “clinical team,” com- 
posed psychiatrist, psychologist 
worker, provides workable framework which 
the problem psychiatrist-psychologist relation- 
ships can eventually solved 
fashion. But the present climate discord and 
suspicion, merely evasive and meaningless 
euphemism. When the psychologist uses the con- 


cept, thinks group cooperating specialists 
which enjoys equal status diagnosis, re- 
search, and therapy. When the psychiatrist uses the 
concept, thinks group specialists working 
under his direction and which does the diagno- 
sis and therapy and the psychologist performs psy- 
chometric and various adjunctive diagnostic and 
therapeutic functions. The concept clinical 
team can only acquire realistic significance struc- 
turing the psychiatrist-psychologist relationship 
tions and responsibilities which, turn, are realis- 
tically related actual competencies derived from 
training rather than from degree worship tradi- 
tional notions omniscience. 
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ROBLEMS relations 

have been more productive furor than 
fact. The current intense concern with such 
problems probably symptomatic some pro- 
fessional self-consciousness the part both 
psychiatrists and psychologists, and im- 
pression that the uneasiness most marked 
the latter. The American Psychologist, for ex- 


the Committee Relations with Psychology the 
Amercian Psychiatric Association. This paper does not, 
however, represent the viewpoint the Commitee, but 
the author’s personal interpretation. 


ample, unique journal, expressive the striv- 
ings and self-appraisal new profession. There 
nothing quite comparable psychiatry. 
Clinical psychologists, comparison with psy- 
chiatrists, are Young Turks. They come from 
academic, liberal, many instances reformist tradi- 
tion. Psychiatrists receive their basic training 


medical schools, highly structured orthodox 
atmosphere, and tend lean upon the tradition 
medicine. Graduate students psychology are 
expected skeptical and questioning; medical 
students begin their training with the absorption 
static anatomical knowledge which has under- 
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gone little change years. The American Psy- 
chiatric Association itself more than one hundred 
years old, and the American Journal Psychiatry 
has list former editors its masthead which 
begins with Amariah Brigham, MD, who founded 
the Journal 1844. 

These preliminary remarks are not intended 
identify psychiatrists wise, experienced, gray- 
bearded. They are intended indicate the pres- 
ence conflict, which psychiatry seems rep- 
resent the established order, and clinical psychology 
the force which seeks change it. the thesis 
this essay that much the furor about interpro- 
fessional relations can traced conflicts with 
significant emotional components, and that much 
the energy currently devoted interprofessional 
aggression may diverted more constructive 
purposes these conflicts are better understood. 
The crucial problems which must eventually 
address ourselves are not those involving relation- 
ships between two organized groups professional 
people between rebels and defenders the old 
order. They are rather the how im- 
prove our understanding human behavior, how 
help people who suffer from the behavior disorders, 
and how best train workers who may contribute 
the solutions these problems, both through 
research and therapy. 


PROFESSIONAL AND SOCIAL ROLES 


Clinical psychologists who practice, well 
psychiatrists, are cloaked society with the mantle 
the healer. For discussion this general con- 
cept, see Parsons (6) and Jenkins (2). The 
healer’s role, inherited from the witch doctor and 
the medicine-man, one which the present-day 
practitioner does not earn his own efforts. 
receives it, even though may not want it, as, for 
example, when conceives neurotic and psy- 
chotic disturbances purely disorders learning 
helped re-education counseling, and 
even though does not use the term sick de- 
scribe those tries help. This role involves 
the assumption certain responsibilities which, 
again, may conferred upon the practitioner with- 
out his wishing have them, and even without his 
They stem from the attitude 
The person, 


conscious awareness. 
the person who needs his services. 


call him patient client, who comes profes- 
sionally labeled helper because 
logical emotional problem, assumes special role 
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solution his problems. This role involves 
some withdrawal from social activity, the abandon- 
ment certain defensive processes, and (with 
without the person’s deliberate decision) the assign- 
ment certain ego and superego functions the 
practitioner whom goes for help. These re- 
sponsibilities are important constituents the so- 
cial role which thrust upon the practitioner 
psychology medicine virtue the function 
tries perform, regardless his private ideas 
public utterances. This role may evoke the 
practitioner behavior which tends strengthen it, 
which tends deny it, which may clearly 
indicative conflict about it. con- 
flict this area often reflected interprofes- 
sional conflict. 

When the psychiatrist practices type 
icine” which involves almost exclusively the use 
words, speaking and listening, abandons the 
gadgetry, the work habits, and significant de- 
gree the attitudes which acquired during his 
years medical school and internship training. 
The resident reveals this when expresses his 
pleasure identifying clue the proper medical 
diagnosis which was missed the internist sur- 
geon calling for consultation. The joking phrase, 
“it made feel like real doctor!” suggests the 
presence hidden anxiety which may well activate 
other defensive processes, particularly when 
comes relations with members nonmedical 
profession who practice the same type “med- 
icine.” these relations his emphasis the issue 
medical responsibility, times, seems serve 
the function reassuring himself that is, indeed, 
“real doctor.” 

While psychologists, scholarly settings, were 
addressing themselves academic problems, psy- 
chiatrists were the field trying apply what 
knowledge they had. Now, clinical psychologists 
are aspiring become practitioners, they find that 
the field which might have been uniquely their own 
has already been staked out another group. 
Some the emotion inspired this situation was 
revealed the explosive burst laughter re- 
sponse remark David Reisman’s, several 
months ago, when spoke the psychology 
colloquium Yale. said, psychologist 
very impressive other disciplines. You may not 
know that because here you also meet doctor’s— 
MD’s.” This laughter suggests hostility and 
anxiety about status which may motivate various 
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defensive behaviors. The clinical psychologist’s 
need separate himself from any medical connota- 
tion, his effort define his own unique and 
necessary role, also suggestive his problem 
handling the healer’s role. Role uneasiness re- 
flected psychologists’ rejection the idea that 
the person helped may considered 
and his insistence, least the context inter- 
professional discussions, that psychological helping 
procedures must not considered comparable 
medical treatment. 

terms social tradition there doubt 
that the possession degree (regardless 
competence) grants certain security not given 
the PhD far the treatment patients 
concerned. The practitioner without this degree 
(even though his training psychotherapy may 
superior) still seems, often, need defend him- 
self against some inner feeling inadequacy. 


PROFESSIONAL TRAINING AND ROLES 


the goal adequacy conduct research and 
therapy the behavior disorders accepted 
legitimate psychologists and psychiatrists, 
becomes clear that the nature professional train- 
ing significant topic for discussion. Certain 
differences the character the training leading 
certification psychiatry psychology are 
immediately apparent. The basic training the 
begins with the cadaver, and ultimately encom- 
passes the structure and function the total organ- 
ism. the third and fourth clinical years the 
student assumes partial responsibility for the ward, 
outpatient, and emergency room care patients 
and prepared for internship where assumes 
major responsibilities. Three years specialty 
training psychiatry begin after more years 
internship, and sometimes after one more 
medicine. Both internship and residency include 
24-hour responsibilities, and the latter instance, 
periodic administrative responsibility for the en- 
tire hospital service, contrast the 8-hour 
day the psychological trainee. The physician 
becomes eligible for the American Board examina- 
tions two years after the completion his specialty 
training. this time usually almost thirty 
years old and clearly identified with the healing 
role. 

Increasing numbers psychiatrists are entering 
professional training psychoanalysis, usually 


within five years after their second year resi- 
dency. this respect important note that 
with the incorporation psychoanalytic principles 
into the best residency training programs the tradi- 
tion psychoanalysis may assuming impor- 
tance almost equal that other aspects med- 
icine the general orientation the psychiatrist. 

The aspiring clinical psychologist acquires the 
bulk his training before receives his doctoral 
degree. This permits him complete his training 
considerably earlier age than the psychiatrist 
for whom specialty work almost exclusively 
postdoctoral affair. The graduate student psy- 
chology lives atmosphere research and 
skepticism, which theories are constructed and 
abandoned, contrast that the medical stu- 
dent, intern, and psychiatric resident who learn 
apply already established knowledge and are reluc- 
tant attack established theories, especially those 
espoused respected figures the field. The 
young psychologist’s experience with research tech- 
niques and the literature his own field great. 
His experience with people and their problems and 
the assumption responsibility slight. 

immediately apparent that after PhD and 
even internship training clinical psychologists ac- 
tually have many possible roles. They function 
high level technocrats, advisors figures indus- 
try and government, specialists the field gen- 
eral human relations, marriage, advertising, educa- 
tion, al. Psychiatrists, the other hand, are 
identified with illness. The psychologist poten- 
tially much more mobile and flexible terms the 
possible roles which can assume. This may ac- 
count for some unexpressed hostility the part 
psychiatrists who see psychologists functioning 
what they considered the medical field, the 
same time that they hold the other roles which 
they have been developing. far, psychiatrists, 
taking the narrow medical role, have largely failed 
participate the broader fields human rela- 
tions. They have not set consulting firms and 
only rarely they have quasi-managerial roles 
industry. This may result their prolonged 
training which usually robs them strong profes- 
sional interests other areas, well result 
the high rewards from functioning their tradi- 
tional manner. However, there are now indications 
developing interest psychiatrists non- 
medical and nontherapeutic fields human rela- 
tions, and may ultimately see situation 
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which psychologists feel that their proper activities 
and functions are being pre-empted psychiatrists. 


PROFESSIONAL TRAINING AND PSYCHOTHERAPY 


Both psychologists and psychiatrists may func- 
tion psychotherapists. The integration the 
role psychological healer into the individual’s 
personal economy poses many interesting problems. 
Ernst Simmel (8), many years ago, discussed this 
when wrote the “doctor game” played 
children. From the child’s point view the doctor 
permitted enjoy forbidden pleasures. feels 
shame, pays heed clothing, allowed 
hear and see everything, and knows all the mys- 
teries. may hurt without being hurt and 
exercises kind omnipotence over the body 
the patient. 

All the elements seen clearly the play 
children, are less obvious but present the adult 
counselor practitioner psychology well 
medicine. has long been established that sexual 
and aggressive elements many varieties may play 
part determining the countertransference 
the this add the assump- 
tion that the therapist’s attitudes toward his pa- 
tients are part function his relationship with 
his own profession, i.e., his professional identifica- 
tions. They also reflect and determine his attitudes 
toward members other professions who assume 
therapeutic roles. the practitioner reasonably 
mature, and the basic problems revealed the 
childhood doctor game have been resolved before 
chose and entered his profession, what then 
the influence the two types professional train- 
ing, psychological psychiatric, his relation- 
ships with his patients, and with others who also 
see patients? 

The temptation strong, for the psychiatrist, 
forgetting the uneven quality specialty training 
his own field, emphasize without preamble the 
inadequacies professional training designed 
produce psychologists who are also clinicians. 
also easy conclude with inadequate evidence 
that certain ways behaving with patients reflect 
intrapsychic conflicts activated part during the 
course professional training. pos- 
sible conflicts involve the influence the type 
professional training the development 


2In the voluminous literature countertransference see, 
for example, Nunberg (5). 


ingrained sense responsibility for one’s patients, 
and the issue motivation research ther- 
apy. The way which these are handled the 
individual practitioner may particularly impor- 
tant influencing his attitudes toward practitioners 
from another discipline who have markedly differing 
training, yet who try achieve similar goals, with 
similar techniques, with similar patients. 

not always prudent, course, describe 
the behavior members group terms which 
imply the presence underlying defensive processes 
—especially when one not member the group 
being described. Furthermore, one runs the risk 
creating stereotypes which may have only occasional 
validity. Therefore, should emphasized that 
the formulation adequate theory, theories 
behavior—and rational approaches disturb- 
ances human behavior—must draw upon the data 
and creative thinking all professional groups 
concerned with the problem. this need which 
makes particularly distressing note the pres- 
ence interprofessional conflict reflected 
tendency one discipline ignore, not 
overtly contemptuous the contributions others, 
and the presence inadequacies training the 
part both psychiatrists and psychologists which 
might remedied greater awareness each 
other’s more useful features. 

Several years spent setting which psy- 
chologists and psychiatrists work close approx- 
imation and the opportunity supervise such peo- 
ple psychotherapy, have left with some 
impressions about the attitudes the various peo- 
ple concerned. These are noted, herewith, under- 
standing the hazards involved, because they are 
relevant the perception the professional train- 
ing one’s colleagues from the other discipline. 
Noteworthy the observation that psychoanalyt- 
ically trained psychiatrists regard similarly trained 
PhD’s psychoanalysts, not psychologists, and 
generally not question their psychotherapeutic 
ability. This true, well, for psychiatric res- 
idents who often express mixed feelings about clin- 
ical psychologists. Analytically trained oriented 
psychiatrists, and this gradually coming in- 
clude most those who work large teaching cen- 
ters, apparently recognize the value type 
supraordinate training which not part the 
residency program per se. This recognition has 
resulted the infiltration psychoanalytic prin- 
ciples into the field psychiatry large with 


consequent blurring the distinction between 
analyst and nonanalyst. 

Residents tend admire the theoretical sophis- 
tication psychologists, but resent what seems 
them the omniscience expressed test re- 
ports, and cover their feelings inferiority 
emphasizing the relative immaturity and clinical 
naiveté the psychology trainees who work with 
them. Similarly, residents tend times over- 
emphasize the uniqueness and complexity their 
own training, regard most research psy- 
chologists basically sterile and far removed from 
the “realities” life, and, depending upon who 
carries out, regard research activities at- 
tacks upon their patients. During the current year 
two the fourteen beginning residents serv- 
ice have PhD degrees psychology and third has 
virtually completed his PhD 
have worked actively both research and therapy 
before obtaining their degrees. This has 
created mild cleavage the resident group ap- 
parent conferences where the superior theoretical 
knowledge the PhD evident. Their superior- 
ity does not, however, extend work the wards 
where they, like their other colleagues, must ac- 
custom themselves simultaneously playing many 
roles for patients, families, staff members vari- 
ous categories, and others who make the ther- 
apeutic community. psychotherapy the major 
criticism their supervisors that they tend 
“theory-bound” degree which occasionally 
makes them less effective than their more un- 
sophisticated colleagues. The recent influx ap- 
plicants who were psychologists before entering 
medical school has also had some effect the staff, 
one whom wrote the report his evaluative 
can get over thinking like psychologist.” 

This intriguing statement, because reflects 
something which has never been clearly verbalized, 
but which often influences decisions and attitudes 
rationalized other terms. What does psy- 
chiatrist mean, when, after several years uni- 
versity setting, says, “thinks like psycholo- 

Psychiatrists often express the feeling that the 
education the clinical psychologist basically 
intellectual and theoretical contrast the situa- 
tion medical school, internship, and residency 
training which the young physician constantly 
steeped “practical” clinical material. Similarly, 
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many psychiatrists look askance the limited 
therapeutic training the young clinical psychol- 
ogist who usually works only with small number 
patients. Questions are raised, both the 
possible countertransference distortion with such 
small case load, when all the therapist’s “eggs 
are one basket” and when the psychologist’s re- 
the end the working day, while 24-hour re- 
sponsibility carried the psychiatric resident 
staff. 

spite these divergent influences data ob- 
tained supervision suggest remarkable similar- 
ity the general nature the countertransference 
problems the two groups: trainees and residents. 
The basic anxieties and conflicts stimulated the 
therapeutic situation were similar. However, there 
were certain differences the ways handling the 
problems which occasionally seemed related 
the therapist’s professional training. the risk 
creating stereotypes, was impression that 
residents tended more accept the omnipotent role 
conferred upon them patients, deal more with 
their unconscious aggression against patients 
authoritarian activity, and exhibit greater de- 
gree flexibility crises than did the trainees. 
The latter tended deal with their own threatening 
impulses more excessive passivity, with- 
drawal into the role scientific observer rather 
than participant, intellectualize the process 
more abstract theoretical terms, and more 
bound predetermined therapeutic plans. There 
was some evidence suggesting that their medical 
school and internship experience had given the 
residents opportunity work through some 
the more frightening and disturbing feelings evoked 
aggressive, frightened, seductive, disorganized 
patients. the other hand the medical man tradi- 
tionally trades the transference instead at- 
tempting understand it, and this respect previ- 
ous training sometimes proved handicap. 
The influence early medical training upon the 
functioning the psychotherapist has been dis- 
cussed elsewhere. See Lewin (4); Fleiss (1). 


COLLABORATIVE RESEARCH 


Another area conflict between psychiatrists 
and psychologists has been the sphere research 
where surface relations are often most cordial. 
Many the problems here seem those com- 
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mon any effort interdisciplinary collaboration. 
See Redlich and Brody (7). 

For the medically trained scientist research, 
other than gathering clinical data from his patients, 
often source conscious conflict since 
usually able earn far more practices his 
specialty alone. This becoming true for some 
clinical psychologists well. Unconscious conflict 
involving drives gratify infantile curiosity and 
the wish for omniscience may reflected marked 
sensitivity criticism about one’s research, high 
degree emotional investment it, and defensive- 
ness this apparently impersonal area. 

All these elements assume additional impor- 
tance when, the conflicting motivations the 
individuals research group, are added the prob- 
lems different professional orientations, including 
differing value systems, status requirements, and 
work habits. The enjoys prestige the eyes 
society large, but his fellow investigators usu- 
ally see him different light. His early pro- 
fessional identifications are with physicians, not 
with academic scientists, and his basic allegiance 
his patients, not investigation. Psychiatrists 
contrast psychologists usually research 
short spurts, interrupted clinical and adminis- 
trative duties. Their tendency. float and out 
research project tacit “expert” consultants, 
can annoying investigative colleagues 
the psychologist’s omniscient Rorschach report can 
the psychiatrist struggling with the case. 

has been suggested that unconscious guilt and 
anxiety are more prominent investigations 
human behavior than other fields. See Redlich 
and Brody (7). follows that the individual re- 
searcher behavior utilizes certain defensive op- 
erations deal with his guilt and anxiety, that 
research group makes impossible for the 
individual utilize some his previous defenses, 
and that conflicts are intensified when group mem- 
bers are from different fields. Behavior reflecting 
defensive needs may include, for example, ascrib- 
ing great importance one’s own contribution and 
belittling the contribution others; feeling mis- 
understood colleagues; insistence one’s own 
methodological bias; emphasis, noted above, 
the uniqueness and complexity one’s own pro- 
fessional training; overt aggression directed down- 
ward the hierarchy project; excessive pas- 
sivity and need placate authority figures the 
project, and forth. All these have the ultimate 


effect impairing the productivity the research 
effort. 


FUTURE PROSPECTS 


the human population has increased, has 
the population specialists human relations. 
these specialists explore new areas certain 
degree intergroup conflict inevitable. Like 
other human beings they cannot expected com- 
pletely abandon narcissistic considerations the 
interest hypothetical common good. They 
can, however, expected engage occasional 
examination their own motives and behavior, 
with particular reference their professional ac- 
tivities. Such examination may contribute the 
solution the numerous unanswered questions 
which clog the field. 

Some these questions pertaining most the 
relations are listed here their crudest and most 
general forms. What are the best criteria for the 
selection future psychotherapists for training? 
How possible effectively train students 
that they are adequate for both therapy and re- 
search? What are the major differences and sim- 
ilarities training leading the and PhD 
degrees terms their impact upon the student 
and his later functioning the field human be- 
havior? really make sense for the 
have two courses postgraduate training—the one 
leading his professional degree, and the one 
leading specialization? What are the major dif- 
ferences and similarities between those psychologists 
and psychiatrists who have had professional train- 
ing Between analytically 
trained psychologists and psychiatrists and those 
without such training? Should systematic atten- 
tion devoted major curriculum changes 
combinations—for example, Kubie’s proposal (3) 
with “major” psychiatric medicine; the 
limitation predoctoral work psychology the 
traditional scholarly and research requirements with 
the clinical and therapeutic work coming after the 
PhD earned; etc.? doctoral degree any 
kind necessary part the training psycho- 
therapist? Should there special curriculum 
leading the production psychotherapists whose 


Kubie’s valuable discussion should read, although 
may not found uniformly palatable, everyone con- 
cerned with the problem. 
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previous training might have been nursing, social 
work, the ministry, etc.? doctoral training 
any variety possible handicap the development 
psychotherapist? What are the mechanisms 
and results the variously labeled psychother- 
apies? What are their common denominators and 
differences? 

Under what conditions may they best applied? 
What the relationship between training for psy- 
chotherapeutic effectiveness, and for effectiveness 
other fields human relations? what degree 
are principles applicable psychotherapy also ap- 
plicable the other areas which they are often 
applied? What are the current degrees overlap 
and differences functioning psychologists 
and psychiatrists with respect nonpsychother- 
apeutic activities? 

The questions noted above are general and not 
all-inclusive. Most them can answered 
some degree, but not definitively. They are all in- 
terrelated. Obviously, questions about professional 
training the field human behavior cannot 
separated from basic questions about the nature 
behavior. seems equally apparent the writer 
that question about training, the nature 
psychotherapy, can clearly separated from ques- 
tions about the influence personal psychoanalysis 
education the psychoanalytic field, although 
the rapid permeation psychoanalytic principles 
into residency training programs making this less 
easy define. Questions about training, research, 
and “just what that doing, and really 
necessary,” reflect lack complacency which 
should characterize any thoughtful psychologist 
psychiatrist, and which should diminish the in- 
tensity interprofessional warfare. 


CONCLUSIONS 


Psychologists and psychiatrists must perforce 
share common goals with respect understanding 


and helping emotionally and intellectually disturbed 
people. The achievement these goals being 
hindered interprofessional conflict which fre- 
quently reflects intrapsychic problems the part 
individual members the professions. The is- 
sues role definition and responsibility, motivation 
for research therapy, the need attack defend 
hypothetical “established order,” and profes- 
sional training and professional identification are 
among those which contribute the more obvious 
aspects conflict. The most crucial focus for 
study may the subject professional training 
since attitudes, identifications, and role behavior 
established during the course this training are 
important contributors the intra- and interper- 
sonal problems the practitioner—whether re- 
flected his relationships with members his 
own other professions, with his patients 
clients. 
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ISSUES: HIDDEN MISLAID 


GEORGE KELLY 


The Ohio State University 


MUCH respected professional colleague 
mine has stoutly maintained, during the 
ten more years have known him, that 

the only good psychiatrist dead one and the 
surest way get dependable medical service 
keep the physician under threat blackmail. 
friend perfectly right. Only death will prevent 
psychiatrist, any one else who must work 
the half-light present human knowledge, from 
making bad mistakes. And any professional per- 
son’s jealous regard for his reputation what makes 
him strive the best can. 

Yet spite this earthy appraisal psychia- 
trists particular and doctors general, friend 
has not, far able observe, achieved 
very much improvement his relations with the 
medical profession. course may that 
has failed act terms his neatly drawn issues. 
But suspect the difficulty lies deeper than that. 
What really suspect that somewhere back 
along his line reasoning must have misplaced 
issue. 

Ausubel also has had fling the troubles psy- 
chology and psychiatry are having with each other. 
construing these matters also has set out 
before some very straightforward and attractive 
issues. course, his formulations are not quite 
simple and action oriented those friend, 
but they have that same salty flavor that all 
enjoy much when are the sidelines 
good rough game. Anyone who has been driven 
the point distraction trying find decent com- 
mon cause with psychiatry, who has been exas- 
perated psychology’s self-disciplining efforts, will 
find them most tempting. 

These are issues, says Ausubel, that have really 
been with all the time but they have been kept 
hiding. does not say whether he, being aware 
them, has, unlike friend, gone ahead and acted 
them or, has acted, what resulting improve- 
ment interprofessional relations has observed. 
merely says that they have been hidden, and 
does vigorous job exposing them. But are these 
the fateful issues terms which psychology 


must inevitably square off with psychiatry? are 
they not humanly fallible constructions that are 
badly mislaid indeed? 

When two professions find themselves working 
cross purposes they can, they look closely, ob- 
serve that there are several courses open them. 
They can shoot out, using those weapons polite 
society reserves for such affairs honor. They 
can wait out, each hoping that time will improve 
his position. They can stalemate the controversy 
reducing terms that defy further explora- 
tion. Or, joint effort, they can keep trying 
reconstrue the issues into form that offers each 
them some freedom movement—at least 
enough that its members can get with their 
business. 

their disputes with psychiatry psychologists 
have followed, part, all these courses. But 
mostly they have waited, assuming that sooner 
later their overwhelmingly greater emphasis upon 
research and their wider use scientific methodol- 
ogy everyday affairs would align both time and 
enlightenment their side. Psychiatrists, too, 
have generally waited, depending, perhaps, upon 
their protective alliance with legalized medicine 
keep them supervisory control psychologists’ 
activities. 

But both sides there growing impatience 
with waiting. “Psychiatric supervision” proving 
empty phrase, too often cloak for both 
psychiatric and psychological malpractice and often 
inversion the order competence. There 
are psychiatrists who are honestly embarrassed 
its legalistics. Among psychologists there are some 
who are impatient because they are anxious. 
sure; the most anxious are those who see very 
little their daily work which they can apply 
scientific methodology advantage. Naturally, 
they not expect win out with their research. 

Recently has been possible supplement the 
waiting policy with renewed effort the part 
both APA’s—the American Psychological Associa- 
tion and the American Psychiatric Association—to 
recast the issues over which disputes have arisen. 
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After two years intensive effort the committees 
representing the two associations have restated one 
set issues and have come with sensible 
agreement. result the Council the American 
Psychiatric Association has gone record being 
agreement with the kind legislation that the 
Council the American Psychological Association 
has voted recommend. There are still some local 
misunderstandings certain states, largely growing 
out the ambiguity such terms 
and “certification.” But unless matters get fogged 
over again, the way should remain clear, far 
the American Psychiatric Association concerned, 
for all states ahead with legislation for psy- 
chologists along the lines recommended the 
Council the American Psychological Association. 
This does not, however, imply any working agree- 
ment yet with the American Medical Association 
with all state medical and psychiatric groups. 

Now would have been possible for the two 
committees have approached the interprofessional 
controversy legislation terms the issues 
colleague stoutly defends. The psychologists’ 
committee could have seen the solution terms 
intimidated physicians and dead psychiatrists. Or, 
somewhat more humane formulation were pre- 
ferred, the committee might have chosen deal 
with the problem terms the hidden issues 
Ausubel propounds. Since the committee did not 
choose use either these formulations 
impossible say exactly what would have hap- 
pened. Perhaps our psychiatric colleagues could 
give some idea how they would have reacted 
either these formulations. 

There are other disputes still smouldering be- 
tween psychologists and psychiatrists. Some the 
squabbles have with the right administer 
the sacrament psychotherapy. This issue may 
prove difficult reformulate into manageable terms. 
Yet the fact that neither profession has very clear 
notion what psychotherapy and neither uni- 
formly requires its members trained for 
may ultimately make the redesigning issues 
easier. Perhaps shall fail. Perhaps shall end 
deadlock over some such formulations 


“financial competition” “medical omniscience.” 
But let hope can better. 

What have been saying may appear have 
with tactics merely. But more than that. 
alternative philosophical position, quite 
different from that which Ausubel employs. 
believes that issues are born, not made. believes 
that the course shuffling human affairs they 
sometimes get hidden. When they get hidden 
thinks someone ought out and find them. 

possible look issues another way. 
Issues, like the quarrels that rage around them, 
are made human beings. And since they are 
made they can remade, tested, remodeled, and 
eventually put good use. tedious job but 
need keep testing and remodeling our issues 
with psychiatry until construct those upon which 
our mutual difficulties can intelligently 


describing the application the “grandfather clause” 
the American Board Examiners Professional Psy- 
chology, Ausubel says, “To qualify for such status, all that 
necessary was PhD psychology granted prior 
certain limiting date and training that was tangentially re- 
lated clinical psychology, e.g., experience constructing 
psychological tests. this way numerous completely un- 
trained and inexeperienced clinical psychologists were foisted 
upon the general public.” Actually the Board refused 
accept test construction qualifying experience for the 
clinical diploma, except when associated with bona fide 
clinical activities involving responsibility for patients. The 
definition qualifying experience for “grandfathers” was 
the same today for “nongrandfathers” except that 
the Board has been gradually increasing the proportion 
experience that must postdoctoral. 

Ausubel’s language also implies, although not clear 
that intended for so, that the “grandfather 
still effect. The provisions the clause ex- 
pired 1949. says also that, “To qualify ‘grand- 
father’ psychiatry, many years clinical experience 
mental hospitals private psychiatric practice had 
demonstrated.” The bylaws ABEPP relating 
“grandfathers” were patterned after the bylaws various 
medical specialty boards, particularly the board 
thology. general, the experience provisions were made 
parallel, both regard years practice and regard 
the clinical nature the experience. The parallel goes 
even further; the complaints against “grandfathers” proved 
just about bitter the experience with psy- 
chiatric “grandfathers” led expect. 


Received December 27, 1955. 
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Psychological Notes and News 


George Austin, Claremont, California, died 
January the age 32. 


Next June, Fillmore Sanford will become 
associate director for scientific study the Joint 
Commission Mental Illness and Health. The 
Commission, under the direction Jack Ewalt, 
M.D., and headquartered Cambridge, Massachu- 
setts, has been granted $1,250,000 the National 
Institutes Health conduct three-year com- 
prehensive study the nation’s mental health 
needs and resources. Until June, Dr. Sanford will 
give increasing amount time the Commis- 
sion and decreasing amount APA. 


Douglas Bray, formerly research associate 
with the Conservation Human Resources Project 
and National Manpower Council Columbia Uni- 
versity, has accepted the position staff assistant 
the personnel relations department the 
Company. 


Herbert Abelson, formerly with the Human 
Research Office, has been appointed chief psycholo- 
gist the Opinion Research Corporation, Prince- 
ton, New Jersey. 


Nordli, Ogan, Wilson Associates announce 
the appointment Harvey Thomas, formerly 
chairman the department psychology, William 
Jewell College, Liberty, Missouri, consulting psy- 
chologist. Dr. Thomas will work with Ralph 
Ogan who the partner charge the Kansas 
City office. 


The Executive Committee the International 
Union Scientific Psychology has named the 
following men members the new Section 
Experimental Psychology the International Union 
the Biological Sciences: president, Henri Piéron, 
Institut Psychologie, Paris; vice presidents, Clar- 
ence Graham, Columbia University; Piaget, Uni- 
versity Geneva; Sir Frederic Bartlett, Cambridge 
University; Langfeld, Princeton University; 
secretary general, Hebb, McGill University; 
executive secretary, Dr. Ubeda, Institute “Luis 
Vivec” Filosofia, Madrid; members, Buy- 
tendijk, University Utrecht; Shiro Morinaga, 


Chiba National University. President Piéron ex- 
pects call meeting the Section the occasion 
the next meeting the Société Psychologie 
Scientifique Langue which will 
held the beginning October 1956 Strasbourg. 


Leonard Carmichael has been elected member 
the United States National Commission for 
Unesco. 


Leonard Cottrell has been named the 
National Advisory Mental Health Council. 


Glen Finch has been named secretary-treasurer 
the Scientific Manpower Commission. 


William Adamson, formerly head the 
Community Guidance Center Austin, Texas, has 
been named director the Child Study, Treatment, 
and Research Center the Woods School, Lang- 
horne, Pennsylvania, effective January 1956. 


Arthur Greenberg has been separated from 
the Army and has accepted position asso- 
ciate with Sidney Hollander Associates, Marketing 
Research, Baltimore, Maryland. also in- 
structor the University Baltimore. 


Edward Glaser Associates announce the ad- 
dition Phillip Goodwin full-time associate, 
effective January 1956, and William Hales 
Minneapolis part-time associate. 


Truman Pouncey, formerly senior student per- 
sonnel worker and assistant the recorder the 
University Minnesota, has accepted position 
registrar and professor St. Cloud (Minnesota) 
State Teachers College. 


Dewey Anderson represented the APA 
the inauguration Julius Wayne Reitz president 
the University Florida January 1956. 


Pietro Marchetti, formerly the depart- 
now research officer the United States Informa- 
tion Service and currently serving the American 
Embassy Rio Janeiro, Brazil. 


Melvin Gravitz now the director the 
Hillsborough County Guidance Center Tampa, 
Florida. 
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PsYCHOLOGICAL NOTES AND 


Aydin Cankardas, Turkish psychologist 
and graduate Istanbul and London Universities, 
recently joined the staff the Child Study Center, 
Institute Pennsylvania Hospital, Philadelphia, 
Pennsylvania. She was formerly engaged broad- 
casting and with listener research conducted the 
British Broadcasting Corporation London. 


John Mangelsdorf has joined the Missile 
Systems Division Lockheed Aircraft Corporation, 
Van Nuys, California. was formerly research 
fellow the Laboratory Aviation Psychology, 
Ohio State University, and leave absence from 
Dunlap and Associates, Inc., Stamford, Connecticut. 


Springfield State Hospital, Sykesville, Mary- 
land, announces the following psychologist interns 
for the year Walter Donheiser and 
fred Gross, Adelphi University; John Fauls, Florida 
State University, and Juanita Sprott, Vanderbilt 
University. January Susan Deri lectured 
“The Szondi Test Evaluating Ego Strength 
and Defenses.” 


The division psychology the department 
neurology and psychiatry the Northwestern 
University Medical School consists the fol- 
lowing appointments: Yacorzynski, professor; 
Erika Fromm, Mary Grier, and Robert McFar- 
land, assistant professors; Harvey Nash, associate; 
Curtis Pechtel and Vin Rosenthal, instructors; Ed- 
mund Shimberg and Mischa Zaks, clinical assist- 
ants. addition, Robert McFarland and Mary 
Grier have appointments the Research Hos- 
pital. number lecturers from various centers 
the Chicago area have also been appointed 
help the teaching and the organization the 
clinical training program. These include Hedda 
Bolgar, Roy Brener, Sol Garfield, Marion 
Groves, Phyllis Wittman-Huffman, William Hunt, 
Harold Klehr, Sheldon Korchin, Julian Path- 
man, Phillip Shurrager, and Robert Watson. Post- 
graduate and intern training psychology, well 
extern training, being instituted. The division 
psychology moving into new quarters occupy- 
ing part the Morton Research Building and space 
the Medical School. The division has been 
given grant $26,086 for research the prob- 
lem “Effects Drugs Ego Strength.” This 
grant has been made Yacorzynski and 
Harvey Nash. The division also engaged 
interdisciplinary research with medicine, neurology, 
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and psychiatry. One these projects the study 
CO, inhalations upon patients suffering from 
spastic and ulcerated colitis. Another project stud- 
ies the personality changes and organic concom- 
mitants patients following commissurotomy for 
mitral stenosis. The former project is, part, 
financed grants the department medicine 
and the latter project from the Schermerhorn 
Memorial Heart Fund. 


The administrative headquarters the Human 
Relations Training Laboratory has been trans- 
ferred from the University Texas Southern 
Methodist University. Alvin North Southern 
Methodist University has been selected director 
with Robert Blake the University Texas 
retiring director. The Laboratory, which was 
organized 1954, has its objectives research 
into interpersonal behavior and training human 
relations skills. The Laboratory held its First An- 
nual Summer Session August 1955. The 
tentative dates for the Second Annual Summer 
Session have been set for August 1956, 
with John Keltner laboratory coordinator. 
ance given the Laboratory its Policy and 
Planning Committee, which consists Robert 
Blake, Ernestine Bowen, Jack Gibb, John Keltner, 
Lumpkin, Jane Mouton, Alvin North (chair- 
man), and Philip Worchel. The Laboratory co- 
sponsored the University Colorado, Kansas 
State College, Southern Methodist University, and 
the University Texas. The Policy and Planning 
Committee the Laboratory presented panel dis- 
cussion entitled Human Relations Laboratory 


Guid- 


for Investigations Social Tensions” the meet- 
ings the Third Interamerican Congress Psy- 
chology, which met Austin, Texas, December 
1955. 


Beginning October 1956, the University 
Liverpool will offer one-year postgraduate course 
leading Diploma Applied Psychology. The 
main emphasis the course will vocational 
adjustment, including guidance, selection, training, 
and mental hygiene. Preference for the limited 
number places will given graduates with 
psychology majors. For further details and infor- 
mation write Dermot Straker, Department 
Psychology, University Liverpool, England. 


Alliance College, Cambridge Springs, 
vania, reorganized its psychology curriculum the 
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beginning the session. the origi- 
nal two courses psychology (introductory and 
social) several others were added. The present 
three-year curricular plan psychology, the 
Alliance College, entails the following courses: in- 
troductory, social, applied, educational, child, indus- 
trial, abnormal, personal adjustment, and labora- 
tory. Introductory psychology sophomore 
course. All other courses are taught junior- and 
senior-year levels. Psychology students are re- 
quired take courses elementary statistics and 
physiology, and also courses philosophy and biol- 
ogy are recommended. Boleslaw Wysocki 
charge the department psychology. 


The legislature the State Michigan has re- 
cently established Highway Traffic Safety 
Center Michigan State University. The psy- 
chology department will teach courses and carry 
research related this program. Several grad- 
uate research assistantships are open for half-time 
work research projects under the direction the 
psychology department staff. Research assistants 
with receive $1,400 per year, with MA, $1,600. 
Out-of-state fees waived. Address applications 
Committee Admissions, Department Psychol- 
ogy, Michigan State University. 


APA Employment Bulletin. This Bulletin 
lists many job vacancies the field psychology, 
and also notes regarding availability psycholo- 
gists. subscription rates are: $2.00 per year 
for members; $4.00 per year for nonmembers. 
Single issues: members, cents; nonmembers, 
cents. For further information write APA Em- 
ployment Bulletin, 1333 Sixteenth Street 
Washington 


28-page popularly written booklet psychol- 
ogy work today has been published Public 
Affairs Pamphlets, New York, conjunction with 
APA. The booklet, called Psychologists Ac- 
tion, was written Elizabeth Ogg, well-known 
science writer, under the supervision APA 
committee headed Raymond Katzell. Plans 
sell the book local groups for public information, 
vocational guidance, and other purposes are being 
made with CSPA and other channels. The New 


York State Psychological Association has purchased 
20,000 copies, for distribution legislators, min- 
isters, medical societies, social workers, press, etc. 
also designed for distributing PTA, 
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Rotary Club meetings, etc., following speech 
psychologist. The booklet not introduction 
psychology field study, but discusses basic 
interests and applications psychology, and illus- 
trates psychologists’ activities today with anecdotal 
episodes. Other members the APA supervising 
committee were Laurance Shaffer, Stuart 
Cook, Edward Girden, Otto Klineberg, Roger 
Lennon, Richard Youtz, and Harry Sands, who 
originated the idea such publication through 
the Public Affairs group. For sample copy the 
booklet and suggestions for its use local commu- 
nities, write Public Information, APA Headquarters. 


The Psychological Record, quarterly mimeo- 
graphed publication intended further the devel- 
oping interrelationship those psychologists inter- 
ested interbehavioral theory, began January 
1956. With the permission Kantor the 
Psychological Record continuation the jour- 
nal formerly edited him under this title. 
presently organized the Psychological Record pub- 
lishes short articles general psychological interest, 
commentaries current psychological theory and 
experimentation, and descriptions research 
planned progress. The Psychological Record 
will also serve medium for the exchange 
theoretical and research notes. The subscription 
price per year $3.00. Address all communica- 
tions the editor, Paul Swartz, Department 
Psychology, Hobart College, Geneva, New York. 


The American Public Health Association has re- 
cently established Section Mental Health. 
Membership open all workers the field 
mental health. Application may made the 
Section Secretary, Dr. Rema Lapouse, Meyer Me- 
morial Hospital, Buffalo, New York. 


Two Workshop Seminars the Rorschach 
Test will held the department psychology, 
University Chicago, next summer. Workshop 
“Basic Processes,” will July 9-13, and Work- 
shop II, “Advanced Clinical Interpretation,” 
July Beck will conduct both seminars. 
For information, write the Department Psy- 
chology, The University Chicago, Chicago 37, 
Illinois. 


International Conference Research into 
Factors Influencing Human Relations will 
held Holland this year from September through 
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15. For invitations, psychologists should write the 
Secretariat the International Conference Hu- 
man Relations, Raamweg 44, The Hague, Nether- 
lands. The meeting place will Berg Dal, 
resort center near Nijmegen the River Waal. 
The conference will discuss experimental research 
human interaction, influence changing cultural 
patterns, and technological change human re- 
lations. solution human relations 
stressed. 


For the ninth consecutive year, the Survey Re- 
search Center the University Michigan 
will hold its Annual Summer Institute Survey 
Research Techniques. This program designed 
illustrate the theory and application survey re- 
search such fields business and human rela- 
tions, psychology and sociology, political behavior, 
public affairs, public health, economics, statistics, 
etc. The dates for the regular session are July 
August 18, with introductory courses offered 
from June July 20. For further information 
write the Survey Research Center, University 
Michigan, Ann Arbor, Michigan. 


The Fifth Western Laboratory Group De- 
velopment will held August 19-31, 1956, the 
University California’s Santa Barbara campus. 
For information, write the Department Confer- 
ences and Special Activities, University Extension, 
University California, Los Angeles 24, California. 


The Chico State College Workshop Coun- 
seling and Guidance, offered the summer 
1956, will develop the theme “Counseling 
Throughout the World” and will emphasize fea- 
tures guidance programs various nations and 
cultures. Visiting professor will Hans Hoxter 
London, England, who widely known Europe 
co-founder and officer the International Vo- 
cational Guidance Association. The workshop will 
held during the four-week period from June 
July 13, and the tuition will 
quiries should sent Dr. Barry Fagin, Chico 
State College, Chico, California. 


The second Springfield Conference Intern 
Training Clinical Psychology will take place 
March 10. The speakers date will Bruce 
Moore, Jules Holzberg, and Doris Siegel. Regis- 
tration limited chief psychologists, heads 
university clinical programs and, general, senior 
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supervisors intern training programs. Co-chair- 
men are Fred Brown and Michael Finn. 
For information write Dr. Finn, Springfield State 
Hospital, Sykesville, Maryland. 


The Joint Spring Conference the Society for 
the Psychological Study Social Issues and the 
Society for the Study Social Issues will held 
New York March and the Hotel Mar- 
tinique. Three symposia are scheduled: “Current 
Developments Public School Desegregation,” 
moderator: John Davis; speakers: Martin 
Loeb, Kansas City; William Jones, Texas; 
Ralph Holloway, Delaware; discussants: Marie 
Jahoda and Arnold Rose. Science and 
Medicine,” chairman: Bernard Kutner. “Witness 
Performance Under Stress,” chairman: Joshua Fish- 
man; speakers: Rudolph Morris, sociologist; 
Harris Steinberg, lawyer; Fabian Rouke, psy- 
chologist. Morris Ernst will present address 
“What Law Expects from Social Science.” 


The Connecticut Valley Association Psy- 
chologists has recently elected the following of- 
ficers for the year 1956: Walter Houston Clark, 
president; Andrew Sourwine, vice president; 
Jack Monderer, secretary-treasurer. 


Harold Carlson, dean students and chair- 
man the psychology department Upsala Col- 
lege, has been appointed executive secretary the 
New Jersey Psychological Association for three- 
year term. succeeds Frederick Gaudet 
Stevens Institute Technology who served this 
office for nine years. 


The annual meeting the Tennessee Psycho- 
logical Association, Inc., was held November 
and 19, 1955. The host institution was Fisk 
University Nashville. Officers for 1956 are: 
president, Llewellyn Queener Southwestern Uni- 
versity; president-elect, Leland Thune Vander- 
bilt University; secretary-treasurer, Porter, 
Jr.; representative the Conference State Psy- 
chological Associations, William Von Lackum 
Gailor Psychiatric Hospital Memphis. 


Officers the Georgia Psychological Asso- 
ciation for the present year are Bailey Wade, 
president; Robert Hughes, president-elect; 
Benjamin Massey, secretary; Frances Ross Hicks, 
treasurer; Hudson Jost, Sam Webb, Florene 
Young, and Travis Osborne, board directors. 
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The Rocky Mountain Branch the APA 
will hold meeting June 11, 12, and Jack- 
son Lake Lodge Grand Teton National Park. 
During the meeting small regional employment 
bureau will established provide opportunity 
for contact between employers this region and 
those who would like work the Rocky Moun- 
tain area, change jobs within the area. 


The annual meeting the Connecticut State 
Psychological Society was held December 
New Haven. The following officers for 1956 were 
installed: president, Jules Holzberg; president- 
elect, Robert Knapp; past president, Claude 
Buxton; secretary-treasurer, Winifred Scott. 
Council members are: Frank Auld, Philip 
Morse, Edward Ricciuti, and Ethelyn Klat- 
skin. Representatives the Council State Psy- 
chological Associations are Frank Auld and 
Applezweig. Following the business meeting and 
annual dinner, Solomon Asch addressed the 
Society the topic, “Metaphor and 


The Fifteenth International Congress 
Psychology will held Brussels, July 
August 1957, under the presidency Baron 
Albert Michotte van den Berck. 


Committees the Conference State Psy- 
chological Associations for 1955-1956 are 
follows: Executive Committee: Roy Dorcus, 
McKeachie, Curtis Langhorne, Chester 
Bennett, Samuel Kutash, Marshall Jones, 
Carroll Whitmer, John Gustad (secretary- 
treasurer), Fred McKinney (chairman-elect), and 
William Snyder (chairman). CSPA Representa- 
tives the APA Council: Charles Cofer, Stan- 
ford Ericksen, Lawrence Rogers, Arthur 
Combs, John Gustad, William Snyder, Roy 
Dorcus, Fred McKinney, and Curtis Lang- 
horne. Policy and Planning Committee: Curtis 
Langhorne (chairman), George Speer, Kenneth 
Loemker, and Arthur Combs. Legislation 
Committee: Chester Bennett and Samuel 
Kutash (co-chairmen), Robert Bernreuter, Ed- 
ward Bordin, and Bernard 
gram Committee: McKeachie (chairman), 
Robert Bills, Joseph Dawson, Frank Auld, 
and Howard White. Committee Organiza- 
tion and Functioning State Associations: Carroll 
Whitmer (chairman), Page, Ivan Mensh, 
and Audell Herndon. Committee Nominations 
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and Elections (Special Committee): Marshall 
Jones (chairman), Roy Dorcus, Harold Bitner, 
and Joseph Moore. Auditing Committee (Spe- 
cial Committee): Robert Halliday (chairman), 
Asher. 


new organization, the National Academy 
Religion and Mental Health, has recently opened 
offices the New York Academy Medicine, 
East 103rd Street, New York 29, Y., following 
two years preliminary discussions with psychia- 
trists, theologians, cultural anthropologists, and so- 
ciologists. non-profit organization engaged 
research and education all relationships between 
religion and health, and especially mental health, 
the Academy has been organized inter-faith 
basis. Psychologically trained clergymen the 
Roman Catholic, Jewish, and Protestant groups are 
serving the Advisory Council. The relationships 
with the major faiths enable the Academy give 
unusual leadership relationships between religion 
and health. 

Its program includes obtaining scholarships, fel- 
lowships, and grants-in-aid for clergymen all 
faiths desiring graduate and clinical training 
pastoral psychology; sponsoring conferences com- 
munities among clergymen, psychiatrists, and others 
professionally engaged mental health; top level 
conferences between theological scholars and psy- 
chiatric educators; interpreting theological doctrines 
and attitudes mental health workers including 
psychiatrists; free mailing lending library; pilot 
courses psychological instruction several semi- 
naries; sponsorship scientific research rela- 
tionships between religion and mental health; de- 
velopment psychological testing procedures 
candidates for the ministry and religious orders; 
and the publication pamphlets and 
(From Pastoral Psychology, January 1956.) 


Edmund Howe was recently awarded grant 
$900 the American Philosophical Society, for 
study “The effect familiarity with stimulus 
dimensions upon stimulus generalization.” 


The Institute Personality Assessment and 
Research under the direction Professor Donald 
MacKinnon the Berkeley campus the Uni- 
versity California has received grant $150,- 
000 from the Carnegie Corporation New York 
for study creativity conducted over the 
next five and one-half years. proposed, under 
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the grant, study three aspects creativity: 
the study the creative person, designed dis- 
cover the traits personality and temperament 
which are correlated with high level creativity 
thought and action, the study the creative 
process, designed reveal the intrinsic psycho- 
logical nature creative acts and creative think- 
ing, and (c) the study the creative situation, 
designed determine the characteristics the life 
situation, the educational experiences, and the social 
and cultural conditions which tend facilitate 
inhibit the appearance creativity. Members 
the Institute’s staff who will participate this re- 
search are Frank Barron, Jack Block, Richard 
Crutchfield, Harrison Gough, Robert Harris, 
and Donald MacKinnon. 


National Science Foundation Research Grant 
Awards. The following research grants have re- 
cently been awarded: 

Solomon Asch, Harvard University: $7,500 
for one year for “Studies Cognition.” 

Harry Bahrick, Ohio Wesleyan University: 
$10,000 for two-year study “Factors Influ- 
encing Psychomotor Control.” 

Neil Bartlett, Colleges the Seneca: $7,800 for 
three years for and Training Experi- 
mental Psychology.” 

Sidney Bijou, University Washington: 
$11,000 for two-year study “Motivation and 
Learning Children.” 

Donald Brown, Bryn Mawr College: $11,200 
for two years for “Research and Training Ex- 
perimental Psychology.” 

Johs. Clausen, Vineland Training School: $11,900 
for two-year study “Psychophysical Problems 
Electrically Induced Visual 

Nicholas Collias, Illinois College: $14,500 for 
one-year study “Behavior Ploceidae.” 

Leonard Diamond, Northwestern University: 
$19,200 for three-year study entitled Psy- 
chophysiology Vision: Simultaneous Brightness 
Contrast.” 

Israel Goldiamond, Southern Illinois University: 
$5,900 for one-year study entitled “Development 
Psychophysical 

Eugene Gollin, University Minnesota: 
$5,300 for one-year study the “Development 
Visual and Tactual 
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Lee Gregg, Carnegie Institute Technology: 
$8,500 for two-year study the “Distribution 
Muscle Action Potentials During Learning.” 

John Hall and Alex Slivinske, Pennsylvania 
State University: $11,900 for two years for “Studies 
Stimulus Discriminability.” 

Howard Hunt and Irving Diamond, Uni- 
versity Chicago: $15,000 for two-year study 
the “Effect Rhinencephalic Ablations 
Behavior.”’ 

Howard Kendler and Tracy Kendler, New 
York University: $22,600 for three years for “Re- 
search Problem-Solving 

Daniel Kenshalo, Florida State University: 
$5,100 for one year for Analysis 
Stimuli.” 

Gregory Kimble, Duke University: $10,200 
for two years for Eyelid 

Kling, Brown University: $5,100 for one 
year for “An Analysis Factors Influencing Re- 
sponse Strength.” 

Paul MacLean and John Flynn, Yale Uni- 
versity: $35,000 for three-year study “Effects 
Hippocampal Seizures Conditioned Behavior.” 

Melvin Marx, University Missouri: $7,000 
for one year for “Experimental Analysis Food 
Hoarding Behavior.” 

Fred Mettler, Columbia University: 
200 for two-year study the “Function the 
Striatum.” 

James Morey, University Utah: $5,400 for 
one year for “Research Latent Learning.” 

Alvin North, Southern Methodist University: 
$10,200 for two years for “Studies Discrimina- 
tion 

Karl Smith, University Wisconsin: $17,700 
for three-year study “The Role Perception 
Patterned 

James Straughan, Montana State University: 
$3,500 for one-year study entitled 
Analysis Human 

Philip Teitelbaum, Harvard University: $12,000 
for one and half years for study the “Effect 

Frederick Test, University Michigan: 
800 for one year for “An Experimental 
Territorial Behavior.” 

Merrell Thompson, New Mexico A&M Col- 
lege: $8,400 for two-year study “Stimulus 
Generalization and Inhibition.” 
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Delos Wickens, Ohio State University, $9,500 
for two-year study “Discriminability Within 
Complex Stimuli.” 


Miami University Oxford, Ohio, has received 
$135,600 from the Fund for the Advancement 
Education carry extensive program 
experiments teaching procedures, closed circuit 
TV, etc. 


Brown University has allocated $750,000 from 
larger gift the psychology department for 
new building. Since the structure will replace the 
three wooden buildings that house the department 
present, construction has been deferred until the 
end the current academic year. Plans for the 
building are still the fluid state. 


Research Conference the Socio-environ- 
mental Aspects Patient Treatment Men- 
tal Hospitals was held December the 
Boston Psychopathic Hospital. The conference 
was sponsored jointly the Harvard Medical 
School and the National Institute Mental Health. 
The purpose was assess and promote (a) the 
practical utilization our present knowledge 
mental hospitals, and the contribution hos- 
pital research systematic social science. The 
planning committee consisted Daniel Levinson 
and Milton Greenblatt (Boston Psychopathic Hos- 
pital) and Richard Williams (NIMH). There 
were about sixty participants representing various 
fields research and practice, from the United 
States, Canada, and England. The English par- 
ticipants were Carstairs, Maxwell Jones, and 
Rees. The individual papers written ad- 
vance for the conference, and the reports and dis- 
cussion stemming from them, are published 


soon. 


The American Board Examiners Pro- 
fessional Psychology, Inc., announces that will 
accept any time applications for admission its 
eighth annual written examination which will 
administered Friday, November 18, 1956. May 
the final date for making application. 

Candidates submitting applications will 
quired present five years acceptable qualify- 
ing experience, four years which shall post- 
doctoral. Applications will received now 


provided that the candidate will have completed the 
five years qualifying experience July 1956. 
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The written examination covers period one 
day and includes the following two sections: 

Professional Objective Examination approxi- 
mately 250 items covering the professional field knowl- 
edge the specialty which the diploma sought. 

Professional Essay Examination, which includes 
essay questions selected from the following four areas: 
Diagnosis, Treatment, Research, and Ethical 
sional relations and problems. 

the time formal application, the candidate 
submits application fee fifty dollars. For 
those applicants who, following appraisal their 
qualifications, are admitted written examination, 
there examination fee fifty dollars. There 
are additional fees either for oral examination 
for award the diploma. 

All interested psychologists may receive re- 
quest copy the Board’s manual, Information 
for Prospective Candidates. This information, to- 
gether with application forms, may obtained 
from Dr. Noble Kelley, Secretary-Treasurer, 
American Board Examiners Professional Psy- 
chology, Southern Illinois University, Carbondale, 
Illinois. 

The American Board Examiners Profes- 
sional Psychology, Inc., November 18, 1955, 
administered its seventh written examination 
candidates examining centers. 

The Board wishes express its appreciation 
the following Diplomates who served proctors 
for its seventh written examinations: Gordon 
Anderson, Frank Bakes, Virginia Block, 
Edward Bordin, Henry Borow, Gennette Burruss, 
Hilding Carlson, Lysle Croft, Solomon Dia- 
mond, Marvin Feldman, Paul Fields, Samuel 
Friedman, Catherine Giblette, William 
Gilbert, John Gilmore, Glenn, Melvin 
Hattwick, Philip Henderson, Margaret Ives, 
George Klein, Dwight Miles, Mildred 
Mitchell, Sister St. Mary Orr, Victor Raimy, 
George Speer, Mildred Stanton, Wil- 
son, and Klara Wolf. 


Veterans Administration Roster, Depart- 
ment Medicine and Surgery. This roster 
complete January 1956. Included are 585 
clinical psychologists and counseling psycholo- 
gists, the latter being designated (Co). 
integrated single Psychology Service has been for- 
mally established three hospitals; these are des- 
ignated (P). number other hospitals there 
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already partial integration and some these 
one person serving administrative head for all 
psychologists the station. There are Psy- 
chology Training Units, located the following 
stations: Augusta, Georgia; Brockton, Massachu- 
setts; Dearborn, Michigan; Downey, 
Knoxville, Los Angeles, California; Marion, 
Indiana; Montrose, New York; Palo Alto, Cali- 
fornia; Perry Point, Maryland; Pittsburgh, Penn- 
sylvania; Salt Lake City, Utah; and Topeka, 
Kansas. 


Central Office 


Harold Hildreth, Chief, Clinical Psychology Division 
Max Houtchens, Chief Consulting Psychologist 
Robert Waldrop, Chief, Vocational Counseling. 


Area Offices 


Stations 

VAH—VA Hospital 

VARO—VA Regional Office 

VAO—VA Office (Subregional) 

VAC—VA Center (Combined activity such hospital and 
domiciliary, hospital and regional office, 
etc.) 

Benefits Office (Washington, C.) 

(MHC)—Mental Hygiene Clinic 

(NP)—Predominantly Neuropsychiatric 

(GM)—Predominantly General Medicine and Surgical 

(TB)—Predominantly Tuberculosis 


The mailing address each station consists 
its name and designation, e.g., Hospital, Tusca- 
loosa, Alabama; Regional Office, Little Rock, 
Arkansas; Center, Los Angeles, California; 
Office, Bridgeport, Connecticut. The title “Dr.” 
may used throughout. 


Area Chief 
Psychologist 
Howard White 
Area Medical Office 
c/o Regional Office 
Beacon Street 
Boston Massachusetts 
Norton Springer 
Area Medical Office 
c/o Old Building 
200 State Street 
Trenton, New Jersey 
Carl Altmaier, Jr. 
Area Medical Office 
c/o Regional Office 
105 Pryor Street, 
Atlanta Georgia 
Thomas Kennelly 
Area Medical Office 
411 Post Office 
(New) 
Marconi Boulevard 
Columbus 15, Ohio 


Wendell Phillips 
Area Medical Office 
c/o Regional Office 
415 Pine Street 
St. Louis Missouri 
William Hales 
Area Medical Office 
c/o District Office 
Fort Snelling 
St. Paul 11, Minnesota 
Wendell Carlson 
Area Medical Office 
c/o Regional Office 
Fourth Street 
San Francisco Cali- 
fornia 


States and Territories 
Area 
Connecticut, Maine, Massa- 
chusetts, New York, New 
Hampshire, Vermont, Rhode 
Island 


Delaware, District Co- 
lumbia, Maryland, New 
Jersey, Pennsylvania, Puerto 
Rico, Virginia, 
ginia 

Alabama, Florida, Georgia, 
Mississippi, North Carolina, 
South Carolina, Tennessee 


Indiana, Kentucky, Ohio, 
Michigan 


Arkansas, Colorado, Kansas, 
Louisiana, Missouri, New 
Mexico, Oklahoma, Texas 


Illinois, Iowa, Minnesota, 
Montana, South Dakota, 
Wisconsin, Nebraska, North 
Dakota, Wyoming 


Alaska, Arizona, California, 
Hawaii, Idaho, Nevada, 
Oregon, Utah, Washington 


Asterisk (*) denotes administrative head. 


Alabama 
Birmingham VAH (GM) 
*Neil Sims 
Tuscaloosa VAH (NP) 
*Martin Brennan 
John Kew 
Charles Lair 
Tuskegee VAH (NP) 
*Alvis Caliman 
*George Franklin (Co) 
Jesse Johnson 
Arizona 
Phoenix VAH (GM 
MHC) 
*Aaron Canter 
Marvin Weinstein 


Arkansas 
Fayetteville VAH (GM) 
*Carl Wright 
Little Rock VAH (GM) 
*Felman Sorsby 
Little Rock VARO (MHC) 
*Jerome Schiffer 
North Rock VAH 
(NP) 
*Bartley Bess (Co) 
Robert Cannon 
Philip Henderson 
*Oddist Murphree 
(Chief, Neuropsychiat- 
ric Research Unit) 
*Frederick Schnadt 
Charles Thompson 


California 
Fresno VAH (GM) 
*Wayne Wisham 


Livermore VAH (TB) 
*Roger Bardsley 


Long Beach VAH (GM) 
George Hohmann 
Elston Hooper 
William Hunter (Co) 
*Frank Kirkner 
Charles Mason 
Hamilton Moody 
Charlyne Storment Sey- 
mour 
Walton (Co) 


Los Angeles VAC 
(Psychology Training 
Unit) 
Arthur Waites 
(Central Seizure Unit) 
*Frank Risch 
(NP) 
Gertrude Baker 
Evelyn Crumpton 
*Harry Grayson 
Gertrude Harrow 
Leon Hellman 
Walther Joel 
Joseph Roye (Co) 
Carl Saxe 
*George Seacat (Co) 
Edwin Shneidman 
(GM) 
*Nicholas Rose 
John Sutton (Co) 
(DOM) 
*DeVere Arnold 
Charles Kessler 


Los Angeles VARO (MHC) 
Norman Farberow 
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Herman Feifel 
Bertram Forer 
*Mortimer Meyer 
Vita Sommers 
Ruth Tolman 


Oakland VAH (GM) 
*Albert Kostlan 
*Karl Schultz (Co) 


Palo Alto VAH 
(Psychology Training 
Unit) 
Vacant 
(NP) 
Glen Brackbill 
John Daily 
Ben Finney 
*William Grove 
Richard Hamister 
William 
(Co) 
Paul McReynolds 
Starling Schultz 
*Wirt Wolff (Co) 


San Diego VARO (MHC) 
James Chipps 
*Wallace Lockwood 


Sen Fernando VAH (TB) 
*Barbara Stewart 
Shalom Vineberg 
*John Westeen (Co) 


San Francisco VAH (GM) 
Jack Blumenkrantz 
*Jerome Fisher 

San Francisco VARO 

(MHC) 

Florence Henderson 
William Knapp 
Christine Miller 
*Richard Sears 

Louis Stewart, Jr. 
Oakland VAO (MHC) 

*Clare Thompson 


Sepulveda VAH (NP) 
Harold Giedt 
Irving Goldstein 
*Morse Manson (Co) 
Gildas Metour 
Leslie Navran 

*John Schlosser 
John Vitale 

Colorado 

Denver VAH 
(MHC) 

Rose Brenner 
*Lawrence Rogers 
James Taylor 
Frederick Todd 
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(GM) 
Lewis Bernstein 
*Howard Siple 


Fort Lyon VAH (NP) 
Jack Griffiths 
*Lee Gurel 
Fred Herring 
Felice Melker 


Connecticut 
Hartford VARO (MHC) 
Irving Frank 
*Philip Morse 
Bridgeport VAO (MHC) 
Harold Fine 
*Larry Hemmendinger 


West Haven VAH 
Newington Division (GM) 
*Paul Park 
West Haven Division 
(GM) 
Julius Laffal 
*Jacob Levine 
John Rakusin 
Burton Rosner 
Alan Towbin 


Delaware 
Wilmington VAH 
MHC) 
Harold Blessing 
Grossman 


(GM 


District Columbia 
Washington VBO 
(MHC) 

*Albert Cornsweet 
John Endacott 
Robert MacGregor 
William Michaux 
Mary Tatom 

(Neuropsychiatric 
search Unit) 

*Maurice Lorr 
Eli Rubinstein 

Washington VAH 


Re- 


(GM) 

*Luther Mays 

(Psychiatric Evaluation 
Project) 


Ruport Hester 
*James Stauffacher 


Florida 

Pines VAC (GM 

DOM) 

*Marvin Webb 

Coral Gables (GM) 

*Charles Stenger 

Pass-A-Grille VARO 
(MHC) 


Bay 


William Morris 
*Arthur Rautman 
Miami VAO (MHC) 
Marvin Hersko 
*Alvin Winder 
Pensacola VAO (MHC) 
Joseph Gilbert 


Georgia 
Atlanta VARO (MHC) 
*Cecil Harbin 
Leo Ward, Jr. 
Augusta VAH 
(Psychology Training 
Unit) 
*Neil Coppinger 
(NP) 
Rayman Bortner 
Frank Verdicchio 
*Leopold Winter 


Chicago VAH (Research) 
(GM) 


Mary Grier 
McFarland 


Chicago VAH (Westside) 
(GM) 
Harold Klehr 
Francis Racusen 
*Meyer Williams 
(MHC) 
Dean Affleck 
Bernard Gold 
*Ralph Heine 
Victor Jackson 
Roger Mick 
Joanne Powers 
Danville VAH (NP) 
George Baehr 
*Kenneth Jost 
Harold Segal (Co) 
Downey VAH 
(Psychology Training 
Unit) 
*S. Garfield 
(NP) 
William Albaugh 
Robert Barrell 
Eugene Barnes (Co) 
Richard Covault 
Carlos Cuadra 
George Faibish 
Eugene Grembowicz 
(Co) 
Peter Kaufman (Co) 
Joyce Levelle (Co) 
Max Marshall 
Sherman Nelson 
Katherine (Co) 
Robert Nichols 


*Julian Pathman 
Mervin Perlman 
Charles Rodell (Co) 

*John Scanlan (Co) 
Donald Stieper 
Wilson Young 

Hines VAH (GM) 
Leo Arey 

*Roy Brener 
Jonathan Cummings 
David Grauer 
Shirley Klumb 
Roderick Pugh 


Indiana 


Fort Wayne VAH (GM) 
*Charles Bellavia 
Indianapolis VARO (MHC) 
Harvey Austrin (on 
leave) 
*Theodore Barrett, Jr. 
Edwin Bixenstine 


Indianapolis VAH (GM) 
*Ruth Hines 
Edward Strain 


Marion VAH 
(Psychology Training 
Unit) 
*William Colley 
(NP) 
Henry Bessette 
Kenneth Davidson 
*Robert Gibby 
Caesar Gregory (Co) 
*Durand Jacobs (Co) 
John Napoli 
Richard Thomas 
Des Moines VAC 
(MHC) 
*Lynn Roberts 
Harry Wahler 
(GM) 
*S. Williamson, Jr. 
Iowa City VAH (GM) 
*Bertram Cohen 
Edwin Cohen 


Knoxville VAH 
(Psychology Training 
Unit) 
*Frederick Ash 
(NP) 

Stanley Benarick 
*Leroy Goodrich (Co) 
*Mordecai Gordon 

Clarence Hartman 

Paul Mandeville 

Elmore Martin 

Ralph Nelson 


Kansas 
Topeka VAH 
(Psychology Training 
Unit) 
*Henry Remple 
(NP) 
John Chotlos 
Leon Cohen 
John Deiter 
Joseph Lyons 
*Frank Moriarty 
Robert Sinnett 
Wadsworth VAC (GM 
DOM) 
*Earl Brown 
*M. Hyde (Co) 
Dale Isaacs (Co) 


Wichita VAC 


(MHC) 

*Harold Bessell 

(GM) 

*James Hartman 
Kentucky 


Ft. Thomas VAH (GM) 
*Newell Berry 
Lexington VAH (NP) 
John Davis, Jr. 
Richard Griffith 
Elizabeth Johnson 
Leonard Krasner 
McCormick 
(Co) 
Dudley Roberts 
Louisville VAH (GM) 
Herman Efron 
Vera Kennedy 
*Morton Leventhal 
Louisville VARO (MHC) 
*Robert Gibson 


Louisiana 
Alexandria VAH (GM) 
*Joe Lawson, Jr. 
New Orleans VAH (GM) 
*Irving Fosberg 
New Orleans VARO (MHC) 
*William Bourke 
David Johnson 
Shreveport VAC (GM) 
*Anthony Hybl 
Maine 
Togus VAC (NP) 
*Erasmus Hoch 
Mack Knutsen 
Paul Perez 
Maryland 
Baltimore VAH (TB) (P) 
Solomon Shapiro (Co) 
*Claire Vernier 


NOTES AND 


Baltimore VARO (MHC) 
Allan Goldfarb 
Irvin Greenberg 
Shabse Kurland 
Charles Leiman 
*Morris Roseman 


Perry Point VAH 
(Psychology Training 
Unit) 
*Roy Buehler 
(Lobotomy Research Proj- 
ect) 
*J. Holsopple 
Josephine Ball 
(NP) 
Clinton Brown 
George Fairweather 
Mildred Gebhard 
*John Holland (Co) 
James Lindemann 
Robert Murney 
Richard Sanders 
Ralph Simon 
Irving Simos 
(Co) 
*Gideon Stone 
Eric Weingarten 


Stevens 


Massachusetts 


Bedford VAH (NP) 
*Norman Bowes 
Edward Davis 
Herbert Lipton 


Boston VAH (GM) 
Ralph Fingar 
Angela Folsom 

fasel) 
Merton Friedman 
Harold Goodglass 
Robert Misch 
*Donald Ramsdell 
*Harold Wilson (Co) 


Boston VARO (MHC) 
Bernard Bloom 
John MacGahan 
*J. Warren Thiesen 
Leonard Vander Linde, 
Lowell VAO (MHC) 
Ralph Semon 


Brockton VAH 
(Psychology Training 
Unit) 
*James Lawrence 
(NP) 
Richard Ball 
Libby Blek 
Herbert Coburn (Co) 
Murray Cohen 


(Quad- 


Edward Conners 
(Co) 

Paul Daston 

Margolin 
(Co) 


Melvin Rosenthal 
*Joseph Sacks 
George Sakheim 
*Bernard 
(Co) 
Charles Taffel 
Robert Walker 
Irving Wolf 
Northhampton VAH (NP) 
Cesaro Pena 
*Isidor Scherer 
Arthur Tamkin 
Arnold Trehub 


Rutland Heights VAH (TB) 
*J. Frank Whiting 


Stotsky 


Michigan 


Ann Arbor VAH (GM) 
*Stanley Duffendack 
(Co) 
Gerald Hover 
*Julian Lasky 
Philip Smith 
Battle Creek VAH (NP) 
*Stewart Armitage 
Norman Graff 
Alfred Heilbrun, Jr. 
Gerald King 
David 
David 
Dearborn VAH 
(Psychology Training 


Unit) 
Knapp 
(GM) 
William Alexander, 
Jr. 


*John Brownfain 
Bernard Chodorkoff 
*Andrew Dibner (Co) 
Herbert Malos 
Helen Wadsworth (Co) 


Detroit VARO (MHC) 
Marvin Hyman 
Ned Papania 
Lewis Sherman 
*Herbert Silverman 
Saginaw VAH (GM) 
*Vernon Lum 


Minnesota 


Minneapolis VAH (GM) 
John Drevdahl 
*Harold Gilberstadt 
Lloyd Lofquist (Co) 


Albert Rosen 
Hildred Schuell 
Anne Wirt 
St. Cloud VAH (NP) 
Robert Bloomberg 
*Allen Penman 
Jacob Sines 
Esther Toms 
St. Paul VARO (MHC) 
Sherman Nelson 
Jack Newberry 
*Daniel Wiener 
Mississippi 
Biloxi VAC 
Biloxi Division 
DOM) 
Arthur Price 
Gulfport Division (NP) 
Thomas Atkins 
*Herdis Deabler 
David Murray 
Jackson VAC (GM) 
Robert Kammerer 
*Jesse Rhinehart 


(GM 


Missouri 


Jefferson Barracks VAH 
(NP) 
Matthew Buttiglieri 
*Rex Collier 
*Bernard Light (Co) 
Claude Moss 
*Henry Peters (Chief, Neu- 
ropsychiatric 
Unit) 
Wilbur Rigby 
Kansas City VARO (MHC) 
Kermit Phelps 
Melvin Wallace 
Kansas City VAH (GM) 
Irving Bialick 
Charles Bowdlear 
*John McCormack 
St. Louis VARO (MHC) 
Stanley Goldstein 
*Arnold Hilden 
St. Louis VAH (GM) 
*Charles Dailey 
Forrest Orr 


Research 


Nebraska 


Lincoln VAH (GM) 
*Arthur Kramish 


Omaha VAH 
(MHC) 
*Earl Taulbee 
(GM) 
Burdette Lundy 
*J. Lewis Yager 
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New Hampshire 


(GM 
MHC) 


*Walter St. Clair 

New Jersey 

East Orange VAH (GM) 
(P) 

Leonard Abramson 

Robert Buhler 

Henry Kavkewitz (Co) 
*Samuel Kutash 

Joseph Mark 

Bernard Mirin 

Stanley Moldawsky 

Allen Raskin (Co) 
Lyons VAH (NP) 
*Louis Delman 

William Hirschman 

Eric Layne 

David Levine 
Newark VARO (MHC) 

Frank Boring 

Renata Calabresi 

Ernestine Freud 

Louise Gaudet 

Morris Goodman 

Pearl Greenberg 
*James Simkin 

Arthur Teicher 
Camden VAO (MHC) 

William Nicholson 
Trenton VAO (MHC) 

Theodore Burik 
New Mexico 
Albuquerque VAH 

(GM) 

*James Calvert 

(MHC) 

*Charlotte Dosier 
Fort Bayard (TB) 
*Charles Dienst (Co) 
New York 
Albany VAH 

(MHC) 

Mimi Spielberg 

*John Tucker 

(GM) 

Manuel Aronson 

Leon Lussier 

*Norman Paris (Co) 

*Leo Shatin 

Carl Zimet 
Bath VAC (GM DOM) 
*Bernard Berkowitz 
*Harold Palmer (Co) 

Joseph Silva 
Bronx VAH (GM MHC) 
Benjamin Blatt 


at 


AMERICAN PSYCHOLOGIST 


Nathan Boxer 

Louis Feigenbaum 
Julia Hall 
Howard Halpern 
*Harry Haselkorn (Co) 
*Robert Morrow 
Edward Shulman 


Brooklyn VAH (GM) 
Leonard Bernstein 
*Cecil Forster (Co) 
Albert Greenberg 
Solomon Levine 
Carl Newman 
*Herman Weiss 


Brooklyn VARO (MHC) 
Elias Abrams 
Myron Brender 
Catharine Burnham 
Irving Handelsman 
Leo Katz 
Melvin Kornreich 
*Julian Meltzoff 
Sidney Pally 
Louis Rosenberg 
Selig Rosenberg 

Buffalo VAH (GM) 
Fabrikant 
Eleanor Jacobs 

*Herbert Schubert 

(Co) 

*Martin Staiman 

Buffalo VARO (MHC) 
Vernon Fisher 
Joseph House 
Alfred Pomerantz 

*Joseph Sanders 

Rochester VAO (MHC) 
*Daniel Broida 
Bernard Schwartz 

Canandaigua VAH (NP) 
Benton Barringer 
Leonard Coleman 

*Benjamin McNeal 

Castle Point VAH (TB) 

*Daniel Casner 

Montrose VAH (P) 
(Psychology Training 

Unit) 
*Anne Roe 
(NP) 
Jacob Cohen 
Norman Handelman 
Robert Hart 
Richard James (Co) 
*Seymour Klebanoff 
Peter Napoli (Co) 
Harvey Rothstein 
(Co) 
Herbert Spohn 


Murray Stern 
Joseph Stubbins (Co) 
Herbert Turkel 

Frank Wexler 

Harold Wilensky 


New York VAH (GM) 
Walter Amster 
Marianne Beran 
*Bernard Locke 
*Stanley Needelman 

(Co) 
Milton Wilner 

New York VARO (MHC) 
Joseph Axelrod 
Mattox Bailey 
Gordon Barnett 
Edwin Berdy 
Myron Berrick 
Robert Eichler 
Irving Hecht 
Agnes Landis 
Herbert Lewin 
Alfred Libby (on leave) 

Dale Ortmeyer 
Ernest Parkes 
*Richard Paynter 
Leon Rostker 
Joseph Vaccaro 
Pauline Vorhaus 

Northport VAH (NP) 
Norman Berk 
*Leon Cohen (Co) 
*Max Cooper 
Jack Dworin 
Frederick Fabian (Co) 
Melvin Katz 
Harold Levine 
Stanley Schwartz 
Milton Turbiner (Co) 


Sunmount VAH (TB) 
*Saul Rotman 
Syracuse VARO (MHC) 
*John Breish 
Leroy Shropshire 
Syracuse VAH (GM) 
*Howard Friedman 
Robert Gorrell 
Edward Siegel 
North Carolina 
Durham VAH (GM) 
Mary Clarke 
*George Lodge 
Fayetteville VAH (GM) 
*Albert Branca 
Salisbury VAH (NP) 
Dale Higbee 
*Milton Jensen 


Ohio 
Chillicothe VAH (NP) 
Robert Albrecht 
William Appell 
Jack Basham (Co) 
Richird Cowden 
Wilson Hunt 
Charles Lynch (Co) 
*Frank Martin (Co) 
William Pickering 
Francis Vernallis 
*Ranald Wolfe 
Cincinnati VAH (GM) 
*Thelma Brown 
Murray Tieger 
Cincinnati VARO (MHC) 
Louis Brown 
Henry Oppenheim 
*Leonard Oseas 
Columbus VAO (MHC) 
*Margaret Shuttleworth 


Cleveland VARO (MHC) 
George Charnes 
*Henry Curtis 
Morton Slobin 
Robert Wilson 
Elizabeth Wolf 

Cleveland VAH (GM) 
*Leah Loehrke 

Dayton VAC (GM DOM) 
John Davis 
*Mildred Mitchell 


Oklahoma 
Oklahoma City VAH 
(GM) 

Harry Martin 
*Vernon Sisney 
(MHC) 

Robert Phillips 


Oregon 
Portland VARO (MHC) 
*James Conant 
Portland 
Portland Division (GM) 
*John Watkins 
Roseburg VAH (NP) 
Philip Carman 
Robert Sinclair 
*Glenn Wright 
Pennsylvania 
Altoona VAH (GM) 
*Glenn Rieman 
Butler VAH (TB) 
*Leon Goldberg 
Coatesville VAH (NP) 
*David Cohen 
Peter Cummings 


Robert Jones 

Samuel Klugman (Co) 
Louis Lepine 
Herman Rochwarg 
Emanuel Starer 


(Co) 


Lebanon VAH (NP) 
*S. Charles Ficca (Co) 
*William Hallow 
Harold Rubin 
Leo Schneiderman 


Philadelphia VARO (MHC) 
Robert Ballard 
William Cohen 
Robert Fortier 
Murray Levine 
Howard Mitchell 

*Clellan Morgan 
Sidney Saltzman 
Pittsburgh VARO (MHC) 
Irving Coblentz 
*Howard Goodman 
Bernard Levin 
Thomas Mellett 
Pittsburgh VAH (University 
Drive) (GM) 
*Joseph Newman 
Pittsburgh VAH (Leech 
Farm Road) 
(Psychology Training 
Unit) 
*Joseph Herrington 
(NP) 
Jack Bassell 
David Berger 
Charles Dean 
Richard Everson 
David Goodenough 
Murray Lonstein 
John Mallet 
Robert Romano 
Louis Rutledge 
Elizabeth Scheide 
Bertram Schneider 
*Fred Spaner 
*Samuel Wexler (Co) 
James Whalen 


Wilkes-Barre VAH (GM) 
Isadore Krasno 
*Edward McLaughlin 

Wilkes-Barre VARO (MHC) 
*Franklin Fry 


Puerto Rico 

San Juan VAC (GM) 
*Jorge Dieppa 
Mercedes Rodrigo-Bellido 


Rhode Island 


Providence VAH (GM) 
*M. Powell Lawton 
Providence VARO (MHC) 
*Harold Musiker 


South Carolina 
Columbia VAH (GM) 
*Margaret Barker 
Columbia VARO (MHC) 
Ferguson 


South Dakota 

Fort Meade VAH (NP) 
Jesse Craft 

*Robert Royal 

Hot Springs VAC (GM 

DOM) 

*Richard Filer 

Sioux Falls VAC (GM) 
*Donald Sydow 


Tennessee 
Memphis VAH (TB) 
*Winfred Shelton 
Memphis VAH (Kennedy) 
(GM) 
Milton Addington 
*Alfred Mueller 
Glenn Woolf 
Murfreesboro VAH (NP) 
John Brockwell 
*Francis Deter 
Marie Mabry 
Nashville VAH (GM) 
Beatrice Bryan 
*Richard Martin 


Texas 
Dallas VARO (MHC) 
Rosaline Goldman 
*Mary Myatt 
Dallas VAH (GM) 
*John Geers (Co) 
Houston VAH (GM) 
Sidney Cleveland 
Seymour Fisher 
Carl (Co) 
McGaughran 
*Robert Morton 
William Nelson (Co) 
Gerald Reynolds 
Maxton Russell 
*Jerold Scott (Co) 
Trenton Wann 


AND NEws 


San Antonio VARO (MHC) 
Reece Kinser 
Edward Kuekes 
*Will Rogers 
Temple VAC (GM DOM) 
*Joseph Rickard 
Waco VAC (NP) 
Austin VAO (MHC) 
*Sherman Whalley 
Waco VAH (NP) 
Verner Baugh 
Donald Gorham 
*Ruth Hubbard 
Jernigan 
Ray 
Mac Sterling 


Utah 
Salt Lake City VAH 
(Psychology Training 
Unit) 
*Cecil Peck 
(NP) 
Edward Beck 
(Co) 
William Dobson 
Robert Ellsworth 
Glen Garman 
Birnet Hovey 
James Mabry 
*Carroll Whitmer 
John Whitmyre 
Salt Lake City VARO 
(MHC) 
*John Landward 


Blakemore 


Virginia 
Kecoughtan VAC 
DOM) 
Daniel Lucas 


(GM 


*Norman Tallent 


Richmond VAH (GM) 
William Dunn, Jr. 
*William Harris 


Jacob Silverberg 


Roanoke VAH (NP) 
Roy Eck, Jr. 
William Eichman, Jr. 
Bernard Fitzgerald 
Hiram Gordon 
Earl Guyer 
Philip Himelstein 
*Burke Smith 
Warren Webb 


Washington 


American Lake VAH (NP) 
Beverly Davenport 
Warren Garlington 
Vincent Glaudin 
*John Marks 

Seattle VAH (GM) 
William Fordyce 
*William Kogan 

Seattle VARO (MHC) 
*W. Michael Adams 
Samuel Goldenberg 
Robert Quinn 
Kenneth Stein 

Spokane VAO (MHC) 

*Ramona Messerschmidt 

Portland (Ore.) VAH 

Vancouver Division (GM) 
*William Singer 
David Sterne 

Walla Walla VAH (TB) 
*Andrew Foley (Co) 

West Virginia 

Clarksburg VAH (GM) 
*Orison McLean 

Huntington VARO (MHC) 
*Robert Jones 

Martinsburg VAC (GM 

DOM) 
Max Apfeldorf 
*Arnold Krugman 
Aldo Santorum 

Wisconsin 

Madison VAH (TB) 
*George Calden 
Albert Hahn (Co) 
John Thurston 

Milwaukee VARO 
*Douglas Dean 

Tomah VAH (NP) 
*Fred Billingslea 
John Grimmett 
*John McNulty (Co) 
Stanford Simon 
Walter Simon 

Wood VAC (GM DOM) 
Helen Ammons 
James 
Robert Callahan 
*Samuel Friedman 


(MHC) 


Sheridan VAH (NP) 
*Alvin Howard 
Milan Tomsovic 


1 
rt 
‘ 
4) 
we 
ett ‘ 
on 
2 
te 
indy 


American Psychological Association: August 
tember 1956; Chicago, 
For information write to: 
Dr. Fillmore Sanford 
1333 Sixteenth Street N.W. 
Washington 


Society for the Psychological Study Social Issues 
and Society for the Study Social Problems: 
March 2-3, 1956; New York City 
For information write to: 

Dr. Carol Creedon 
1737 York Avenue 
New York, New York 

American Orthopsychiatric Association: March 15-17, 
1956; New York City 
For information write to: 

Dr. Marion Langer 

American Orthopsychiatric Association 
1790 Broadway 

New York 19, New York 


Southwestern Psychological Association: March 22-24, 
1956; Dallas, Texas 
For information write to: 
Dr. Ernestine Bowen 
Division Mental Health 
State Health Department 
Austin, Texas 


Eastern Psychological Association: March 23-24, 1956; 
Atlantic City, New Jersey 
For information write to: 
Dr. Gorham Lane 
Department Psychology 
University Delaware 
Newark, Delaware 


American Psychosomatic Society: March 24-25, 1956; 
Boston, Massachusetts 
For information write to: 
Miss Joan Erpf 
American Psychosomatic Society 
551 Madison Avenue 
New York, 
American Personnel and Guidance Association: March 
25-29, 1956; Washington, 
For information write to: 
Mr. Arthur Hitchcock 
American Personnel and Guidance Association 
1534 “O” Street N.W. 
Washington 


Southern Society for Philosophy and Psychology: 
March 29-31, 1956; Asheville, North Carolina 
For information write to: 
Dr. Joseph Moore 
Department Psychology 
Georgia Institute Technology 
Atlanta, Georgia 


Western Psychological Association: March 29-31, 
1956; Berkeley, California 
For information write to: 
Dr. Leona Tyler 
Department Psychology 
University Oregon 
Eugene, Oregon 


Child Study Association America: April 2-4, 1956; 
New York City 
For information write to: 
Dr. Gunnar Dybwad 
Child Study Association America 
132 East 74th Street 
New York 21, New York 


Industrial Relations Conference: April 1956; Min- 
neapolis, Minnesota 
For information write to: 
Director, Center for Continuation Study 
University Minnesota 
Minneapolis 14, Minnescta 


Inter-Society Color Council: April 5-6, 1956; New 
York City 
For information write to: 
Mr. Ralph Evans, Secretary 
Inter-Society Color Council 
Color Technology Division, Bldg. 
Eastman Kodak Company 
Rochester New York 


Optical Society America: April 5-7, 1956; Philadel- 
phia, Pennsylvania 
For information write to: 
Dr. Stanley Ballard 
Visibility Laboratory 
Scripps Institution Oceanography 
San Diego 52, California 


International Council for Exceptional Children: April 
10-14, 1956; Minneapolis, Minnesota 
For information write to: 
Mr. Edward Eugene Hussian 
1201 Sixteenth Street, N.W. 
Washington, 


Aero Medical Association: April 1956; Chicago, 
Illinois 
For information write to: 


Aero Medical Association 
Post Office Box 
Marion, Ohio 


West Virginia Psychological Association: April 20-21, 
1956; Institute, West Virginia 
For information write to: 
Dr. Herman Canady 
Department Psychology 
West Virginia State College 
Institute, West Virginia 


Southeastern Psychological Association: April 29-May 
1956; Atlanta, Georgia 
For information write to: 
Dr. Langhorne 
Box 
Emory University, Georgia 


American Psychiatric Association: April 30-May 
1956; Chicago, Iliinois 
For information write to: 
Mr. Austin Davies 
Room 310 
1270 Avenue the Americas 
New York, 


Midwestern Psychological Association: May 3-5, 1956; 
St. Louis, Missouri 
For information write to: 
Dr. Donald Fiske 
5728 South Ellis Avenue 
Chicago 37, Illinois 


Rocky Mountain Branch the APA: June 11-13, 
1956; Grand Teton National Park, Wyoming 
For information write to: 
Dr. Wilson Walthall, Jr. 
Department Psychology 
University Wyoming 
Laramie, Wyoming 


Three New Ronald 


THE ABNORMAL PERSONALITY 


ROBERT WHITE, Ph.D., Harvard University 


SECOND EDITION—Ready February. This 
standard textbook, written for the beginning 
course abnormal psychology, presents the 
study disordered personalities relates 
larger understanding human nature. Its 
sequence ideas carefully ordered enable 
students assimilate consecutive 
formative case histories, reflecting general con- 
cepts, are woven into the exposition. Two 
introductory chapters set the subject matter 
concrete fact. Five succeeding chapters deal 
with maladjustment and neurosis; they discuss 


normal development and show each point 
how development can astray. The descrip- 
tion neuroses systematized around the con- 
cepts anxiety and defense. Later chapters 
treat psychotherapy, delinquency, psychosomatic 
disorders, brain injuries and syndromes cere- 
bral disorders, and the major psychoses. Con- 
cluding with discussion the responsibility 
society the treatment, care, and prevention 
personality disorders, the book indicates how 
social effort this direction can expanded and 
made more effective. 640 


DEVELOPMENTAL PSYCHOLOGY 


LOUIS THORPE, University Southern California; 
WENDELL CRUZE, Ph.D., District Columbia Teachers College; 


Johns Hopkins University 


Ready March. This new textbook focuses growth and development 
during human life, with emphasis the formative years from birth 
through adolescence. examines the physical, intellectual, emotional, 
moral, and social growth the individual, stressing the environmental 
influences home, school, and community. Throughout, the book shows 
the patterns individual adjustment—interests, attitudes, and activities 


increasingly higher levels development. Providing objective 


account the facts development, also gives practical guidance 
how deal perceptively with younger and older children. 
Incorporates the latest research findings and scientific interpretations, and 
soundly treats the emotions, intelligence, mental health, and personality 
dynamics. insure breadth treatment, the book draws upon insights 
from the fields social psychology and cultural anthropology. Complete 
chapters are devoted psychosexual development, educational environ- 
ment, atypical development, and maturity and senescence develop- 
mental phases. Includes numerous excellent illustrations and teaching 


aids. 


144 ills., tables; 692 pp. $6.00 


ENERGY and STRUCTURE PSYCHOANALYSIS 


KENNETH MARK COLBY, M.D., San Francisco Institute Psychoanalysis 


Just Published. Tempering original thought 
with sound scholarship, Dr. Colby’s new book 
discusses the basic theory underlying psycho- 
analysis. analyzes detail two fundamental 
postulates—psychic energy and psychic struc- 
ture. Relating the history, development, and 
present status these two constructs, illus- 
trates their usefulness and inadequacies ap- 
proaching theoretical problems. Dr. Colby’s 
over-all aim provide framework for future 


investigation setting model the work- 
ings the mind which can used explain 
psychoanalytic data more definitively. also 
proposes new cyclic-circular model psychic 
structure which organizes innate and experiential 
factors into structural and functional whole. 
praiseworthy attempt bring Freud’s 
basic doctrines into line with the concepts 
modern ERNEST JONES, M.D. 

Illus. 154 pp. $4.50 


THE RONALD PRESS COMPANY 26th St., New York 
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Why have hundreds schools bought GENIAC, 
The Electric Brain Construction Kit 


This the control panel GENIAC set 
solve problem symbolic logic analysis. 
think it’s because GENIAC the only 
kit and text combination that presents the 
basic ideas cybernetics, boolean algebra, 
symbolic logic and computer circuitry sim- 
ply that twelve year old can construct what 
will still fascinate advanced students. 

You will enjoy the circuits for syllogisms and 
intelligence testing, finding them stimulus for 
creating machines fit your own testing pro- 


and the Space Pirates. 
ACTUARIAL: Douglas MacDonald’s Will. 
GENIAC parts are specially manufactured high tolerance; they 
include special six deck switch unique design and over 400 
components plus book SIMPLE ELECTRICAL 
BRAIN MACHINES AND HOW MAKE THEM.” GENIAC 
remarkable buy. 


Order yours now only $19.95 


MAIL THIS COUPON 


SCIENCE KITS, Dept. AP-1, Oliver Garfield Co., 126 Lexington 
Ave., New York 

Please send me: 
GENIAC Electric Brain Construction Kit and Manual. 


$19.95 (East Mississippi) 
$20.95 (Elsewhere United States) 
$21.95 (Outside the United States) 


Returnable seven days for full refund not satisfied. en- 
close $............ full payment. 
name and address are attached. 


Stamford Research Institute 

The Heath Co. 

American Management Assoc. 

De Paul University Hydro Electric Tower 
Adams State Teachers College 
Abercrombie and Fitch 
Kleinschmidt Laboratories 

Kansas State Teachers College 
Albert Einstein Medical College 
Naval Research Laboratories 

Board of Education, Tecumsah, Nebraska 
Marshfield Public Schools 

Los Angeles Public Schools 
Jefferson Union High School 
Oklahoma A&M 

Kansas City University 

Duke University 

Coral Gables Senior High School 
Courtland Jr. High School 

Bell Telephone Laboratories 

Lovell Public Schools 

Clearwater High School 

St. John’s Seminary 

Orange County Community College 
Morningside College 

New Hampshire Public School 
Kentucky Wesleyan College 
University Ottawa 


. . . and hundreds of other individuals and 
institutions 


gram. 
Geniac components can redesigned into 
limited variety special purpose 
from the basic circuits (33) which include. 
For classroom illustration syllogisms they are fascinating; extra components and manuals may 
purchased inexpensively for laboratory use. 
know you will enjoy the Geniac Kit which comes complete with illustrated manual, templates 
and discussion the application Boolean Algebra simplifying verbal statements. 
soldering required, connections are easily made and disconnected for reassembly. 

Remember you are dissatisfied any way even after using the equipment return for full 
refund. 
Some the GENIACS you can build from the completely 

detailed instruction manual are: SOME FIRMS AND INSTITU- 
LOGIC MACHINES: Comparing; Reasoning; Syllogism Ma- TIONS THAT HAVE ORDERED 
chine; Intelligence Tester. GENIAC: 
GAME PLAYING MACHINES: Tic-Tac-Toe; Nim (Think 
Allis-Chalmers 
you can beat the machine? De Remington-Rand 

ARITHMETICAL MACHINES (Binary and Decimal) Adder; Machines 

Subtracter; Multiplier; Divider; Arithmetical Carrying. Manuel Missionary College 

CODE MACHINES: Secret Coder; Secret Decoder; Combina- Clarke Associates 

arnard College 
tion Locks. Westinghouse Electric 
SIMPLE MACHINES: Burglar Alarm; Automatic Oil Furnace 
Circuit. Lafayette Radio 
PUZZLE SOLVERS: The Space Ship Airlock; The Fox, the 
Hen, the Hired Man and the Corn; The Uranium Shipment 
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Announcing 


MANIFEST STRUCTURE ANALYSIS 


New and practical methods for predicting quantitative criterion from case 
histories, interviews, application forms, and other very general sources 
information. Manifest structure analysis can also used construct con- 
ventional educational and psychological tests. and prediction 
are based patterns predictor data. Detailed step-by-step computa- 
tional examples make the methods easy apply. Manifest structure anal- 
ysis especially applicable problems measurement and prediction 
clinical, educational, industrial and social psychology. 
Price: $6.00 


Sent approval requested 


MONTANA STATE UNIVERSITY PRESS 


Missoula, Montana 


PSYCHOLOGY 


NORMAN MUNN 


HOUGHTON has been translated into both Turkish 
MIFFLIN and French. English edition 


used universities throughout Britain 


THE THIRD EDITION 


markably extensive revision. 
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Now available 


SHORT FORM 
the Bellak blank, also usable 
short form for the blank 


The short form permits experienced workers record all the relevant data one three- 
fold sheet. facilitates the orderly progression from primary data final diagnosis. 


frame reference helps avoid omissions and going off the deep com- 
pact, easy use, cheaper (since does away with analysis blanks for each individual 
story) easy follow for the interpreter and those whom the report addressed to. 


The regular (long) forms the and will continue useful for learning 
careful method interpretation and T., for research, and for those who 


find the booklet form convenient. 


packages 25............... $2.50 Packages 100 blanks.......... $9.25 


COMPANY 
42, Gracie Station 
New York 28, New York 


GATEWAY EUROPEAN PSYCHOLOGY 


ACTA PSYCHOLOGICA 


EUROPEAN JOURNAL PSYCHOLOGY 


Published bi-monthly. Annually ca. 500 pages 


Acta Psychologica international Journal. Its main function serve forum for European scientific 
psychology, providing adequate picture present-day research. ensure the representativeness 
its contents, the cooperation national editors eleven European countries has been obtained. The lan- 
guage publication English; occasional articles French German have extensive English summaries. 
The International Union Scientific Psychology has adopted Acta Psychologica its medium for official 
publications. 

National Editors: 

Austria: (Innsbruck) 

Belgium: Nuttin (Louvain) 

Denmark: Tr. 
Finland: von (Helsinki) 

Germany: WELLEK (Mainz) 

Norway: (Oslo) 

Switzerland: INHELDER (Genéve) 


Editorial Board: 

LANGEVELD (Utrecht) 

(Groningen) 


SPECIAL SUBSCRIPTION RATE FOR MEMBERS THE A.P.A. $5.00 


Please send your subscription the Publishers. Instructions for payment will indicated the invoice. 


NORTH-HOLLAND PUBLISHING COMPANY 


P.O.B. 103 Amsterdam Netherlands 
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Forthcoming and Recent Publications 
THE CENTURY PSYCHOLOGY SERIES 


THEORIES LEARNING, 2nd Edition 


ERNEST HILGARD. This book has been completely rewritten the Sec- 
ond Edition present up-to-date picture modern learning theories. The 
treatment has been considerably expanded, and includes new chapters 
Psychodynamics,” “The Emergence Mathematical Models,” and “Current De- 
velopments.” 


Presented this book clear and sympathetic exposition the most influential 
positions learning theory which are current among psychologists doing research 
the field. Critical evaluation the strong and weak points each theory 
included. 


Supplementing the text are chapter bibliographies, footnotes, reference and au- 
thor index, subject index, and line illustrations. 
JUST PUBLISHED 


THE PSYCHOLOGY HUMAN 


DIFFERENCES, 2nd Edition 


LEONA TYLER. The Second Edition this comprehensive text incorporates 
the large amount significant research the field differential psychology pub- 
lished since World War original text has been completely revised and re- 
written include the new material, which comprises more than half the new 
edition. 


The book describes and analyzes the nature and extent measurable differences 
individuals and groups. organizes what known about individual differences 
number measured psychological characteristics. The major varieties group 
differences, such sex, race, social class, and age, are discussed. 
Emphasis placed general principles and emerging ideas rather than detailed 
summaries research. Fifty-six line drawings, tables, chapter summaries, and 
bibliography are included. 

JUST PUBLISHED 


EXCEPTIONAL CHILDREN 


FLORENCE This new book for psychology and education 
courses describes the major types exceptional children, including (1) the highly 
gifted, both the intellectually gifted and those with special talents; (2) the intel- 
lectually retarded; (3) those with special educational and other handicaps; (4) those 
with physical handicaps. 


The book designed show the special problems faced the child who differs 
from the generality and indicate ways which these problems may mini- 
mized overcome. each case the causes, symptoms, and methods treatment 
are discussed. Many illustrative case histories are cited. attempt has been 
made keep the language simple and non-technical without sacrificing scientific 
accuracy. 


APPLETON-CENTURY-CROFTS, INC. 


WEST 32nd STREET, NEW YORK NEW YORK 
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New 


ALL BOOKS 


PSYCHOLOGY ADOLESCENCE, 5th Edition 


KARL GARRISON, University Georgia 


reorganized 5th edition examines the physical 
personality development, and social situa 
tion the problems, attitudes and 
aspirations are related the effects culture, 


OUTSTANDING FEATURES: 


social institutions home and school) and 
his Though physiological 
factors, the author has emphasized cultural and 
social impact adolescent development. 


Reorganization and consolidation eliminated duplication 


are dealt with better sequence, for example, the study personality development, problems 
and adjustments now follows the treatment growth and development. 


new chapter 8), “Ideals, Morals, and has been added, and sections sex 
vocational adjustments and the influence peers have been expanded. 


Increased attention paid social class and adolescent values and attitudes 


602 pages 


lo be published April 1956 


THE DYNAMICS PERSONAL ADJUSTMENT 


GEORGE University California, Los and ELLA KUBE, 


Occidental College 


\ clinical psychologist and a social psychologist 
how the interaction personal needs 
influences the life-long process. 
ocial learning approach omits nothing essential 
understanding personal relationships 


Closely-knit discussion stresses importance under 
oneself and others Separate chapter s are devoted 


usually apt, chapter reading lists are included 


Adoptions: Carnegie Institute Tech 
nology, University Minnesota (Duluth), Univer 
sity Pittsburgh, University California (L.A 
Northwestern University, Wayne University, Uni 
versity Dayton, Colorado College, Long 
Beach City College. 


WOR pages ‘ r Publi hed 1955 


PSYCHOLOGY EXCEPTIONAL CHILDREN AND YOUTH 


WILLIAM CRUICKSHANK, Ph.D., Syracuse University collaboration with DANIEL 


BROIDA, EMORY COWEN, JON 


LEE 


MEYERSON, ERNEST NEWLAND, NEWMAN, SEYMOUR SARASON, and 


RUTH 


symposium psychological considerations 
volved the influence deviation upon the norma- 
growth and development children and young 
people. Specialists approach their respective areas 
psychological theory and research 
terms the impact the disability deviation 


pages 


upon the psycho-social adjustment the behavior. 
Includes all major groups physically disabled and 
the intellectually superior well intellectually 
inferior children differing uniquely from the total 


child population. 


Published 1955 


* 
I 


